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Abstract

Although many teachers across the globe agree that including music and songs in the foreign
language classroom is beneficial for learners (Tegge 2018), it is frequently emphasised that this
idea lacks academic and empirical support (Engh 2013; Davis 2017; Tegge 2018). Research
investigating the effects of song-based instruction has primarily focused on young learners
(Davis 2017). Previous studies on song-based teaching conducted in Cyprus examined public
primary school students’ grammatical and vocabulary development related to the arousal of
learners’ positive emotions (Diakou 2013) as well as vocabulary acquisition by teenage learners
in the private sector (Metaxa 2013). The researchers concluded that songs are valuable tools for
EFL vocabulary instruction and that learners would benefit from the incorporation of songs in
the English language curriculum. However, songs are not yet established as educational materials
and the scarcity of official song-based resources still hinders EFL teachers’ incorporation of
songs in the classroom (Tegge 2018). The present mixed-method study addressed the gap in the
literature with respect to adolescent learners in Cypriot public secondary education and examined
1) the effects of song-based teaching on vocabulary learning by adolescent EFL learners (N=38)
in a Cypriot public high school, 2) the adolescent learners’ attitudes towards learning L2 English
vocabulary through songs, 3) teachers’ views regarding the efficiency of teaching vocabulary via
songs and their actual practices regarding the use of songs in their EFL classrooms. The research
design integrated quantitative and qualitative methods; the results stemmed from a
quasi-experiment, the quantitative analysis of a questionnaire on the students’ attitudes and a
qualitative analysis of 11 interviews with EFL teachers. The results are in line with previous
research (Metaxa 2013; Shakerian et al. 2016; Diakou 2013; Davis 2017; Tegge 2018) as they
suggest that songs are effective tools for enhancing the vocabulary development of adolescent
learners as well as that both students and teachers recognise songs as useful educational material.
Apart from promoting vocabulary learning, songs are considered to improve the learning

experience by increasing adolescent learners’ enjoyment, motivation and self-confidence.
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Chapter 1: Introduction

The use of songs in EFL instruction is widely acknowledged as advantageous, particularly with
respect to teaching vocabulary. However, there is still little empirical evidence available on this
matter. As Davis (2017: 454) highlights, ‘there is not a correspondingly long history of empirical
study’ despite the long-standing custom of implementing songs in English language lessons. On
top of this asymmetry, most of recent research is focused on the use of music and chants in the
classroom with young EFL learners. This means that a gap in the literature exists concerning
adult and particularly adolescent learners and the use of authentic pop songs in the EFL
classroom (Tegge 2018). Empirical studies examining the effects of song-based teaching on
learners’ vocabulary development are also limited in the setting of Cyprus, especially with
respect to public secondary education. Furthermore, Engh (2013: 119) identified a dearth of
existing literature on the ‘extent to which teachers are using music and the manner in which it is
being used in a practical context’. The current study was therefore conducted with the aim to
address these research gaps by examining the effects of song-based teaching on vocabulary
learning by adolescent EFL learners in public high school in Cyprus. Additionally, addressing
the issue raised by Engh (2013), this study delved into the EFL teachers’ behaviours and
opinions regarding the implementation of authentic pop songs in the EFL classroom as well as
the adolescent students’ attitudes towards this approach of instruction. The latter is of equal
importance because learners’ beliefs are considered to play a significant role in their success or

failure of learning a foreign language (Pawlak 2022).

Existing literature suggests that there are various benefits related to the use of music and songs in
the foreign language classroom. For example, music is believed to have an especially strong

impact on our memories (Fonseca-Mora et al. 2011) and the emotions inspired by the



combination of songs’ music and lyrics lead to a mnemonic effect by the learners (Eschrich,
Miinte, & Altenmiiller 2008; Tegge 2018). Pop songs, in particular, are considered beneficial as
they increase learners’ motivation (Murphey 1992; Cheung 2001). There is also evidence that
songs contribute to creating a peaceful learning environment by reducing high levels of Foreign

Language Classroom Anxiety (FLCA) (Dolean 2016).

The bulk of empirical studies examining vocabulary development associated with the
incorporation of music and songs in the classroom focused on young learners. For instance,
Coyle and Goémez Gracia (2014) found a significant increase of receptive vocabulary in
five-year-old Spanish EFL learners following musical teaching. Chou (2014) and Chen (2020)
reported both productive and receptive vocabulary gains in Taiwanese primary school learners
after they were exposed to EFL instruction with music and chants. As Kaminski (2019)
suggested, multimodal texts are advantageous because the input they provide appeals to the

learners, especially the young ones.

Regarding previous research conducted in Cyprus, Diakou’s (2013) ethnographic study
examined young children in public primary school and reported significant improvement in the
learners’ vocabulary and grammatical development as a result of their positive emotional
reaction to song-based teaching. Metaxa (2013) investigated Cypriot teenage learners’ in a
quasi-experimental study conducted in the private sector. Metaxa (2013) found that the
participants who were taught EFL vocabulary through songs significantly outperformed their

peers who were taught without implementation of songs in the classroom.



Studies based on teachers’ and students’ reports (Sevik 2011; Thatsana 2017; Tegge (2018)
revealed that most EFL teachers hold favourable opinions regarding the incorporation of songs in
their EFL lessons. Furthermore, Tegge’s (2018) analysis showed that the lack of official
song-based material is the teachers’ main obstacle preventing them from using songs as often as
they would prefer. Research on EFL learners’ beliefs (Sevik 2014) refers to young learners also
desiring for more songs to be used in EFL lessons. Studies based on adult students’ self-reports
(L1 & Brand 2009; Shakerian et al. 2016) claimed that not only learners’ motivation but also

their self-confidence is enhanced when teachers use songs to teach them EFL vocabulary.

This mixed-method study was primarily conducted in a public high school located in Nicosia, the
capital of Cyprus, by using convenience sampling due to time and feasibility constraints. A
quasi-experimental design was adopted, known as the ‘non-equivalent comparison group design’
(Rubin & Babbie 2017: 273), which entails the comparison of two existing, comparable groups
as the researcher assesses the change on a dependent variable prior to and following the
intervention that one of the groups receives. Two classes of students (N=38) in A lyceum were
selected to participate in the quasi-experiment conducted for the purposes of this study. The two
classes were randomly assigned to an experimental group, which received instruction via songs
during those two lessons, and a comparison group, which received instruction through
conventional teaching methods without any exposure to songs. The quasi-experiment consisted
of two EFL lessons planned by the researcher, two respective vocabulary pre-tests and post-tests
as well as a quantitative questionnaire on the students’ attitudes towards song-based instruction.
Descriptive and inferential statistics were used to analyse the results of those tests and the
students’ attitudes questionnaire. Moreover, 11 semi-structured interviews were conducted with

EFL teachers which were qualitatively analysed according to Braun and Clarke’s (2006) six-step



thematic analysis model. Five out of these 11 teacher participants were employed in the public
school where the quasi-experiment had taken place, while the other six were working in the
private sector. The results of the analyses strengthen previous claims on the usefulness of songs
as teaching tools (Diakou 2013; Metaxa 2013; Thatsana 2017; Tegge 2018) as they suggest that
incorporating authentic pop songs in the EFL classroom with adolescent learners is an effective
way for them to learn and remember vocabulary items and it is beneficial as it creates an

enjoyable learning environment, promotes motivation and increases learners’ confidence.

This chapter provided an introduction to the topic and background of the current thesis, the
importance and relevance of the study in the field, as well as an outline of the thesis. The
following chapter, Chapter 2, provides an overview of the existing literature on using musical
instruction in language education. Thorough descriptions on the methodology, the data collection
and data analysis methods used in this study are given in Chapter 3. Chapter 4 presents the
results from the data analysis of the students’ Vocabulary Test Scores, the adolescent Students’
Attitudes Questionnaire, and the interviews conducted with the EFL teachers. In Chapter 5, those
results are discussed and interpreted in light of previous research findings. Finally, Chapter 6
includes the conclusions reached as well as the pedagogical implications of this study, its

limitations and directions for future research.

Chapter 2: Literature Review

This chapter provides a review of existing literature on the positive effect of including songs in
the EFL classroom, divided into six sections. The first section explores a range of suggested
benefits of incorporating music and songs in the language classroom. The second section

discusses the introduction of popular music in the foreign language classroom mainly as a
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motivation booster. The third section touches on the importance of vocabulary learning in EFL
and empirical evidence is presented regarding the effectiveness of songs in the EFL classroom
with a focus on vocabulary learning. The fourth section deals with issues and concerns related to
the use of multimodal tools in the FL classroom which have previously been raised in the
literature. Previous research conducted in the context of Cyprus is presented in the fifth section
and finally, in the sixth section, studies on EFL teachers’ and students’ attitudes towards the use

of songs in the classroom are discussed.

2.1 Benefits of Incorporating Music and Songs in the Language Classroom

Although many teachers internationally acknowledge that the incorporation of music and song in
language classes is beneficial for learners (Tegge 2018), it is typically noted that there is a lack of
academic grounding for this belief (Engh 2013; Davis 2017; Tegge 2018). Engh (2013) provided
an overview of prior literature on the role that music plays in language learning and the
relationship between music and language. From a social-anthropological perspective, for
instance, music is credited for the survival of epic poetry, literature and ballads in oral traditions
because before literacy skills were developed, stories were preserved by being passed on through
song (Merriam 1964). Singing facilitates memorization because ‘music seems to leave a
particularly deep trace in our memories’ (Fonseca-Mora et al. 2011: 150). The music of songs
along with their lyrics evoke emotions in learners which also lead to a mnemonic effect
(Eschrich, Miinte, & Altenmiiller 2008; Tegge 2018). Students’ talents, preferences in learning
styles, and individual differences should, of course, be taken into consideration. According to
Gardner’s (1983) multiple intelligences hypothesis, songs’ emotional influence is especially
prominent on learners who are musically or kinesthetically strong as they capture their attention

and boost their motivation.
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Fonseca-Mora (2000) applied Gardner’s (1983) hypothesis to language teaching in particular and
concluded that students should not only be taught to develop their numerical and verbal
intelligence but also to foster their musical, bodily-kinaesthetic, intrapersonal and interpersonal
intelligence. Using songs in the classroom is considered to increase social harmony (Huy Lé
1999), contributes to developing a sense of community among students and provides a safe space
for a collective learning experience (Lems 1996; Lake 2003). Group singing, specifically,
enhances both cooperation and trust (Anshel & Kipper 1988). Music is also helpful in that it can
bridge gaps: between students and teachers (Huy Lé 1999) as well as between ‘formal and
informal’ education. First, students grow closer to their teachers by sharing the same interest,
which is music, as they participate in numerous music-based activities together and ‘teachers
who can sing and like to sing with students are normally very popular’ (Huy L& 1999: 5).
Second, since songs are authentic materials, they offer meaningful and frequent language
exposure, and hence, opportunities for language learning to occur both inside and outside school
(Cheung 2001). In addition, various songs are great resources for teaching cultural ideologies

and norms (Jolly 1975; Murphey 1992).

Another commonly reported benefit of using songs in the classroom is that they help decrease
learners’ anxiety. This is vital because, according to the ‘Affective Filter Hypothesis’ developed
by Krashen and Terrell (1983: 37-38), ‘the best situations for language acquisition seem to be
those which encourage lower anxiety levels’. In other words, the ‘affective filter’ is a
metaphorical emotional barrier which prevents language acquisition even when sufficient input is
provided; language learners can perform better academically when their ‘affective filter’ is low.
Sylvester's (2003) argument that pupils' capacity to concentrate on academics declines when they
experience anxiety or insecurity in the classroom further supported the aforementioned

hypothesis. Dolean’s (2016) intervention study provided empirical evidence that songs indeed
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contribute to reducing high levels of Foreign Language Classroom Anxiety (FLCA) and thus

promote a peaceful and favourable learning environment.

2.2 Popular Music as Motivation for Language Learning

Considering First Language Acquisition, it is worth taking into account that lullabies and nursery
rhymes are examples of first language input that is repeated frequently enough to boost
children’s memorization and subsequently, acquisition (Howle 1989). As children grow older, the
place of lullabies and nursery rhymes is taken by pop music or the ‘motherese of adolescents’
(Murphey & Alber 1985). Pop songs are rich and valuable sources of input for language learning
thanks to a number of features, such as their conversation-like and repetitive nature, their speed
which is slower than spoken discourse, and the ‘song-stuck-in-my-head phenomenon’, i.e. the
commonly experienced ‘repeating of a song in one’s head’ (Murphey 1992: 773), also known as
the phenomenon of earworms or involuntary musical imagery (INMI) (Killingly, Lacherez &
Meuter 2021; Arthur 2023). Furthermore, popular culture, in general, is typically a rich source of
students' encountered knowledge, namely, what they learn via their interaction with the world, as
opposed to subject knowledge which they gain at school (Cheung 1998). To help them make
sense of their learning and increase their willingness to learn, teachers should be careful not to
dismiss pupils’ encountered knowledge, but rather to make use of their students' both of these
types of existing knowledge (Cheung 2001). By maximizing the students' motivation and
enthusiasm to study English, incorporating popular music in EFL promotes successful teaching

and learning (Cheung 2001; Engh 2013; Adnyani & Dewi 2020).

It is evident that adolescents nowadays are more exposed to popular culture than older
generations, and this excessive exposure has a significant impact on how they think and live. As

they mature, youngsters have a strong desire to relate to and identify with something, thus they
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frequently look to popular culture, such as popular music, for meanings that are pertinent to their
everyday lives (White 1985). When it comes to pop songs, specifically, quoting Murphey (1992:
771), their ‘simplicity, their highly affective and dialogic features, and their vague references
allow listeners to use them in personally associative ways’. Therefore, if a lesson is based on
popular music it comes as no surprise that the students will be highly motivated. As Domoney
and Harris (1993: 235) highlight, ‘more time and attention to pop music in an English curriculum
would increase student motivation because classroom activities would use their knowledge, their
music, and their language’. What is more, the students will be motivated intrinsically rather than
extrinsically and have a genuine interest in learning and accomplishing specific linguistic goals
instead of viewing it as a school chore. Popular songs should, of course, be integrated into
communicative and meaningful activities not only to provide students with a sense of purpose to
achieve something but also to give them opportunities to practise using English as they would in

realistic settings (Cheung 2001).

Tegge (2017) discussed that thanks to their short length, pop songs, compared to other sources of
popular culture, are more suitable for incorporation in the classroom. That is, not only can a pop
song, unlike a TV series episode for example, be used in its entirety within a language lesson, but
it can even be used more than once to allow for lexical consolidation. It is also obvious that it is
much less time-consuming for teachers to assess the vocabulary items in songs and then select
the appropriate ones. As it is advisable that popular culture is integrated into the English
language classroom so that interaction among students is enhanced (Cheung 2001), the most
important advantage regarding the short length of songs is that it allows for more time to be
spent on activities following on the songs’ content. For example, as it was also discussed in
Tegge's (2017) pioneering corpus study on popular song lyrics’ lexical coverage and lexical

demand, despite being likely that pop songs will not offer many encounters with unknown words
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for high-advanced learners, for beginner and intermediate levels, it is suggested that pop songs
are used for intentional (rather than just incidental) vocabulary learning in addition to intensive
reading or listening comprehension. The enjoyability attributed to songs also contributes to
sustaining the learners’ focus for a long period of time and even allow for learners to learn new

lexical items without realizing it (Tegge 2018).

What is more, due to the authenticity of both their input and the tasks related to them, pop songs
increase individual language-learner motivation in that students are highly likely to want to
continue working on them in their own time outside of the classroom (Jenkins & Dixon 1983;
Cook 1997). For instance, Lindgren and Muiioz (2013) found that listening to music was the
most common source of L2 out-of-school exposure rather than reading, watching films, using the
internet or playing video games in L2. Kuppens’ (2010) survey also showed that the most
frequent way for Flemish Dutch-speaking students to encounter English in non-instructional
settings was through listening to music in it. It is highly advantageous for students to encounter
popular music outside of the classroom since it provides additional learning reinforcement
(Tegge 2018). Schwarz (2012) reported that listening to English pop songs outside of the

classroom actively improved the vocabulary acquisition of Austrian teenagers.

2.3 The Effectiveness of Songs in Teaching EFL Vocabulary

Mastering the vocabulary of a language is a challenging task for all foreign language learners,
and they need to work hard to achieve that as it is a sine qua non for language learning
(Decarrico 2001; Nordlund & Norberg 2020). If one fails to acquire sufficient vocabulary, one is
bound to face ‘catastrophic consequences for communication, far more so than with other

elements of the foreign language such as its grammar’ (Milton 2008: 228). Vocabulary

15



acquisition is a matter of paramount importance to language learners but adopting the methods
and techniques to help learners acquire and retain new vocabulary items is a major concern for
language teachers (Susanto 2017). Learning vocabulary items has been described by Nation
(2001: 6) as a ‘cumulative process’; namely, words are ‘enriched and established as they are met
again.” Previous research suggests that songs are valuable tools for teaching vocabulary to EFL
learners (Li & Brand 2009, Metaxa 2013; Coyle & Gomez Gracia 2014, Chou 2014; Tegge

2015; Davis & Fan 2016; Kusnierek 2016; Chen 2020).

When it comes to empirical evidence, according to Li and Brand (2009), adult Chinese ESL
students who were taught solely through songs and music showed larger gains in vocabulary and
language use than their peers who had received non-musical instruction. An experimental study
with an emphasis on advanced adult EFL learners was also conducted by Shakerian and
colleagues (2016) in Iran. Their statistical analysis of vocabulary recall tests showed that the
experimental group scored significantly better than the control group, indicating that the first
group benefited from the use of pop songs, which were notably chosen by the students
themselves. As Engh (2013) identified, however, research with adult and teen learners comparing

the outcomes of music-based teaching with more traditional approaches is scarce.

The pedagogical advantages as well as the vocabulary gains of using songs to teach FL
vocabulary have been mainly investigated with regard to younger learners (Forster 2006; Li &
Brand 2009; Coyle & Gomez Gracia 2014; Chou 2014; Davis & Fan 2016; Kus$nierek 2016;
Davis 2017). There is empirical support even for incidental vocabulary gains from listening to
songs (Medina 1993; Pavia, Webb & Faez 2019). It is important to note here that chants, rather
than songs, are frequently mentioned by the authors of many studies examining the

implementation of music in the foreign language classroom with young learners. Chants are

16



according to Cadefio and Santos’ (2021: 154) definition, ‘a simplified version of songs’ because
they have a more monotonous tune and their lyrics lines are fewer and simpler linguistically
compared to the lyrics of songs. Thus, they are better suited for younger students. Chants are
considered to serve as facilitators of the memorization of long word strings in addition to
expanding young children’s ‘vocabulary bank of lexical items and multi-word structures’
(Forster 2006: 63). Even the shyest and most reluctant students are considered to benefit from the
use of chants as they help in boosting learners’ confidence, and hence, their communication
skills such as oral comprehension and production, are enhanced respectively (Gan & Chong

1998).

Coyle and Goémez Gracia (2014) investigated the effects of musical activities on the vocabulary
acquisition of five-year-old Spanish EFL learners and noticed a significant upward trend in their
receptive vocabulary test results from the pre-tests to the post-tests, despite the fact that there
was no significant improvement of their productive vocabulary development. Besides, the
authors (Coyle & Gomez Gracia 2014) stressed the need for FL teachers to be aware of each
student’s individual talents and strengths, as these usually play an essential role in the process of
acquiring new vocabulary items. That is, as Gardner hinted (1983), not all students are expected
to benefit to the same extent from song-based lessons; more musically inclined or active ones are
likely to gain more than others. Nevertheless, Chou (2014) reported not only receptive but also
productive vocabulary gains in learners of a Taiwanese primary school aged from 8 to 11 years
after song-based teaching had taken place. Chen’s (2020) more recent study with a similar
sample, Taiwanese elementary school fifth graders, confirmed Chou’s (2014) findings as it also
reported both productive and receptive vocabulary gains related to the learners’ exposure to

music and chants.
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The key reasons why chants and songs are regarded as tools which facilitate the memorization
and recall of vocabulary are the multimodality of their stimuli (including linguistic sound
patterns, rhythm, music, kinaesthetic experiences, mental images) along with their repetitive
nature (Engh 2013). Previous literature (Ghosn 2013; Fleta 2017; Kaminski 2019) suggests that
multimodal texts are beneficial in that they serve as input that attracts young learners’ attention.
Kaminski (2019: 182), for example, who examined German primary schoolers’ engagement with
multimodal texts, found that multimodal lessons contribute to cultivating the learners’ ‘tolerance
of ambiguity’ as they did not seem to be annoyed or perplexed by less familiar linguistic items.
Tolerance of ambiguity is a key feature of successful language learning because, during the
initial stages of language learning, only partial understanding is expected which could lead to
impatience or frustration on the learners' part (Basoz 2015). Moreover, attention was drawn by
Kaminski (2019) to the fact that repetition, another vital ingredient for vocabulary learning, was
learner-initiated and meaningfully implemented in those multimodal lessons. This, as opposed to
meaningless mundane repetition, contributes to providing learners with an enjoyable learning
experience (Bland 2015). It was also noteworthy that the verbal contributions of the students
grew gradually after every encounter with the multimodal text; after the third encounter, they

were close to being fully able to reproduce it on their own (Kaminski 2019).

2.4 Educators’ concerns related to the use of multimodal tools in the EFL classroom

Language teachers are sometimes dubious about the use of multimodal input in the FL classroom
as its attractiveness might interfere with educational goals (Kaminski 2019); some questions
regarding the way educators should guide the learners through such texts remain. The
aforementioned author (Kaminski 2019), for instance, noticed that the pre-schoolers seemed to

construct meaning from visuals and they did not tend to show interest in linguistic details as
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much as their teacher was hoping they would. Therefore, it was discussed that such young
learners’ attention might be ‘locked’ and focused on multimodal features and as a result, it may
not be very useful to attempt to direct their attention to specific word meanings. Similarly,
although it can be expected that as children grow, so does their ability to concentrate on
linguistic details, such as word meanings, without being too distracted by either musical or visual
stimuli, language teachers should be aware that this challenge might persist even for some older,
teenage students. The teachers thus need to plan to prevent them from getting too excited and

consequently, forgetting all about discipline and learning (Adnyani & Dewi1 2020).

It is important for researchers and educators to remember that students' enjoyment or love for
songs may not necessarily translate into pedagogical value. For instance, Castro Huertas and
Navarro Parra (2014) argued that it is possible for learners to just imitate singing by producing
meaningless words even when it seems like they enjoy it. To wit, it is essential that teachers
ensure that songs are used wisely in the classroom in the sense that for a song to be transformed
into a useful language-learning tool, teachers should develop it into language-learning tasks. In
order to accomplish that, according to Cameron (2001: 31), teachers are responsible for
designing song-based activities that provide the following: 1) coherence and unity for learners
(from topic, activity, and outcome), 2) meaning and purpose for learners, 3) clear language
learning goals, 4) a beginning and an end, and 5) active involvement of the learners. Overall, ‘the
song should have instructional value, it should not be just for fun; the situation is satisfactory

when the selected song is a direct component of the lesson’ (Adnyani & Dewi 2020: 92).

Other issues that teachers have to tackle when incorporating songs in the classroom are listed in
Tegge (2018), whose study employed an online questionnaire distributed to language teachers

from all around the world. Some participants, for example, referred to a fear of triggering
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negative reactions not only from students but from other stakeholders, i.e. parents, their
superiors, and their colleagues. Teachers also confessed that they fear embarrassing themselves
through their selected songs because of the generation gap between them and the students. If
some students are not satisfied with the teachers’ selection of songs, teachers should be ready to
justify their choices and find ways to engage and motivate them through the respective activities
(Adnyani & Dewi 2020). Other practical problems related to the use of songs in the classroom
include a lack of reliable equipment, worrying about being too noisy and bothering other classes
and more importantly, a lack of time to fit songs within the curriculum. Furthermore, as Engh’s
(2013) extensive discussion indicated, very few options are available to teachers who want to
integrate songs into the classroom; the need for more song-based materials is pronounced. In
fact, the scarcity of official song-related materials appears to be the factor that hinders teachers’
implementation of songs the most, as the majority of the respondents to Tegge’s (2018)
questionnaire confirmed that finding suitable songs along with the time-consuming procedure to

prepare for musical teaching as their main problem.

2.5 Previous research on songs in EFL conducted in Cyprus

Reflecting on relevant research in the context of Cyprus, Diakou (2013) looked at EFL students
in public primary schools in Cyprus who were between the ages of 9 and 12. She was
specifically interested in seeing whether students would have a positive emotional response to
songs and whether this would further facilitate the teaching of both grammar and vocabulary.
Adopting ethnographic methodology by employing observation notes, oral interviews and
questionnaires, Diakou’s (2013) discussion on the usefulness of songs as educational materials

was based on both qualitative and quantitative results. She concluded that songs should be
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included in the English language curriculum because the majority of pupils did significantly

improve after the use of songs in the classroom.

Metaxa (2013) addressed the gap in the literature with respect to teenage learners. She conducted
research in the private sector with upper-intermediate level Cypriot EFL students whose ages
ranged from 15 to 17 years. She quantitatively examined the effects of two different vocabulary
teaching methods: through an authentic song (song method) and through text (non-song method).
Both passive and active vocabulary acquisition and vocabulary retention were examined as the
participants were required to complete three tests: a pre-test before instruction, an immediate
post-test after instruction, and a delayed post-test, a week after instruction. According to the
statistical analysis, the difference between the teaching methods and the participants' passive and
active vocabulary knowledge, as well as their overall scores, was statistically significant.
Although the performance of the participants in both groups improved, Metaxa (2013) observed
that the song-method participants significantly outperformed those in the non-song-method
group on both the immediate post-test and the delayed post-test. These studies confirmed the
claims on the effectiveness of songs in the EFL classroom and urged their official use in the

Cypriot curriculum for EFL vocabulary instruction.

2.6 EFL teachers’ and students’ attitudes towards the use of songs in the EFL classroom

Teachers' views frequently influence their decisions regarding their instructional strategies, and
this is why it is crucial to investigate and understand them, in order to improve L2 teaching and
learning procedures (Sato & Oyanedel 2019). For instance, Tegge (2018), as previously
mentioned, distributed a questionnaire online to L2 teachers from 41 countries to explore both
their beliefs and teaching practices regarding the use of songs in the classroom. Tegge’s (2018)

questionnaire was completed by around 400 teachers most of which were teaching English and
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worked with adult learners in tertiary education. The responses of the majority of them showed
that they have a favourable attitude toward song-based teaching: 88% of them perceive songs as
helpful L2 teaching resources, and 82% reported that they do incorporate songs in their L2
classroom. As for their practices, many stated that they usually play a song two or three times
during teaching units that last longer than 15 minutes and have specific language-focused

objectives; songs are not just used as treats without educational value (Tegge 2018).

Moreover, Tegge’s (2018) research revealed that, as opposed to what many teachers might
assume, a song-based teaching unit can incorporate a wide range of activities beyond gap-fills,
such as sing-alongs or lip-syncing contests, ordering exercises (using lyrics or whole verses),
comprehension questions, and personalised conversations. Some teachers also claimed that they
employ more creative activities based on songs, like having students write their own lyrics, do
research on the artists, and make mini-presentations or video clips. Overall, these teachers
(Tegge 2018) use songs for four main reasons, the first of which is to foster an enjoyable and
engaging learning environment. The second reason is to cater to the needs and learning
preferences of individual students, and the third is to provide examples of authentic language and
cultural insights. Finally, yet importantly, teachers employ songs to teach precisely defined
receptive and productive linguistic skills and knowledge, like teaching idioms or phrasal verbs.
Many of those language teachers (Tegge 2018) also believe that songs are particularly effective
for teaching vocabulary. The repetitive structure of songs plays a crucial role in this, as the
teachers acknowledged that words are frequently repeated within a song and that full songs can
be played repeatedly in the classroom without boring the learners. Additionally, informants
shared that as their students find learning vocabulary through songs to be so entertaining, and a
break from the routine, this enables them to focus for extended periods of time without realising

how much they learn.
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It was also Sevik’s (2011) goal to investigate how Turkish state primary school EFL teachers felt
about songs and their use in teaching English to young students. Through a questionnaire, the
opinions of 52 Turkish EFL teachers were collected, and the findings showed that they had
strong feelings regarding the efficiency of employing songs to teach young learners, and the
educational value of songs in general. Corroborating previous findings, however, the analysis
indicated that teachers found it challenging to select suitable songs to employ in their classes and
to assess students' progress when they do so. As a result, it was recommended in this study that
teachers should not only be provided with song-based materials but also training about how to
use songs in their lessons. Similarly, in a more recent study, Thatsana (2017) used Sevik’s (2011)
questionnaire to delve into the song-related beliefs and behaviours of 50 English language
teachers in primary schools in Thailand. Her research revealed that the participating teachers
expressed a high degree of agreement in their opinions. The majority of them agreed that songs
can help pupils learn and retain vocabulary items, spark their interest, keep them entertained, and
minimise boredom. However, despite the fact that the use of songs in the classroom to teach the
English language was rated at a high level, Thatsana (2017) found that teachers mainly used
songs only to help their students learn and become familiar with some words more quickly. That
is, songs were not used by these teachers to help students understand complete sentences or other
more challenging aspects of language. In fact, counter to Tegge’s (2018) more recent findings,
some of the participants in Thatsana’s (2017) study expressed a preference for using songs solely

as a means of entertainment or to attract the learners’ attention and increase their motivation.

Learners’ beliefs are defined as assumptions about learning that individual students hold which
may impact the way they approach learning tasks (Pawlak 2022) and therefore, they are equally

worthy of investigation. Regarding EFL learners’ beliefs on the use of songs in the classroom, by
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using a questionnaire to investigate their views, Sevik (2014) came to a conclusion similar to
those reached by Diakou (2013) and Metaxa (2013): songs should officially be included in the
Turkish curriculum for EFL instruction. Most of the state elementary school students complained
about songs not being used as much as they would have liked and argued that their
self-confidence and motivation are enhanced when learning L2 English vocabulary through
songs, which further helps them recall the words (Sevik 2014). In addition, in the previously
discussed experimental study by Li and Brand (2009) as well as the one conducted by Shakerian
and colleagues (2016) with advanced adult EFL learners, not only did the musical mode groups
have a significantly better academic performance but also had more positive opinions on
song-based instruction compared to the non-musical mode groups’ more negative viewpoints.
The authors of both of these studies (Li & Brand 2009; Shakerian et al. 2016) reported that the

first had greater levels of confidence compared to the latter as well.

Chapter 3: Methodology

This chapter focuses on the research methods and strategies used as well as the stages and

procedures followed to answer the three research questions of this study.

3.1 Research Questions
1. What is the effect of song-based teaching on vocabulary learning by adolescent EFL
learners in a public high school in Cyprus?
2. What are the adolescent learners’ atfitudes towards learning L2 English vocabulary
through songs?
3. What are the teachers’ views regarding the efficiency of teaching vocabulary via songs

and what are their actual practices regarding the use of songs in their EFL classrooms?
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3.2 Theoretical Framework of Methodology

This study adopted a mixed-method approach and employed a quasi-experimental design, using
convenience sampling. ‘Mixed methods research (MMR) employs aspects of both quantitative
and qualitative methods and designs to better understand a given phenomenon’ (Mackey &
Bryfonski 2018: 103). That is, according to Mackey and Bryfonski (2018), it combines both
numerical data and statistical analysis, which is more inclined to an objectivist perspective, with
qualitative data and analysis that allows subjectivity to delve into people's attitudes and
behaviours. Using both the strengths of quantitative (addressing the what questions) and
qualitative (addressing the Zow and why questions) research, mixed methods research seeks to
enhance the effectiveness of a study. It is, however, crucial to understand that using mixed

methods does not simply entail mixing quantitative and qualitative data into one study.

Following Collins et al. (2007), mixed-method sampling strategies can be classified according to
the relationship between the qualitative and quantitative samples as well as the time orientation
of the components. First, with respect to the different types of the relationship between
quantitative and qualitative samples in mixed methods research (MMR) studies, Onwuegbuzie
and Collins (2007: 292) identified the following types: ‘identical’, ‘parallel’, ‘nested’ and
‘multilevel’. In the current study, multilevel sampling was used which involves ‘the recruiting of
different groups of participants for each phase of the research’ (Riazi & Candlin 2014: 148). That
is, the current study included a quantitative phase which involved the sampling of high school
students while the qualitative phase involved the sampling of their teachers. According to Collins

and colleagues (2007: 277), this is a typical example of multilevel sampling.
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Second, ‘time orientation refers to whether the qualitative and quantitative phases occur
sequentially or concurrently’ (Collins et al. 2007: 276). For the purposes of this study, concurrent
sampling was used which means that quantitative and qualitative data were collected
simultaneously (Mackey & Bryfonski 2018). ‘Concurrent designs can be further broken down
into triangulation designs and embedded concurrent designs’ (Mackey & Bryfonski 2018: 107).
In a concurrent embedded design, as utilised in this study, unlike traditional triangulated designs,
there is a main method that directs the project and a secondary database that serves a supporting
function in the processes (Creswell 2009). As is the case for most research of this type (Creswell
& Plano Clark 2011; Mackey & Bryfonski 2018), in the current study, the qualitative data
collected through the interviews with the EFL teachers were added to the design's main
quantitative focus, to better explain or support the quantitative findings which were based on the
analysis of the learners’ scores in the Vocabulary Tests and their answers in the Attitudes
Questionnare. To wit, as the concurrent embedded approach can be used to evaluate different
research questions or different levels of an organisation, data from both samples are then
combined, analysed and interpreted, but they do not need to be compared; they coexist as two
distinct images that together present a comprehensive evaluation of the subject matter (Creswell
2009). An embedded design was suitable for this study as it is generally preferred when
researchers aim to measure the effects of the treatment and also understand the experience of the

treatment (Mackey & Gass 2015; Mackey & Bryfonski 2018: 108-109).

‘Researchers within the field of applied linguistics have long used experiments to investigate
cause-effect relationships regarding the use and learning of second languages’ (Rogers & Révész
2020: 133)’. Both experimental and quasi-experimental research designs aim to investigate

whether a causal relationship exists between independent and dependent variables, i.e. a change
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in the independent variables, known as the intervention or treatment, is expected to have an
influence on the dependent variables (Rogers & Révész 2020). In the current study, the
independent variables were the type of instruction, which had two levels (song and non-song),
and time which also had two levels (pre-test and post-test). The dependent variable was the
students’ vocabulary scores. Quasi-experimental designs differ from true experiments in that the
assignment of participants to control and experimental groups is not random (Mackey & Gass
2005; Rubin & Babbie 2017). Random assignment is rare in educational research at the
classroom level because intact classes, classes already formed, are usually used (Griffee 2012).
In particular, this study used the ‘non-equivalent comparison group design’ (Rubin & Babbie
2017: 273), a quasi-experimental design in which two existing seemingly similar groups are
compared as the researcher measures the change on a dependent variable before and after one of
the groups undergoes the intervention. Similar to true experiments, in quasi-experimental studies,
the experimental group receives the treatment in addition to taking part in the pre- and
post-testing, while the comparison group completes the pre- and post-tests without receiving the
experimental treatment (Rogers & Révész 2020), which in the current study was EFL vocabulary
teaching through songs. To clarify, ‘the term comparison group is used instead of control group

when participants are not assigned randomly’ (Rubin & Babbie 2017: 273).

Convenience or availability sampling was also used in this study which is, as suggested by its
name, sampling based on the convenience of the researcher (Dornyei 2007; Griffee 2012; Rubin
& Babbie 2017). That is, sampling was selected according to practical criteria, such as
‘geographical proximity, availability at a certain time, easy accessibility, or the willingness to
volunteer’ (Dornyei 2007: 129). This sampling strategy is, according to Dornyei (2007) the most

popular one in L2 research, for postgraduate-level researchers at least.
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3.3 Participants

3.3.1 Students

This research project was conducted in a public lyceum located in Nicosia. Two classes of
first-year students of lyceum, a sample of 38 EFL learners, were selected to participate in the
quasi-experiment of this study. The experimental group, which was taught through songs,
initially consisted of the 17 students of one of the classes and the comparison group, which was
taught through text, initially consisted of the 21 students of the other class. As Table 1 illustrates
below, out of this initial sample (N=38), students from both groups were removed from the data
analysis of the vocabulary tests according to their absences. That is, participants were removed if
they missed at least one of the components that comprised each vocabulary test: the pre-test, the
post-test or the respective lesson. Similarly, as summarised in Table 1 below, students were also
removed from the analysis of the Attitudes Questionnaire if they were absent on the day of its
completion. The final sample of participants for Vocabulary Test 1 was therefore 36 students
(N=36) out of which 20 were in the Comparison Group and the remaining 16 in the Experimental
Group. As for Vocabulary Test 2, out of 30 students (N=30), the number of students in the
Comparison and the Experimental Group were 16 and 14, respectively. A total of 32 students
(N=32) completed the Attitudes Questionnaire, 18 of those belonging to the Comparison Group

and 14 in the Experimental Group.

Number of Actual Class Size | Vocabulary Test 1 | Vocabulary Test 2 Attitudes
students Questionnaire
Comparison 21 20 16 18
Group
Experimental 17 16 14 14
Group
Total 38 36 30 32

Table 1: Number of Student Participants
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Comparison Group

Experimental Group

N=21 n N=17 n
Age 15 15 15 10
(in years) Age
16 6 (in years) 16 6
Female 12 17 1
Gender
Male 9 Female 9
Gender
Greek 17 Male 8
L1(&L2)
Greek & English 3 Greek 15
Greek & Russian 1 L1(&L2) Greek & Filipino 1
8 11 Greek & Romanian 1
Years studying 9 4 7-8 13
English Years studying
10-11 5 English 3-4 2
15 1 9 2
Formal instruction at school 13 Formal instruction at 6
school
Formal instruction in an 21
How they learn | institute (afternoon lessons) How they learn Formal instruction in an 15
English English -
. ] institute (afternoon lessons)
TV, videos, movies 18
, ] TV, videos, movies 11
video games 13
video games 4
songs 18 8
songs 9
books 1 g
football 1 books 1
reading on the internet 20 reading on the internet 15
TV, videos, movies 21 TV, videos, movies 16
Activities for Activities for ; :
which they use : 5 which they use -
video games 15 Y
English g English video games 7
listening to songs 21 listening to songs 15
chatting with friends 14 chatting with friends 3
football 1 books 2
social media 1
Table 2: Students Background Information
talking to parents 1
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These two particular classes were selected as they both belonged to the same Subject Orientation
Group in which students’ compulsory subjects are Mathematics and Physics and therefore, they
were comparable. Both classes receive two 45-minute English language lessons at school per
week. The number of students in each class, namely 17 and 21, was also comparable. Each group
consisted of both female and male students; gender was not an independent variable in this study.
The age of the participants ranged from 15 to 16 years, with the exception of only one student
who was 17 years old, as the study aimed towards teenage students. Consent was granted both
from the participants themselves and since they were under the age of 18, from their caregivers
as well (Appendix B). Permission was also granted by the Ministry of Education, Sport and

Youth (Appendix L) and the Head of the school (Appendix A).

The language of instruction in this public school is Standard Modern Greek and most of the
subjects were native speakers of Cypriot Greek, born and raised in Cyprus. According to the
curriculum provided by the Ministry of Education, Sport and Youth, students’ level of
proficiency in English in A lyceum is B1 (CEFR). The textbook they use is Oxford Discover
Futures Level 2 (Bl Level) by Oxford University Press. This textbook incorporates an
inquiry-based methodology which encourages students to take the role of researchers and
investigate their own questions on a given topic (Pedaste et al. 2015), while the teachers act as
guides or facilitators of students’ learning (Dobbler et al. 2017). Collaboration among learners is

also a key feature in inquiry-based learning (Ismael & Elias 2006).

It has, nevertheless, been taken into account that most children in Cyprus also attend private L2
English lessons in the afternoon (Fotiou 2022), and thus, the participants’ actual level of

proficiency was estimated to be slightly higher, around B2 (CEFR). This was further confirmed
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based on the students’ grades, their teachers’ judgments and the Student Background
Questionnaire, which showed that the majority of them attend afternoon private EFL lessons and
have been receiving L2 English instruction for around 8 years, as it can be observed in Table 2.
Interestingly, the Student Background Questionnaire also revealed that listening to songs was
considered by most students an activity not only for which they use English but also, through
which they learn English. In fact, as Table 2 shows, when students were asked to choose how
they learn English, learning through songs was a more popular answer than formal instruction at

school by the participants of both groups.

3.3.2 Teachers

The interviews were conducted with 11 EFL teachers based in Cyprus, using convenience
sampling. Even though a limited sample size makes results difficult to generalise, due to time
constraints, it was not possible to conduct more interviews. Nevertheless, in qualitative research,
it 1s preferable to perform a small number of interviews, as this helps ensure that important
details of the data are not overlooked (Edwall 2020). Prior qualitative research that was
referenced in the literature review likewise derived their findings from a comparable (Sato &

Oyanedel 2019) or even smaller (Edwall 2020) number of interviews.

As illustrated in Table 3 below, five teachers were, at the time of data collection, working in the
same public high school where the quasi-experiment took place. It should also be noted that
Participant 6 was the instructor of the Comparison Group and Participant 10 was the teacher of
the Experimental Group. All five of them were middle-aged experienced teachers. Their ages
ranged from 46 to 61 years and their teaching experience ranged from 18 to 38 years. They all

had experience working with students of various ages and levels. The other six teachers were
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employed in the private sector, in four different private institutes at the time of data collection. In
fact, two of them were the owners of the institutes. All four institutes were located in Nicosia.
These teachers were younger than the ones working in the public sector as their ages ranged from
24 to 43 years, but they were experienced as well. They had teaching experience with learners of
a wide range of proficiency and age, including adults, and their experience ranged from 3 to 20
years, from the youngest to the oldest participant. The youngest teacher was the only male
participant while the remaining ten of them were females. All of the participants were qualified
EFL teachers, three of them had a related bachelor's degree, seven of them were holders of

master’s degrees, and one of them had completed a PhD program.

Participant| Gender Age Years of Workplace Highest Levels taught
experience level of
Education
1 Female 61 38 Public school BA All levels
2 Female 59 More than 20 Public school MA All levels
3 Female 50 26 Public school MA All levels
4 Male 24 3 Private institute MA From juniors up to IELTS

- focus on younger levels
from Al to B1

5 Female 40 15 Private institute PhD All levels
6 Female 46 18 Public school MA All levels
7 Female 43 20 Private institute MA All levels
8 Female 39 8 Private institute MA Pre-junior, junior,
elementary,
pre-intermediate, IGCSE
9 Female 34 12 Private institute BA Elementary,

pre-intermediate,
intermediate and
upper-intermediate
10 Female 56 32 Public school BA Up to 7th form of private
gymnasium and all levels
of public lyceum

11 Female 40 More than 15 Private institute MA All levels

Table 3: Teachers’ Background Information
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3.4 Materials

3.4.1 Background Questionnaire for Students (Appendix D)

A short questionnaire was initially distributed to the students so that information about each
participant’s demographic and linguistic background as well as their experience in learning
English would be elicited. This questionnaire was translated into Greek as it was adapted from a
Student Questionnaire on Language Background provided by the University of
Wisconsin-Madison (Lorimer 2017). It took students approximately five minutes to complete as
it was very brief and included questions regarding the students’ age, gender, country of origin,
native language(s), how often they typically use each language that they know, the number of
years for which they have been studying English, the ways in which they learn English and the
daily activities for which they use English. Referring to the last two questions mentioned, apart
from gaining information about the students’ background, this questionnaire also aimed at
revealing whether or not the participants listen to English songs in their daily lives and if they

considered that as an activity through which they learn English, as well.

3.4.2 Songs and target items

Two songs (Appendix K) were selected to be used for the purposes of this study, ‘If the world
was ending’ by JP Saxe and Julia Michaels (2019) and ‘Stand by You’ by Rachel Platten (2015).
‘If the world was ending’ is a duet in which both singers reminisce over a past relationship amid
a harmless earthquake and they speculate on whether they would get together in the event of a
catastrophic disaster. In ‘Stand by You’, the singer pledges to support a loved one through thick
and thin. It was difficult to choose only two songs given the plethora of songs available, but
several criteria were considered when selecting the above songs. First of all, it was important that

the target songs would include a sufficient number of vocabulary items corresponding to the
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students’ level and likely unknown by the students. Second, it was necessary that the selected
songs would not include inappropriate language for the participants’ age. Moreover, they needed
to be interesting to the participants. The researcher consulted the online Cambridge Dictionary to
ensure that the songs selected included enough words in their lyrics of B2 (CEFR) level. Not
only the lyrics of the songs but also their video clips were cautiously examined to ensure that
their language and overall content was age-appropriate and classroom-friendly. The latter was
important because watching the video clip of the songs during the lessons was intended to help
introduce the theme of the lesson and inspire the students to engage in discussions. Furthermore,
both of the selected songs were considered appealing to a teenage audience not only thanks to
their emotional themes but also because they were popular songs which had made it into the
charts. For example, ‘If the world is ending’ peaked at number 27 on the US Billboard Hot 100

in September 2020 and ‘Stand by yout’ peaked at number 37 on the same chart in February 2016.

Ten target vocabulary items were chosen from each song. It is estimated that students learn
around 3000 new words per year (Nagy & Anderson 1984). Based on this, a logical daily input
of new words is approximately 12 words and it is therefore sensible to include ten target items in
an hourly lesson (Metaxa 2013). The participants in the current study received 45-minute
lessons, but nevertheless, 10 was considered a reasonable number of target items as it was taken
into consideration that at least a couple of these vocabulary items would be already known by
some of the participants due to the differences in the learners’ linguistic profiles caused by the
instruction they receive in afternoon classes. As previously mentioned, the items selected had to
be of B2 (CEFR) level, but, apart from that, they were important in understanding the songs/

texts, following McKeown and Becks’ (1988) indications. The lexical items were not only
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single-word items; there were also phrasal verbs included, as well as one idiomatic phrase.

Repetition varied in the songs; the target items were heard from once to 18 times.

3.4.3 Vocabulary Tests (Appendix G)

‘Without testing, there is no trustworthy means of knowing how productive a teaching process
has been’ (Kusnierek 2016: 20). A vocabulary test was administered for each song, employing a
single select multiple-choice exercise to check the students’ knowledge of the definition of the
items and a second exercise where they had to write sentences using the vocabulary items. Each
correct answer corresponded to one mark, the total score for each exercise was ten marks and the
overall score of each test was 20 marks. The same test for each lesson was administered as a
pre-test and a post-test to examine vocabulary learning. It is also worth mentioning here that the
researcher initially intended to have the students complete delayed post-tests (two weeks after
each corresponding lesson) in order to measure vocabulary retention. However, due to time

constraints, the delayed post-tests were eventually not given to the students.

A multiple-choice exercise was chosen because it is easy and quick to mark and its format allows
for testing isolated words (Thornbury 2002). Although they are a popular way of testing
vocabulary, the researcher was aware of the fact that multiple-choice exercises have often
received criticism for a number of reasons. Namely, they leave room for learners to choose the
correct answer by following a process of elimination which does not necessarily imply
comprehension (Thornbury 2002, Kus$nierek 2016). Moreover, based on the number of
distractors, i.e. the possible options, there is a certain percentage of chance of choosing the right
answer even without knowing it at all (Thornbury 2002). This is usually twenty-five per cent if

there are four available choices (Ur 1996; Kusnierek 2016), which was the case in the present
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study as well. Furthermore, a multiple-choice exercise is not as easy and quick to compose as it
appears, because certain decisions need to be taken regarding the basis of the distractors included
(Thornbury 2002). In this case, the multiple-choice activity required the students to choose the
correct definition of a word or a phrasal verb. Influenced by Pavia, Webb and Faez (2019), the
distractors, controlling for part of speech, included definitions of other target items in the same
test, other words in the lyrics of the corresponding song which were not target items, and other
words easily confused with the target item. Finally, multiple choice activities are limited in that
they typically test recognition alone; the denotative meaning of a word is merely tested, rather
than its spelling, connotations, pronunciation or grammar, let alone the ability to produce the
word (Ur 1996; Thornbury 2002). The latter is why, in the current study, the researcher decided
to add a second exercise in the Vocabulary Tests to examine students’ ability to use the target

words.

3.4.4 Attitudes Questionnaire for Students (Appendix H)

Following the two vocabulary lessons, the students were given a questionnaire adapted by Sevik
(2014: 55-56) to explore their attitudes towards learning vocabulary through songs. They were
required to read ten statements and decide how much they agreed or disagreed with each, and
then circle the number that best reflected their response on a 4-point Likert scale. That is, this
was a forced-choice Likert scale and the participants were forced to form an opinion as there was
not an undecided neutral option. The questionnaire also included an optional question at the end,
which was open-ended in order to give the opportunity to explain and elaborate on their

responses and opinions to the students who wished to.
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3.4.5 Interview questions for Teachers (Appendix I)

The interviews of the EFL teachers were based on a set of questions adapted from Sevik (2011)
and Thatsana (2017). These questions served for semi-structured interviews to be conducted
which have been defined as interviews ‘with the purpose of obtaining descriptions of the life
world of the interviewee in order to interpret the meaning of the described phenomena’ (Kvale &
Brinkmann 2008). In the field of humanities and social sciences, semi-structured interviews are a
common practice and they are more favoured than structured and unstructured interviews (Leavy
2014). That is because they mirror real freer conversations and encourage genuine discussions on
a topic as they allow for spontaneous follow-up questions and lead to honest responses (Leavy
2014; Edwall 2020). Both the EFL teachers’ attitudes toward utilizing songs to teach L2 English
and their actual behaviours with regard to song implementation were intended to be examined by
the questions. Investigating both their attitudes and their behaviours is important because
although teachers' practices are often informed by their opinions, it may not always be the case

that the two coincide (Sato & Oyanedel 2019).

3.5 Procedures

Once the two songs were selected, four thorough lesson plans (Appendix E) based on them were
developed; two for the experimental group and two for the comparison group. Two
lexicon-focused lessons were delivered to each group; the experimental group attended lessons
that included songs, whereas the comparison group was not exposed to any songs. The target
vocabulary items were identical for both groups. Those stemmed from the selected songs but
were contextualised in text for the comparison group. That is, the lyrics were used in the form of
a diary entry in the first, and in the form of a poem in the second lesson (Appendix F). The

researcher was influenced by Metaxa’s (2013) research design who also used a diary entry for
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the control group in her study. This is important because the written genre in the lesson for the
comparison group should match the song type. Similar to Metaxa (2013), using the vocabulary
items in the form of a diary entry for the first lesson was considered appropriate because the text
appeared to be close to the emotional internal monologue type of the song chosen for this study.
Following her reasoning (Metaxa 2013: 65) that the same feelings should be conveyed ‘with the
same intensity and without changing the wording at all to maintain consistency between the two
teaching methods’, the researcher of the current study judged that using the lyrics of the second

song in the form of a poem was also a suitable choice for the comparison group.

The teachers of both groups followed the procedure explained and illustrated below (Figure 1) as
instructed by the researcher. The brief questionnaire on their demographic and linguistic
background as well as the pre-tests for both sessions were completed during the first week after
the pupils returned the consent forms that had been completed and signed by their caregivers.
Each group received its initial lesson during the second week, followed by the corresponding
vocabulary test (post-test) which was taken to measure vocabulary learning. The second lesson
as well as the second vocabulary post-test were completed in the third week. The questionnaire

on the students’ opinions on the use of songs was administered during the fourth week.

+ Background Questionnaire | |- Lesson 1 *Lesson 2 « Attitudes Questionnaire
for Students « Post-test for Lesson 1 + Post-test for Lesson 2 for Students
* Pre-test for Lesson 1
+ Pre-test for Lesson 2
- - - . - = -~ ~
g Interviews with Teachers R

—— —_———

Figure 1: Research Design - Data Collection Stages
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Within these four weeks, the interviews with the teachers were conducted according to their
availability, without interfering with their class time or other responsibilities. The interviews
lasted roughly ten minutes each. The researcher recorded and then fully transcribed all of them

(Appendix J).

3.6 Data Analysis

The data obtained from the vocabulary tests, along with the Attitudes Questionnaire given to the
students were quantitatively analysed. There were two types of statistics used: descriptive
(percentages, means and standard deviations) and inferential. With respect to inferential
statistics, to analyse the scores of the vocabulary tests, paired samples t-tests were conducted in
SPSS which is designed for statistical analyses. T-tests may be used when there are either two
groups, or two sets of data (before and after), which was the case for the current study, and the
researcher wishes to compare the mean score on some continuous variable (Pallant 2010). Paired
sample t-tests, in particular, were performed for the purposes of this study because the
performance of each group (experimental and comparison) was compared in each exercise of
each vocabulary test across the two time periods (pre-test and post-test). Paired sample t-tests are
used when the same participants are tested and you are interested in changes in their ‘scores at
Time 1, and then again at Time 2 (often after some intervention or event)’ (Pallant 2010: 105).
For each statement on the learners' attitudes questionnaire, the researcher calculated both how
many pupils selected each corresponding number on the Likert scale and the respective
percentage. The total number as well as the percentage of the students who agreed or disagreed
with each statement were also calculated. That is, as the questionnaire included a 4-point Likert

scale with the following four options: ‘strongly agree’, ‘somewhat agree’, ‘somewhat disagree’,
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and ‘strongly disagree’, the number of the students who selected the first two options were added

and then, the respective percentages were calculated.

The data obtained from the semi-structured interviews with the EFL teachers were meticulously
evaluated in search of themes and categories. A qualitative thematic analysis was used, following
Braun and Clarke's (2006: 87) approach, which instructs researchers to first familiarise
themselves with the data, then code, search for, review, and finally define and name themes
before preparing a report. Additionally, consideration was given to locating potential
propositions relating to previously addressed viewpoints in the literature. This enabled broader

conclusions to be reached and educational implications to be proposed.

Chapter 4: Results

4.1 Vocabulary Tests
To illustrate the results from the data analysis of the students’ performance on the two
vocabulary tests and address the first research question, tables and charts are used in this section

of the study alongside descriptions.

4.1.1 Descriptive Statistics for Vocabulary Test 1

Vocabulary Exercise 1 Exercise 2 Overall Score Exercise 1 Exercise 2 Overall Score

Test 1 n M SD M SD M SD n M SD M SD M SD
Pre-Test 20 7.10 2.17 5.65 250 12.75 446 16 6.44 1.97 4.63 2.69 11.06 4.28
Post-Test 20 8.45 2.02 6.60 3.10 15.05 3.84 16 8.06 244 6.38 3.50 14.44 5.40

Mean
Difference -
improvement
from pre-test
to post-test 20 1.35 0.95 2.30 16 1.63 1.75 3.38

Table 4: Mean Scores for the Comparison and Experimental Group in Vocabulary Test 1
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Table 4 provides the mean scores (M) as well as the respective standard deviation (SD) of the two

groups in Vocabulary Test 1 per exercise (out of 10) and overall (out of 20). The first two rows of

Table 4 list the mean scores and the standard deviation for the pre-test and the post-test,

respectively. Additionally, Figures 2-5 below show graphically the mean scores for the two

groups (Experimental and Comparison) over the two time periods (pre-test and post-test) for

Exercise 1, Exercise 2 and Overall Score, respectively. The third row in Table 4 presents the

improvement, i.e. the mean difference from the pre-test to the post-test, also illustrated in Figure 5

below. As it can be observed both in Table 4 and in Figures 2-5, both groups' scores increased

following the intervention.

Vocabulary Test 1: Exercise 1

Pre-Test Post-Test

e Comparison Group e | xperimental Group

Figure 2: Scores for the Comparison and Experimental
Group in Exercise 1 of Vocabulary Test 1 across the two
time periods

Vocabulary Test 1: Overall Score

20

16

. —

Pre-Test Post-Test

e Comparison Group

Experimental Group

Figure 4: Overall Scores for the Comparison and
Experimental Group in Vocabulary Test 1 across the
two time periods

Vocabulary Test 1: Exercise 2

?‘ E——

5
4
2
1
0
Pre-Test Post-Test
w— Omparison Group - x perimental Group
Figure 3: Scores for the Comparison and

Experimental Group in Exercise 2 of Vocabulary Test
1 across the two time periods

Vocabulary Test 1: Improvement from pre-test to post-test

8} L. N
—_ o w s oW,

0

Exercise 1 Exercise 2 Overall Score

B Comparison Group W Experimental Group

Figure 5: Average Improvement of the Comparison
and Experimental Group in Viocabulary Test 1 (per
exercise and overall) across the two time periods
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Moreover, Table 4 and Figures 2-5 show that although the Experimental Group had lower mean
scores than the Comparison Group in both exercises of the first vocabulary test in both the pre-
and the post-test, their improvement across the two time periods, illustrated in Figure 5, was
greater than that of the Comparison Group in both exercises of the test. This indicates that
song-based teaching enhances the vocabulary learning of adolescent EFL learners more than

traditional teaching methods.

4.1.2 Descriptive Statistics for Vocabulary Test 2

Vocabulary Exercise 1 Exercise 2 Overall Score Exercise 1 Exercise 2 Overall Score

Test 2 n M SD M SD M sDb n M SD M SOD M SDh
Pre-Test 16 8.81 124 6.00 298 14.81 380 14 814 160 493 351 13.07 4.76
Post-Test 16 9.50 0.71 6.75 3.44 16.25 3.42 14 850 244 693 3.13 1543 542

Mean
Difference -
improvement
from pre-test
to post-test 16 0.69 0.75 1.44 14 0.36 2.00 2.36

Table 5: Mean Scores for the Comparison and Experimental Group in Vocabulary Test 2

Similarly, Table 5 provides the mean scores of the Experimental and the Comparison group in
Vocabulary Test 2 per exercise (out of 10) and overall (out of 20). The two groups’ performance
is graphically displayed in Figures 6-8 across time (from pre-test to post-test) for Exercise 1,
Exercise 2 and Overall Score, respectively. Table 5 reveals that once again the Experimental
Group had a lower performance in both exercises of the vocabulary test and that both groups'
scores increased after the treatment. As for improvement, as illustrated in Figure 6 and in Figure

9, the Comparison Group showed a bigger improvement than the Experimental Group in the first
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exercise of the second vocabulary test, but in Exercise 2 as well as in the Overall Score of

Vocabulary Test 2, as shown in Figures 7-9, the Experimental group showed greater

improvement.

Vocabulary Test 2: Exercise 1
10

~

[SS RSNV e N

=

Pre-Test Post-Test

e Comparison Group e [ xperimental Group

Figure 6: Scores for the Comparison and
Experimental Group in Exercise 1 of Vocabulary Test
2 across the two time periods

Vocabulary Test 2: Overall Score

20
18
16
14 /-—
12
10
8
(1
4
2
0
Pre-Test Post-Test
e Comparison Group T xpaerimental Group
Figure 8: Overall Scores for the Comparison and

Experimental Group in Vocabulary Test 2 across the
two time periods

4.1.3 Inferential Statistics

Vocabulary Test 2: Exercise 2

10
9
8
7
6 /
5
4
3
2
1
0
Pre-Test Post-Test
= omparison Group e xperimental Group
Figure 7: Scores for the Comparison and

Experimental Group in Exercise 2 of Vocabulary Test
2 across the two time periods

Vocabulary Test 2: Improvement from pre-test to post-test

;e -I ll

Excrcise 1 Exercise 2 Overall Score

B Comparison Group B Experimental Group

Figure 9: Average Improvement of the Comparison
and Experimental Group in Vocabulary Test 2 (per
exercise and overall) across the two time periods

With regard to inferential statistics, to determine if there was a statistically significant difference

between the mean vocabulary test scores before and after the corresponding EFL lesson (pre-test

and post-test), which for the experimental group contained songs but for the comparison group
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contained only text, the following paired-sample t-tests were employed. The significance was
assessed by using the probability (p) value. That is, if it was less than 0.05 (p < 0.05), it was

concluded that there was a significant difference between the two scores (Pallant 2010).

4.1.3.1 Statistically significant findings for the Comparison Group

According to the paired samples t-tests, as illustrated below in Figures 10-12, there was a
statistically significant difference between the mean scores of the Comparison Group’s mean
scores in Exercise 1 of Vocabulary Test 1 before and after instruction, (#(19)=-3.563, p=.002), in
their overall score in Vocabulary Test 1, (#(19)=-2.431, p=.025) before and after instruction, and
between their mean scores in the pre-test and the post-test in Exercise 1 of Vocabulary Test 2,
(t(15)=-2.711, p=.016).

Paired Samples Test

Paired Differences Significance
95% Confidence Interval of the
Difference
Mean Std. Deviation  Std. Error Mean Lower Upper t df One-Sided p  Two-Sided p
Pair1 VT1_CG_PRE_Ex1- -1,35000 169442 37888 -2,14301 -.55699 -3,563 19 001 002

\VT1_CG_POST_Ex1

Figure 10: Paired Samples t-test for Comparison Group’s (CG) performance in Exercise 1 (Ex1) of
Vocabulary Test 1 (VT1)

Paired Samples Test

Paired Differences Significance
95% Confidence Interval of the
Difference
Mean Std. Deviation  Std. Error Mean Lower Upper t df One-Sided p  Two-Sided p
Pair1  VT1_CG_PRE_Overall - -2,30000 423146 94618 -4,28038 -.31962 -2,43 19 013 025

VT1_CG_POST_Overall

Figure 11: Paired Samples t-test for Comparison Group’s (CG) overall performance in Vocabulary Test 1

(VT1)

Paired Samples Test

Paired Differences Significance
95% Confidence Interval of the
Difference
Mean Std. Deviation  Std. Error Mean Lower Upper t df One-Sidedp  Two-Sided p
Pair1 VT2_CG_PRE_Ex1 - -,68750 101448 25362 -1,22808 -14692 =271 15 008 016

VT2_CG_POST_Ex1

Figure 12: Paired Samples t-test for Comparison Group’s (CG) performance in Exercise 1 (Ex1) of
Vocabulary Test 2 (VI2)
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4.1.3.2 Statistically significant findings for the Experimental Group

As for the Experimental Group’s performance, according to the paired samples t-tests as
illustrated in Figures 13 and 14, there was a statistically significant difference between the
group’s mean scores in Exercise 1 of Vocabulary Test 1 before and after instruction,
(7(15)=-3.569, p=.003), as well as in their overall score in Vocabulary Test 1, (#(15)=-3.495,
p=.003). With respect to Vocabulary Test 2, according to the paired samples t-tests, as illustrated
in Figure 15, there was a statistically significant difference between the Experimental Group’s

mean scores in the pre-test and the post-test in Exercise 2 (#(13)=-2.423, p=.031).

Paired Samples Test

Paired Differences Significance
95% Confidence Interval of the
Difference
Mean Std. Deviation  Std. Error Mean Lower Upper t df One-Sidedp  Two-Sided p
Pair1 VT1_EG_PRE_Ex1- -1,62500 182117 45529 -2,59543 - 65457 -3,569 15 001 003

VT1_EG_POST_Exi

Figure 13: Paired Samples t-test for Experimental Group’s (EG) performance in Exercise 1 (Ex1) of
Vocabulary Test 1 (VT1)

Paired Samples Test

Paired Differences Significance
95% Confidence Interval of the
Difference
Mean Std. Deviation ~ Std. Error Mean Lower Upper t df One-Sidedp Two-Sided p
Pair1  VT1_EG_PRE_Overall - -3,37500 386221 96555 -5,43303 -1,31697 -3,495 15 ,002 003

VT1_EG_POST_Overall

Figure 14: Paired Samples t-test for Experimental Group’s (EG) overall performance in Vocabulary Test 1

(V1)

Paired Samples Test

Paired Differences Significance
95% Confidence Interval of the
Difference
Mean Std. Deviation  Std. Error Mean Lower Upper t df One-Sidedp Two-Sided p
Pair1 VT2_EG_PRE_Ex2- -2,00000 3,08844 82542 -3,78321 -21679 -2,423 13 015 031

VT2_EG_POST_Ex2

Figure 15: Paired Samples t-test for Experimental Group’s (EG) performance in Exercise 2 (Ex2) of
Vocabulary Test 2 (VI2)
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4.1.3.3 Statistically non-significant findings for the Comparison Group

According to the paired samples t-tests, as illustrated in Figures 16-18, respectively, there was no
statistically significant difference between the mean scores of the Comparison Group before and
after instruction in Exercise 2 of Vocabulary Test 1, (#(19)=-1.300, p=.209), nor in Exercise 2 of
Vocabulary Test 2, (#(15)=-1.074, p=.300), nor in their overall performance in Vocabulary Test 2

(t(15)=-1.761, p=.099)

Paired Samples Test

Paired Differences Significance
95% Confidence Interval of the
Difference
Mean Std. Deviation  Std. Error Mean Lower Upper 1 df One-Sided p  Two-Sided p
Pairt VT1_CG_PRE_Ex2- -.95000 3,26827 73081 -2,47960 57960 -1,300 19 05 ,208

VT1_CG_POST_Ex2

Figure 16: Paired Samples t-test for Comparison Group’s (CG) performance in Exercise 2 (Ex2) of
Vocabulary Test 1 (VT1)

Paired Samples Test

Pairad Differences Significance
95% Confidence Interval of the
Difference
Mean Std. Deviation  Std. Error Mean Lower Upper t df One-Sidedp  Two-Sided p
Pairt VT2_CG_PRE_Ex2- -, 75000 2,79285 ,69821 -2,23820 73820 -1,074 15 150 ,300

VT2_CG_POST_Ex2

Figure 17: Paired Samples t-test for Comparison Group’s (CG) performance in Exercise 2 (Ex2) of
Vocabulary Test 2 (VI2)

Paired Samples Test

Paired Differences Significance
95% Confidence Interval ofthe
Difference
Mean Std. Deviation  Std. Error Mean Lower Upper t df One-Sidedp  Two-Sided p
Pair1 VT2_CG_PRE_Overall - -1,43750 3,26535 81634 -3,17748 30248 -1,761 15 049 099

VT2_CG_POST_Overall

Figure 18: Paired Samples t-test for Comparison Group’s (CG) overall performance in
Vocabulary Test 2 (V12)
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4.1.3.4 Statistically non-significant findings for the Experimental Group

As for the Experimental Group’s performance, according to the paired samples t-tests, as
illustrated in Figures 19-21, there was no statistically significant difference between the group’s
mean scores in Exercise 2 of Vocabulary Test 1 before and after instruction, (#(15)=-2.098,
p=.053), nor in their performance in Exercise 1 in Vocabulary Test 2, (#(13)=-.648, p=.528), nor

in their overall score in Vocabulary Test 2, (#(13)=-1.953, p=.073).

Paired Samples Test

Paired Differences Significance
95% Confidence Interval of the
Difference
Mean Std. Deviation  Std. Error Mean Lower Upper t df One-Sidedp  Two-Sided p
Pair1 VT1_EG_PRE_Ex2- -1,75000 3,33667 8347 -3,52798 02798 -2,098 15 027 053

VT1_EG_POST_Ex2

Figure 19: Paired Samples t-test for Experimental Group’s (EG) performance in Exercise 2 (Ex2) of
Vocabulary Test 1 (VT1)

Paired Samples Test

Paired Differences Significance
95% Confidence Interval of the
Difference
Mean Std. Deviation  Std. Error Mean Lower Upper t df One-Sidedp  Two-Sided p
Pair1 VT2_EG_PRE_Ex! - -35714 2,06089 55080 -1,54706 83278 - 648 13 264 528

VT2_EG_POST_Ex1

Figure 20: Paired Samples t-test for Experimental Group’s (EG) performance in Exercise 1 (Ex1) of
Vocabulary Test 2 (VI2)

Paired Samples Test

Paired Differences Significance
95% Confidence Interval of the
Difference
Mean Std. Deviation  Std. Error Mean Lower Upper t df One-Sidedp Two-Sided p
Pair1  VT2_EG_PRE_Overall- -2,35714 4 51676 1,20715 -4,96504 ,25076 -1,953 13 ,036 073

VT2_EG_POST_Overall

Figure 21: Paired Samples t-test for Experimental Group’s (EG) overall performance in Vocabulary Test 2

(VT2)
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4.2 Attitudes Questionnaire for Students

In this section of the study, the second research question is addressed. Tables and charts are

included followed by a description to illustrate the findings from the data analysis of the ten

statements of the questionnaire on the opinions of adolescent EFL learners regarding the use of

songs as vocabulary teaching materials.

Table 6 below provides a summary of the results as it presents the percentage of the students who

selected each of the four options of the Likert scale for each of the ten statements in the

questionnaire. While the third column provides the respective percentages of the students overall,

the results for the two groups of students (Comp=Comparison Group, Exp=Experimental Group)

are also illustrated separately to allow for comparisons between the two groups.

Options
Statements (1)Strongly agree (2)Somewhat agree | (3)Somewhat disagree | (4)Strongly disagree
Comp | Exp |Overall| Comp | Exp |Overalll Comp | Exp [Overall]| Comp | Exp |Overall
1. We should include more songs in
English lessons to learn 39% | 64%| 50% | 44% [36%| 41% | 17% | 0% | 9% | 0% | 0% | 0%
vocabulary.
2. Ilearn vocabulary more easily
through songs. 39% | 29% | 34% | 33% [64%| 47% | 17% | 7% | 13% | 11% | 0% | 6%
3. Learning vocabulary through
songs in English lessons is a 6% | 7% | 6% | 6% | 7% | 6% | 39% | 36% | 38% | 50% [50%)| 50%
waste of time.
4. Tenjoy learning English
vocabulary through songs. 39% | 43%| 41% | 33% [50%| 41% | 22% | 7% | 16% | 6% | 0% | 3%
5. Iremember the vocabulary easily
when I learn it through songs. 50% |43%| 47% | 33% [43%| 38% | 0% | 7% | 3% | 11% | 7% | 9%
6. Learning vocabulary through
songs is not effective in English | 6% [ 0% | 3% | 6% | 0% | 3% | 28% | 50% | 38% | 61% [50%)| 56%
lessons.
7. Learning vocabulary in English
through songs increases my 33% | 43% | 38% | 39% [50%| 44% | 6% | 7% | 6% | 22% | 0% | 13%
motivation.
8. Learning English vocabulary
through songs increases my 28% | 36% | 31% | 39% [43%| 41% | 17% | 21% | 19% | 17% | 0% | 9%
self-confidence.
9. I prefer learning vocabulary
through songs rather than 44% | 64% | 53% | 22% [21%]| 22% | 17% | 7% | 13% | 17% | 7% | 13%
listening to or reading texts.
10. I find it difficult to learn English
vocabulary through songs. 11% | 0% | 6% | 0% |14%| 6% | 28% | 29% [ 28% | 61% |57%| 59%

Table 6: Percentage of students who selected each point of the Likert scale in the Students Attitudes
Questionnaire
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At first glance, Table 6 reveals that statements three, six and ten are the statements that the
students from both groups agreed with the least as the percentages of the students (per group and
overall) who selected either of the two options expressing agreement with those statements are
all below 15%. Students’ disagreement with these three statements is also easily observed in
Figure 22 below and indicates that students perceive songs as effective tools for teaching EFL
vocabulary and that learning EFL vocabulary through songs is neither difficult nor a waste of
time, which is in line with Sevik’s (2014) findings.
Percentage of Agreement to each statement (all students)

100%

90%

80%

70%

60%

50%

40%

30%

20%

10%

1 2 3 4 5 6 7 8 9 10

Figure 22: Students Attitudes Questionnaire - Percentage of Agreement to each statement Overall

Moreover, for the first, the fourth, the seventh, the eighth and the ninth statement for which the
agreement rate was moderately high for both groups, it can be observed in Table 6 that the
experimental group demonstrated a stronger sense of agreement as not only was there a higher
percentage of students who agreed with those statements, but also, a higher percentage of
students selected the ‘strongly agree’ option compared to the comparison group. This more
confident stance also illustrated in Figure 23 below might be the result of the exposure to songs
that the students of the experimental group experienced during the two lessons delivered to them

for the purposes of this study.
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Figure 23: Student Attitudes Questionnaire - Percentage of Agreement to each statement Per Group

Same as the two charts above, Table 7 lists the percentage of agreement of each group
(Comparison and Experimental) separately as well as that of the students overall to each of the
ten statements in the Attitudes Questionnaire for Students. That is, the number of the students
who selected each of the ‘agree’ options (‘strongly agree’ and ‘somewhat agree’) were added and

then, the respective percentages were calculated as presented in Table 7 below.

Percentage of agreement
to each statement

Statements Comp.

Group
1. We should include more songs in English lessons to learn vocabulary. 71
2. Tlearn vocabulary more easily through songs. 62
3. Learning vocabulary through songs in English lessons is a waste of time. 24
4. 1enjoy learning English vocabulary through songs. 62
5. Iremember the vocabulary easily when I learn it through songs. 71
6. Learning vocabulary through songs is not effective in English lessons. 24
7. Learning vocabulary in English through songs increases my motivation. 62
8. Learning English vocabulary through songs increases my self-confidence. 57
9. I prefer learning vocabulary through songs rather than listening to or reading 57

texts.

10. I find it difficult to learn English vocabulary through songs. 24

Table 7: Percentage of agreement to each statement of the Students Attitudes Questionnaire

50



As the data analysis showed and Table 7 as well as Figure 22 illustrate, the most agreed
statement was the first one, with an overall agreement rate of 91%. This suggests that more songs
should be used for vocabulary teaching purposes in EFL classrooms with adolescent learners.
The second most agreed statement was the fifth, with an overall rate of 84%, supporting that
songs help learners memorise new vocabulary. Statements two, four and seven were the third
most agreed ones as all of them have an agreement rate of 81%. That is, most students enjoy
learning vocabulary through songs, and they find it easy as well as motivating. According to the
analysis, the fourth most agreed item was statement nine as 75% of the students overall agreed
with it, expressing a preference of learning English vocabulary via songs over learning via text.
The eighth statement was the fifth most agreed item; 72% of the teenage learners overall agreed
that using songs as teaching materials increases their confidence. The third and the tenth
statements followed, with an agreement rate of only 13%, indicating, as previously discussed and
demonstrated in Figure 22, that using songs is not a waste of time, nor do students find it difficult
to learn vocabulary through songs. Finally, the sixth statement was the least agreed statement
overall, suggesting that songs are considered effective materials for teaching vocabulary to

adolescent EFL learners.

It is also noteworthy in comparing the two groups of students, as observed in Figure 23 above,
that the experimental group agreed unanimously with the first statement, viz. that more songs
should be included in EFL vocabulary teaching. Similarly, while the comparison group had an
agreement rate of 24% with the sixth statement, the experimental group unanimously disagreed
with it. The fact that all of them disagreed with the sixth statement, namely, that learning English
vocabulary through songs is not effective, further supports the proposition that the students of the

experimental group potentially developed a more positive stance towards songs influenced by
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their exposure to them during the experiment. In addition, as Table 7 shows and Figure 23 clearly
illustrates, the experimental group had a higher percentage of agreement compared to the
comparison group with all the statements except for the third, the sixth and the tenth, which were
the three most disagreed statements overall and the only three statements expressing negative
views with respect to the use of songs in the classroom. This corroborates the findings of
Shakerian and colleagues (2016) who reported that the musical mode group had a more positive

attitude than the non-musical mode group toward song-based teaching.

Concerning the final open-ended question of the questionnaire, which was optional, only five
students addressed it, four from the comparison and one from the experimental group. The
students in the comparison group wrote the following comments: ‘Songs help in general, and
they are not a waste of time’, ‘The use of songs facilitates vocabulary learning’, ‘Students are
more focused in the lesson because of songs, and thus they understand the teaching better’,
‘Learning through different teaching media is more effective and therefore we are expecting
songs to be added to our books’. The student in the experimental group wrote that ‘the use of
songs in the classroom makes the lesson more interesting and the students more interested in the
lesson.” All five comments further confirm the students’ overall positive stance toward
song-based EFL vocabulary instruction, which is in line with previous research (Li & Brand

2009; Sevik 2014; Shakerian et al. 2016).

4.3 Interviews with Teachers
By and large, the analysis of the interviews addressing the third research question of this study
indicated that EFL teachers recognise songs as valuable tools for teaching EFL vocabulary to

adolescent learners. The following subsections include the themes identified in the analysis.
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4.3.1 Mnemonic Effect Associated with Songs

First, it was revealed that all of the EFL teachers agree that songs are linked to a mnemonic
effect and therefore they help students remember what they learn through them, especially the
vocabulary in pop songs, which is in line with previous research (Murphey & Alber 1985;
Fonseca-Mora et al. 2011; Tegge 2018). The teachers emphasised that they believe that their
students do not forget what they learn via a song even after a long period of time has passed such
as many years later. A couple of the participants provided the following specific examples
adding concrete evidence for the mnemonic effect associated with songs. These are presented
below, and they stem from a student’s confession to the interviewed EFL teacher and another
teacher’s prior personal experience as a language learner, respectively.

(1) T had a student 15 years ago and he recently sent me a message from the UK and he told me: ‘I
remember this song because you taught it in one of your classes’, so this makes me think that
they like them, and they remember them and they help them retain what they learned
(Participant 7, Female, 43 years old, 20 years of experience Private sector).

(2) I remember when I was in high school I had some Spanish lessons and approximately 17 years
later, I still remember that our teacher came in one day and brought the CD player and played

the song ‘La Camisa Negra’ and I still remember the lyrics of the song. It's the only thing that I
remember from my Spanish lessons, so that shows how powerful songs can be (Participant 9).

The teachers elaborated on the above by listing various reasons and characteristics of songs that
they believe contribute to them being so memorable and suitable for teaching EFL vocabulary.
Echoing Tegge’s (2018) results, as the following interview excerpts demonstrate, these included
the songs’ music, their rhythm and rhymes as well as their repetitive nature, which includes both
listening to the same song many times and listening to the same lyrics repeatedly within a song.

(3) They've got the rhythm, they've got music and most of them have repetition. I think these three
elements together are a good combination to make them memorable to the students, so they
stick to their minds more than normal language (Participant 9, Female, 34 years old, 12 years of

experience, Private sector).
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(4) 1It’s kind of drilling, isn't it? Repetition! So you listen to a song more than once. It's not like you
read a passage and that's it, on the shelf or in the book. A song... You listen to it repeatedly and
you like it as well, so if you have repetition of something, then you remember it (Participant 1,
Female, 61 years old, 38 years of experience, Public sector).
Some of the teachers also argued that songs render easier the retrieval of vocabulary as they
believe that song lyrics stick to the students’ minds automatically and subconsciously. This is

important because not only does it help students memorize a word’s correct meaning and

pronunciation, but also aspects of its syntax, i.e. how a word can be used in a sentence.

(5) Because the lyrics of songs are more memorable, they stick in their mind more effectively and
they learn meanings without realizing that they're doing so (Participant 10, Female, 56 years

old, 32 years of experience, Public sector).

(6) The rhyme helps you remember the pronunciation of the word and how it's used in a sentence
so it’s easier for them to remember not only the meaning of the word but also how to use them
with the correct syntax (Participant 7, Female, 43 years old, 20 years of experience, Private

sector).

The interviewees also acknowledged less obvious reasons such as the fact that there is a limited
number of words being repeated in a song compared to a reading text, which makes it easier for
students to handle, and that songs usually provide a context for that vocabulary to which the
students can relate. Furthermore, the teachers consider songs to be memorable as they attract the
learners’ attention, which is in line with previous literature (Kaminski 2019). One of the
participants stressed how important that is as she recognised teenagers as a ‘special case’
explaining that it is often more challenging to actively engage them in a lesson compared to other
age groups. As another participant sees it, songs fully capture the students’ focus without leaving
room for restricting affective factors, such as stress or anxiety, because they provide

opportunities for enjoyable learning activities, and as a result, memorization is further enhanced.
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(7) Teenagers are a special case because you need to get their attention, they get distracted so
easily. So, if you have them listen to a song, they will definitely pay attention to you [...], and
this way you help them recall and remember vocabulary easily (Participant 5, Female, 40 years

old, 15 years of experience, Private sector).

(8) [Songs] may be very helpful in the sense that they are easier to remember compared to other
activities. That's because they let the students learn something in an environment with lower
anxiety, in a playful environment, and they may actually not have any restricting factors that
would prevent them from remembering (Participant 4, Male, 24 years old, 3 years of

experience, Private sector).

4.3.2 A Positive Learning Experience: Songs as Motivation and Confidence Boosters

Related to the above, another theme that emerged from the analysis of the interviews was that
songs are effective in that they are generally considered to provide a pleasant learning experience
to adolescent learners. Corroborating findings from previous studies (Diakou 2013; Thatsana
2017; Tegge 2018), the informants explained that because students love music, they find songs
highly interesting and entertaining materials. As a result, learning becomes easy and fun when
songs are involved and a song-based lesson has a better flow than a typical lesson as the students
are more eager to participate in that lesson; they are more attentive and cooperative. Including
songs in the lesson also contributes to creating a positive learning environment since the music
helps the students relax and relieves their stress. In addition, the combination of music along
with lyrics which are relevant to their personal teenage experiences is beneficial for them as it

helps them feel comfortable and content during the lesson.

(9) I believe that songs should be incorporated in our teaching much more, I mean nobody asks us
to use songs, but I think they should be incorporated in our teaching for the simple reason that
they're so enjoyable, the kids love them (Participant 1, Female, 61 years old, 38 years of

experience, Public sector).
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(10) Sometimes when they are so fed up with everything else, I think they enjoy their time and they
cooperate more if you use a song (Participant 2, Female, 59 years old, more than 20 years of

experience, Public sector).

(11) They can relate to them. Songs make them feel more comfortable during the lesson as well and
they release some of that stress so yeah music is very beneficial together with the lyrics

(Participant 10, Female, 56 years old, 32 years of experience, Public sector).

The effectiveness of listening to songs was also discussed in comparison to the effectiveness of
reading texts and many teachers acknowledged that overall, students not only prefer and enjoy
the first more than the latter, but they are also more likely to revisit a song than a text and
therefore, songs could even be considered as more effective for EFL vocabulary instruction
compared to written texts in that respect. Moreover, a lot of participants admitted that texts
sometimes make students feel bored as opposed to songs which they find more appealing and
hence, make them feel excited and willing to participate in class, as previously mentioned.

(12) They are very willing to listen to songs whereas they're not so willing to read written text, so
yes, through songs they can improve their vocabulary (Participant 3, Female, 50 years old, 26

years of experience, Public sector).

(13) I think that they are more effective on the students’ end in the sense that they would pay more
attention compared to when they're just reading a text and I could also imagine that it's more
likely that students would return to a song (Participant 4, Male, 24 years old, 3 years of

experience, Private sector).
(14) [Songs] attract their mind more and keep them more aware of some words and phrases and I

think that some teenagers feel bored when they read a text instead of listening to songs

(Participant 8, Female, 39 years old, 8 years of experience, Private sector).

Similarly, because teenage students enjoy listening to songs so much, most of the EFL teachers

argued that using songs in the classroom also increases the students’ motivation levels for
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learning and participation, which is in line with previous research (Domoney & Harris 1993;
Cheung 2001; Diakou 2013; Sevik 2014). As the interviewees explained, their students’
motivation is further enhanced when songs are used in the classroom because they perceive that
as a break from the norm, routine and monotony. This is something they look forward to and it
keeps them alert because it stands out in the structure of a typical lesson.

(15) I do think it increases motivation because it's more enjoyable and it's fun and whatever is fun
motivates people to do things (Participant 10, Female, 56 years old, 32 years of experience,

Public sector).

(16) I think it increases their motivation for participation in the classroom because the lesson has
suddenly become more interesting and perhaps it breaks the norm (Participant 4, Male, 24 years

old, 3 years of experience, Private sector).

Apart from increasing their motivation, the majority of the EFL teachers agreed that
incorporating songs in the EFL classroom is beneficial in that it can boost the learners’
confidence. The students’ confidence is considered to be increased in that songs contribute to
fostering a welcoming and relaxing educational environment in which even the students who are
usually reluctant to participate, feel confident and encouraged to reflect on and share their
experiences and opinions. Moreover, the teachers believe that because learning via songs is an
enjoyable process, the students feel more confident when it comes to using the vocabulary they
have learnt through a song. Especially when popular songs are used, this can further boost the
students’ confidence as they feel familiar with the songs’ content and the target language

becomes more approachable.

(17) It increases their confidence because when they learn something in a fun way then they can be
more confident about what they've learned so it will be easier for them to use them in the future,
the words they learned (Participant 6, Female, 46 years old, 18 years of experience, Public

sector).
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4.3.3 Parameters to consider: Choice of Song and Student Differences

The analysis of the interviews also indicated that the EFL teachers are aware of the fact that the
choice of songs is a very important parameter that influences the effectiveness of songs as
educative materials. They all realise that they need to choose songs appropriate for their
students’ level, age and interests. Most of the teachers expressed that if the students do not like
the song they choose, then they do not show any interest, counter to what has been discussed
above, implying that such a song will not be an effective means of instruction. For example, the
teachers explained that most students prefer modern and trendy songs that they are familiar with
and that they do not appreciate old-fashioned songs. One teacher (Participant 1) confessed that
this happened to her in the past; her students did not like the song she had chosen, so she felt that
along with the song, her preparation was also rejected. Another teacher (Participant 3) mentioned
that asking the students beforehand what their favourite songs are and using those ones would be
very helpful. Despite most of the teachers agreeing that once students dislike their teacher’s
choice of a song they lose interest in the lesson and the song is no longer an effective tool, one of
the participants said that she has observed that even in that case, the students do remember the

songs.

(18) You have to find songs that are close to their way of thinking, their culture, their age and their
behaviour, not old songs from the sixties or the seventies or the eighties, because I like those
songs, but they think they are old or funny. So in order for them to enrich their linguistic skills
in English, the teacher needs to find ‘the song’ that is closer to their way of thinking and age

(Participant 8, Female, 39 years old, 8 years of experience, Private sector).
(19) I think they find it interesting even if they don't like the song that much. I find that by the end of

the lesson, they may start mumbling the words or remembering things from it even

unintentionally (Participant 9, Female, 34 years old, 12 years of experience, Private sector).
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On the other hand, the teachers did not seem to worry just as much about the different types of
students as most of them believe that all students love music and that they all benefit from
musical teaching, if the choice of song is good. Only one participant said that she only uses
songs with some of her groups as she finds that not all teenage students like songs, or at least that
they do not show as much enthusiasm compared to younger ones, and that she has even observed
that overall, female students like them more than male ones do.

(20) If they enjoy a song, whether they are strong students or not, I believe that they end up learning

the vocabulary (Participant 1, Female, 61 years old, 38 years of experience, Public sector).

(21) All students are different, and they have their own preferences. [...] But I think all types of
students and learners can benefit from them in some way (Participant 9, Female, 34 years old,

12 years of experience, Private sector).

(22) Teenagers...not everyone likes it and what I notice is that girls tend to like it more than boys
so...there are groups that I know that it's not going to be effective and I don’t use songs, but
there are groups that they love it. There are students - it depends on their character- who don't
like singing or maybe they like listening to the song but they don't show, they don't sing or they
don't do anything. But there are students who always ask me: ‘Can we have this song again?’

(Participant 5, Female, 40 years old, 15 years of experience, Private sector)

4.3.4 Teachers’ practices regarding the use of songs in their classroom

Concerning the EFL teachers’ actual practices regarding how they implement songs in the
classroom, it was revealed that most of them usually use songs as supplementary sources at the
beginning or at the end of a lesson. It is also noteworthy that almost all of the participants
expressed a preference for using songs when they teach a grammatical phenomenon, such as
grammatical tenses or conditionals, over using them to teach vocabulary. They explained that
although they believe it is possible and beneficial to use songs to teach both grammar and
vocabulary, teaching vocabulary alone is more difficult for them as the vocabulary in songs is

specific and usually does not coincide with the vocabulary that teachers need to cover according
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to the syllabus. Similar to Thatsana’s (2017) participants, they stated that they use a song during
the first stage of a lesson as a warmer, to introduce new forms, to familiarise them with a new
theme, or to spark conversations with and among the students as well as help them brainstorm
ideas. One of the teachers (Participant 10) also confessed that she uses the students’ own
favourite songs as ice-breakers at the beginning of a school year in order to get to know what
they are interested in as well as for the students to bond with each other while they practise
listening skills. Teachers may also use songs during the final stage of a lesson as a wrap-up, for
the students to see in context a phenomenon they have already been taught and they may be
asked to identify the respective forms. Some teachers even mentioned that they use songs at the
end of a lesson just for students to relax if there is extra time. Interestingly, many of the
informants recognised that one can use songs as a main component of a lesson although they
admit that they do not actually do that. Only one EFL teacher (Participant 9) described that she
used to use songs during the entirety of lessons when she taught teenage learners.

(23) When I use [songs], I use them for introduction or familiarization (Participant 4, Male, 24 years

old, 3 years of experience, Private sector).

(24) T use songs more often for grammar, not really for vocabulary but it’s a good idea also to teach
both, I think that you can always use it at the same time for grammar and vocabulary

(Participant 8, Female, 39 years old, 8 years of experience, Private sector).

(25) As a follow-up on something we have already been taught in class. Maybe we finish something
by listening to a song (Participant 2, Female, 59 years old, more than 20 years of experience,

Public sector).

With regard to the frequency that the EFL teachers use songs with adolescent learners, the
consensus for the teachers working in the public sector would be around two to four times a year,

except for one teacher (Participant 10) who claimed to use them more often, roughly once a
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month. One of the teachers (Participant 11) employed in the private sector stated that she uses
even fewer songs compared to the ones in the public schools, namely only one or two songs per
year. The only male participant (Participant 4) claimed that he uses songs at a similar rate to
those of the public sector as he said he uses a song once in three or four months. The rest of the
teachers working in private institutes argued that they use songs more often than the previously
mentioned ones, that is, once a month (Participant 9), twice a month (Participant 5) and five to
six times a month (Participant 8), respectively. What was interesting was that the teachers in the
private sector all mentioned that they use songs much more often with younger learners.
Furthermore, regardless of the frequency they reported, the majority of the participants,
including the ones who used songs the most, made a comment explicitly stating that they do not
use songs often with teenage students, possibly implying that they do not use them as often as
they wish to or feel that they could or have to. They added that this is due to the heavy
curriculum that they need to cover as a justification for why this happens. Participant 4 also said
that although he could attest from experience that songs are effective, he would appreciate
having received some guidelines regarding the frequency at which teachers should use songs.
(26) I would say not so often because we have a pretty heavy curricullum and grammar and writing

so maybe twice a month with teenagers (Participant 5, Female, 40 years old, 15 years of

experience, Private sector).
(27) Not very often, maybe when I have to teach grammar, the tenses, so maybe 5 or 6 times

monthly, not in every lesson. I would love that, but sometimes I can’t (Participant 8, Female, 39

years old, 8 years of experience, Private sector).

4.3.5 Factors hindering EFL teachers’ use of songs in the classroom

There are several reasons why the interviewed EFL teachers refrain from using many songs in

the classroom. The lack of access to song-based materials, for example, is an important factor.
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Gap-filling exercises seemed to be favoured by many of the participants and they argued that
they either find song-based materials online or that they create their own. However, almost all of
the teachers agreed that they would use songs more often if they had access to more ready-made
materials and that both themselves and their students would benefit from that. The teachers feel
that planning and preparing for a song-based lesson is demanding in that it requires a lot of effort
on their behalf because they feel that they have to create song-based materials which is very
time-consuming. This highlights the need for a database of available ready-made song-based
materials, as already stressed by previous literature (Engh 2013; Tegge 2018).

(28) T would benefit if I had access to more [...] especially for adolescents. I think my students

would also benefit and I would also use song-based lessons more (Participant 4, Male, 24 years

old, 3 years of experience, Private sector).

(29) When I use songs, I usually create the materials, it’s hard to find ready-made ones. I would
definitely benefit if I had access to more, of course (Participant 6, Female, 46 years old, 18
years of experience, Public sector).

Nevertheless, there are other issues which prevent the teachers from using songs more often. As
previously mentioned in this analysis, some of them explained that the vocabulary in songs is
very limited and specific and it is difficult to find songs which cover the vocabulary that they
need to cover according to the syllabus. Moreover, reflecting an issue previously raised by
Diakou (2013), the teachers stressed the need to avoid songs on topics inappropriate for their
students’ age as well as songs with inappropriate language such as swear words, or even slang
terms and grammatical forms such as ‘wanna’ and ‘gonna’ which deviate from the standard
variety of English and might therefore confuse the learners. Grasping the meaning of song lyrics
overall is also considered challenging as song lyrics might be too vague. It was also mentioned

by some of the participants that they want to avoid having to face opposition or negative
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reactions from students or parents because using song-based activities is a non-traditional
teaching technique. Additionally, teachers are afraid that some students might associate the songs
with pure entertainment, that is, perceiving listening to a song as a fun break without educational
purposes and refusing to do any work. Songs are sometimes perceived as a cause for classroom
management problems, in general, by rendering harder the process of maintaining discipline in
the classroom. Echoing Adnyani and Dewi (2020), this stresses the need for activities with clear
linguistic goals to accompany the songs when used as educational materials.
(30) The vocabulary of the song is very specific so it's not the vocabulary you might want to focus
on in your lesson and so you cannot teach all the vocabulary you wish to teach using a

particular song, but okay, you can teach the particular vocabulary of that song (Participant 7,

Female, 43 years old, 20 years of experience, Private sector).

(31) There may be some opposition or some reaction from factors that are not in the lesson, like
parents, sometimes. [...] I have that also with games or with other activities that are not

traditional exercises (Participant 4, Male, 24 years old, 3 years of experience, Private sector).

(32) The one problem that I may face is that [students] get very excited and then you need to control
that excessive noise. They might think that they’re not in a learning environment (Participant

10, Female, 56 years old, 32 years of experience, Public sector).

(33) Sometimes the language might be inappropriate for teenagers so I might be very careful so that
there are no curse words or too much slang [...]. Or the topic, some topics are not appropriate
for teenagers (Participant 11, Female, 40 years old, more than 15 years of experience, Private

sector).

Chapter 5: Discussion

This thesis added to prior studies by offering insights from an empirical investigation on
song-based EFL vocabulary teaching to adolescent learners in a public school in Cyprus. The
current mixed-method study also delved into students’ and teachers’ attitudes and practices
regarding EFL vocabulary learning and teaching through pop songs. On the whole, the findings

support previous research which has shown that song-based activities enhance EFL vocabulary
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learning (Li & Brand 2009, Metaxa 2013; Coyle & Gomez Gracia 2014, Chou 2014; Tegge
2015; Davis & Fan 2016; Kusnierek 2016; Chen 2020) and that students (Li & Brand 2009;
Sevik 2014; Shakerian et al. 2016) and teachers (Sevik 2011; Thatsana 2017; Tegge 2018) hold a

positive stance towards the incorporation of pop songs in the EFL classroom.

5.1 The effect of song-based teaching on vocabulary learning by adolescent EFL learners in

Cypriot public high school

Regarding the first research question, although there was an increase in both groups’ mean
scores for both tests from pre-test to post-test, the findings showed a greater increase in the mean
scores from the pre-test to the post-test of both Vocabulary Test 1 and Vocabulary Test 2 for the
experimental group compared to these of the comparison group. First, it is reasonable that all
students’ vocabulary scores improved since intentional learning was adopted in the lessons
delivered to both groups (Metaxa 2013). In other words, both groups received explicit instruction
of specific vocabulary items (Nation 2001) and all learners were engaged in activities that
focused their attention on these words (Decarrico 2001). This was observed before by Metaxa
(2013) who also used authentic texts and teaching methods which allowed for the interaction of

new vocabulary with words already known by the participants in both groups.

However, while the difference in the overall mean score was 3.38 for Vocabulary Test 1 and 2.36
for Vocabulary Test 2 from pre-test to post-test for the experimental group, the overall mean
score of the comparison group only increased by 2.30 in Vocabulary Test 1 and 1.44 in
Vocabulary Test 2 from pre-test to post- test. This suggests that when it comes to vocabulary
learning, adolescent intermediate-level students exposed to songs during EFL lessons can benefit

more than those not exposed to any song, which is in line with previous findings of research
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conducted with advanced adult learners (Li & Brand 2009; Shakerian et al. 2016). This could be
attributed to the students being more attentive and focused on learning vocabulary during the
lessons that incorporated songs due to the musical instruction being of greater pleasure and
interest (Shakerian et al. 2016) or, as also reported in previous literature (Fonseca-Mora et al.
2011; Shakerian et al. 2016; Tegge 2018), that singing the songs contributed to the students

easily memorizing the new vocabulary.

Moreover, although there was a statistically significant difference from pre-test to post-test in
both groups’ overall performance in Vocabulary Test 1, for Vocabulary Test 2 the difference
between the pre-test and the post-test was not statistically significant for any of the two groups.
This indicates how crucial the choice of the songs is. To wit, this variation in the results could
have been brought on by the differences between the two sets of target words or the differences
between the two songs. This was also the case in previous research which used more than one
song (Pavia, Webb & Faez 2019). To begin with, the song used in the first lesson was more
recent as it was released in 2019 compared to the one used in the second lesson which was
released in 2015. Apart from the generalised assumption that teenagers tend to prefer more
recent songs over older ones, there is a possibility that the theme and the lyrics of the first song,
which revolved around ex-partners, was also more intriguing to the adolescent students. The first
song also appears to be more popular than the second one since, as of September 2023, it had
more than one billion (1,020,402,509) streams on Spotify and its official video on YouTube has
more than 184 million (184,242,735) views. Although the second song is older, it has fewer

streams and views; namely, around 155 million (155,231,153) streams on Spotify and around

179 million views (179,801,427) on YouTube.
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Furthermore, although the two songs provided the same number of target items, results from the
pre-tests indicated that the first song provided the participants with more opportunities to learn
new vocabulary as both groups performed lower in the pre-test of the first than the pre-test of the
second song. It is even possible that the target vocabulary set selected for the first lesson was
simply easier for the students to learn than the second one (Pavia, Webb & Faez 2019). It is
important to clarify here that apart from the two lessons included in the quasi-experiment, there
were other lessons during the semester which might have also influenced the students’

performance on the tests.

In light of previous literature which has focused on young learners, a distinction was made
between receptive and productive vocabulary gains (Coyle & Gémez Gracia 2014; Chou 2014;
Chen 2020). The current study can also offer insights on this distinction as the two exercises in
each vocabulary test were analysed separately. That is, while the first multiple-choice exercise
was testing receptive or passive vocabulary knowledge, the second one tested active or
productive vocabulary knowledge. The analysis showed that for the comparison group’s scores,
there was a statistically significant difference in the first exercise of both vocabulary tests from
pre-test to post-test which means only the increase in their receptive vocabulary knowledge was
statistically significant after the treatment. However, the increase of the experimental group’s
mean scores was statistically significant in the first exercise of Vocabulary Test 1 from pre-test to
post-test and in the second exercise for Vocabulary Test 2 from pre-test to post-test, which not
only serves as a reminder for the previously discussed different potential among songs but also
highlights the importance of choosing songs appropriate to the linguistic goals educators aim to
achieve. What this also indicates is that the students who were taught through music had greater

chances to improve not only passive but also active vocabulary knowledge. This is partially in
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contrast with the results of Coyle and Goémez Gracia (2014) who examined the effects of
song-based activities on Spanish kindergarten EFL students and found a significant increase only
in their passive vocabulary scores from pre-tests to post-tests, while no significant improvement
was observed in their active vocabulary knowledge. The findings of the current study, however,
partially support the findings of previous experimental studies with young learners in other
settings, like Chou’s (2014) and Chen’s (2020) studies, which both found receptive and
productive vocabulary gains by primary school learners in Taiwan after they received musical

instruction.

The results of this study also strengthen previous research findings from research in a Cypriot
setting with adolescent learners (Metaxa 2013), which also reported both active and passive
vocabulary gains after the use of songs in the EFL classroom. Since Metaxa’s (2013) study was
conducted in a private school, it is important that this study expanded in the public sector
examining participants of the same age range and level, i.e. intermediate-level teenagers. The
current thesis’ results also echo Diakou’s (2013) findings who reported statistically significant
improvement in the vocabulary development of Cypriot primary school students associated with

their positive emotional response to songs.

In answer to the first question, all in all, the results of the vocabulary tests confirm previous
research findings (Li & Brand 2009, Metaxa 2013; Diakou 2013; Coyle & Gémez Gracia 2014,
Chou 2014; Chen 2020) which lead to the conclusion that song-based teaching has a positive
effect on vocabulary learning and therefore that songs should be considered a tool for teaching
EFL vocabulary to adolescent learners as valid as other forms of written or spoken text. This
should be stressed because it is in contrast to previous research suggesting that gaining

knowledge of form-meaning connection through listening to L2 songs could be challenging
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because the meaning of words in songs is sometimes vague or ambiguous and therefore less

informative or salient than in other forms of spoken and written text (Pavia, Webb & Faez 2019).

5.2 Adolescent learners’ attitudes towards learning L2 English vocabulary through songs

With respect to the second research question, the analysis of the questionnaire on the attitudes of
the adolescent EFL students showed that the majority of them had positive views regarding
learning L2 English vocabulary through songs, echoing the results from previous studies. To
specify, most of the students in both groups agreed that more songs should be included in EFL
lessons, that they learn and remember the vocabulary easily when they learn it through songs and
that they enjoy learning vocabulary that way, which confirms the findings of other researchers
such as Li and Brand (2009), Sevik (2014), Diakou (2013), and Shakerian et al. (2016). In
addition, the students’ responses indicated that most of them feel that song-based teaching
increases not only their motivation, but also their self-confidence, which is also in line with

previous literature (Li & Brand 2009; Sevik 2014; Shakerian et al. 2016).

Another pattern that was observed in the results of the questionnaire that validates previous
studies’ findings (Li & Brand 2009; Shakerian et al. 2016) was that the experimental group
demonstrated a more positive outlook on song-based teaching. Compared to the comparison
group, they had a higher percentage of agreement with all the statements that expressed positive
views regarding the use of songs in the EFL classroom and a lower percentage of agreement with
the three statements that expressed negative views about song-based teaching such as that using
songs is not an effective way to teach EFL vocabulary, that it is a waste of time, and that it is

difficult to learn English vocabulary through songs. This more positive attitude could be
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attributed to the experimental group’s experience with the song-based vocabulary instruction
since the students filled the questionnaire after the two lessons were completed. This was
previously observed by researchers such as Li and Brand (2009), who varied the degree of use
of songs in their experimental study and reported that the group with the most exposure to songs
not only scored higher in the vocabulary post-tests, but also had greater confidence and more
positive opinions towards instruction. Similarly, the participants in Shakerian and colleagues
(2016) who were taught through pop songs also had more positive opinions on musical teaching
and were more confident compared to the ones in the control group who were taught without

music.

Moreover, the most agreed item in the questionnaire overall was the first one which indicates
that students wish for more songs to be included in their EFL lessons to teach them vocabulary.
This corroborates the results in Sevik’s (2014) study, the subjects of which were elementary
school students who had also expressed that songs were not used as much as they would prefer.
The items regarding the use of songs improving motivation and self-confidence were also highly
agreed as the overall agreement rate was 81% and 75% respectively. This was justified by
Metaxa (2013: 94), who had also made claims about a boost in the learners’ motivation and
confidence, because teenagers feel that they are more experts than their teacher when it comes to
music. The results of the current paper are also consistent with Sevik’s (2014) in that both studies
found that using songs to teach them L2 English vocabulary increased the learner’s confidence
and motivation on top of vocabulary recall. This observation provides supporting evidence for
Krashen and Terrell’s ‘Affective Filter Hypothesis® (1983) which entails that low anxiety and
high levels self-confidence and motivation facilitate acquisition. Furthermore, most students,

namely, 81% of them, agreed that they enjoy being taught L2 English vocabulary through songs.
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This was also expected because most authentic songs, including the ones chosen for the purposes

of this study, are musical stories which can instantly engage the students (Metaxa 2013).

In answer to the second research question, adolescent learners in Cypriot public high school have
favourable opinions on learning EFL vocabulary through songs. They enjoy the learning process,
they feel that they learn and remember the target words easily, they feel more motivated and
more confident when songs are involved in the teaching process and a considerable number of
participants also expressed a preference on learning L2 English vocabulary via songs rather than
other forms of written text. Positively influenced by the song-based teaching they received, the
students in the experimental group demonstrated a stronger and more appreciative stance towards
the use of songs in the EFL classroom, paralleling earlier research results (Li & Brand 2009;

Shakerian et al. 2016).

5.3 Teachers’ views regarding the efficiency of teaching vocabulary via songs and their

actual practices regarding the use of songs in their EFL classrooms

In answer to the third and final research question of this study, the analysis of the interviews
conducted with EFL teachers revealed that overall, they regard songs as effective resources for
teaching vocabulary to their teenage EFL learners, validating previous researchers who had taken
into account teachers’ beliefs and indicated that songs can serve as useful teaching tools for
learners of other age groups, such as primary school students (Sevik’s 2011; Diakou 2013;

Thatsana 2017) and adult learners (Tegge 2018).

In line with earlier research (Murphey & Alber 1985; Fonseca-Mora et al. 2011; Sevik 2011;

Thatsana 2017; Tegge 2018), all of the EFL teachers acknowledged that song-based teaching
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results in a mnemonic effect and therefore, songs, especially pop ones, aid students in
remembering the words they learn through them. In more detail, confirming Tegge’s (2018)
findings which mostly referred to tertiary education, the participants of this study reflected on
their yearslong experience and argued that the songs’ rhythm along with their repetitive nature is
as key factor in this. That is because students are willing to listen to the same song in the same
lesson more than once without getting bored and also because usually some words are repeated
within a song. This finding also extends Thatsana’s (2017) results whose participants also agreed
with the proposition that songs enhance the memorization and retention of vocabulary by
primary school students as well as Sevik’s (2011) who reported that 94.2% of the participants in
his study agreed that songs accelerate the memorization of vocabulary by young learners. The
effectiveness of listening to songs was also compared to the effectiveness of reading texts, and
many teacher participants agreed that, on the whole, adolescent students appear to enjoy and
prefer the former more than the latter, and, most importantly that songs have a higher chance of
being revisited by learners compared to written texts. As a result, songs may even be thought of
as more effective for teaching EFL vocabulary to teenagers than written texts in this regard,
contrary to previous literature (Davis 2017) suggesting that songs are less effective than stories

for promoting young learners’ vocabulary development.

With respect to teachers’ actual practices regarding how they use songs in the EFL classroom,
what was common in the responses of the teachers in the current study and in previous research
(Thatsana 2017; Tegge 2018) was that although they recognise that songs have educational
value, they mainly use them to attract the learners’ attention, motivate them and create a pleasant
environment at the beginning or the end of a lesson. When it comes to specific linguistic goals,
most of them confessed that they use songs more often to teach grammar rather than vocabulary,

because the vocabulary in songs is too specific and does not match the vocabulary in their

71



textbooks. Reflecting on the activities they choose to accompany a song, the EFL teachers
showed a preference for using gap-filling activities, which echoes Tegge’s (2018) results who
found that gap-fills were the most prevalent type of activity among 334 participants. It is also
important to note that the vast majority of the informants stated that they do not use songs with
adolescent learners as often as they would like or as often as they do with younger students due
to time constraints, pressure to cover the syllabus and prepare them for exams, on top of the

other more general problems listed below.

When the teachers were asked to reflect on the problems they would face related to the
incorporation of songs in the EFL classroom, the majority of them confirmed previous literature
(Sevik 2011; Engh 2013; Tegge 2018) suggesting that the lack of official song-related resources
continues to be the most prominent barrier preventing them from implementing songs in the
classroom. The fear of receiving negative reactions by parents or students, which was previously
hinted by the participants in Tegge (2018) was mentioned as a factor hindering the employment
of songs in the EFL classroom in this study, as well. Other concerns mentioned, also previously
expressed by participants in Tegge’s (2018) study, included the choice of song, as most teachers
feel that they need to select a modern song according to their students’ interests in order to be
approved by them. In fact, the selection of songs, in general, was considered by many teachers a
crucial factor that affects how effective songs are as teaching tools. All the participants showed
awareness regarding the fact that they must select songs that, apart from being appropriate
according to their pupils’ preferences, should also be appropriate for their grade level and age.
However, they admitted that this is not an easy process, corroborating Sevik’s (2011) conclusion
that many teachers cannot easily have access to appropriate songs and that more songs would be
used by teachers if that were to be resolved. These findings, echoing Engh’s (2013) concluding

remarks, illustrates that there is a need for more official song-based pedagogical materials and
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tools, as well as more classroom-based research on the benefits of using songs in foreign
language teaching which would contribute to establishing songs as effective teaching tools and
hence minimise teachers’ fear of negative reactions.

With the exception of one teacher (Participant 5) who mentioned that she finds that not all
teenage students like songs, or at least that not all of them exhibit the same amount of enthusiasm
as younger learners do, the rest of the teachers did not appear to worry about student differences
because most of them feel that all teenagers enjoy music and may benefit from musical
instruction as long as the song is well-chosen. The previously mentioned teacher (Participant 5)
also noted that she noticed a tendency by female adolescent students to favour musical
instruction more than their male counterparts. The limited scope of this study, however, could not
provide insights on this distinction as no correlation analysis was conducted for other
determining factors such as gender. A discussion on the rest of the limitations of the current

paper is provided below.

Chapter 6: Conclusions, Pedagogical Implications, Limitations and Suggestions for

Future Research

To summarise, this mixed-method study investigated the effects of song-based teaching on
vocabulary learning by EFL adolescent learners in public high school in Cyprus, as well as EFL
learners’ and teachers’ attitudes and practices regarding the implementation of songs in the
classroom. By conducting classroom-based research, the current study contributes to the field as
it addressed the gaps in the literature with respect to the use of songs with this age group of
students, i.e. adolescents, and in this setting, viz. public secondary education in Cyprus. The
analysis of the vocabulary tests indicated that songs help enhance adolescent learners’

vocabulary development as the experimental group’s results showed a greater improvement from
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pre-test to post-test compared to the comparison group which was taught without being exposed
to songs. This improvement is concluded to be the result of learning in a pleasant and motivating
environment appealing to the students’ interests created by the inclusion of songs in the
classroom. The interviews conducted with EFL teachers as well as the learners’ responses in the
Student Attitudes Questionnaire both provide evidence in support of the aforementioned
conclusion as both teachers and learners agreed that not only do songs serve as assistants in
vocabulary learning and memorization, but also increase learners’ enjoyment, motivation and
self-confidence. This shows that the significance of this study lies in that the multilevel sampling
in combination with the concurrent embedded design used allowed the researcher to comprehend

the experience of the treatment in addition to simply measuring the effects of the treatment.

Taking everything into consideration, what adds to the significance of the current study is that it
offers pedagogical implications both for public and private schools. In Metaxa’s (2013: 104)
words, songs should ‘be taken out of the closet” and ‘stop representing recreational devices’. To
accomplish this, songs need to be recognised by the Ministry of Education, Sport and Youth as
efficient educational tools for vocabulary instruction in secondary education. Furthermore, the
scarcity of official readily available song-based materials which impedes EFL teachers from
implementing songs in their lessons underlines the need for creating a database with appropriate
songs and engaging song-based activities with clear linguistic goals as well as relevant
guidelines as part of the official curriculum. As the student participant wrote in the Attitudes
Questionnaire, students are expecting songs to be added to their books. This would facilitate
teachers in incorporating songs in the classroom by decreasing the effort and time that needs to
be spent on preparing for a song-based lesson. In addition, this could help restrict potential

negative reactions by other stakeholders who might not yet acknowledge that songs are as valid
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as other more conventional educational resources. Finally, it is essential that the relevant
literature is presented to all EFL teachers as well as that they receive relevant training in order to
become familiar with using song-related activities for the benefit of their students.

Considering the limitations of this study, it first needs to be emphasised that the small sample of
participants renders poor the generalisability of the results. Students’ absences which resulted in
their elimination from the analysis of a certain test or the questionnaire further contributed to
this. In addition, since the student participants were all students of the same school, the setting of
this study was also limited. It should also be noted that since most students in Cyprus attend EFL
lessons in the afternoon (Fotiou 2022), and as the Students Background Questionnaire revealed
the ‘number of years they have been receiving L2 English instruction’ varied, it is possible that
neither of the groups was homogeneous in terms of level of proficiency. Furthermore, there were
several differences between the two groups, such as the fact that the comparison group consisted

of more students than the experimental group and that they had different teachers.

Moreover, the researcher initially planned to include delayed post-tests taken by the students two
weeks after instruction to measure vocabulary retention in order to be able to further reflect on
how much song-based teaching contributes to the memorisation of vocabulary items by
adolescent learners. However, this idea was abandoned because the researcher judged it as
unfeasible because of time constraints and practical limitations. To wit, this would require too
much time and would intrude the learners’ experience as the teachers needed to cover material
from the syllabus and test them on those. Time constraints also prevented the researcher from
conducting interviews or focus groups with student participants which would offer more valuable
and more detailed insights on their attitudes towards the use of songs in EFL vocabulary

instruction. Future research could implement those as well as classroom observations so that a
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more accurate and thorough image can be formed. Suggestions for future research also include
conducting a similar but larger-scale experiment, i.e. with a larger sample of students, in more
than one setting, more than two lessons and more than two songs, which would generate more
representative and more generalisable results. To ensure that all the learner participants are of the
same or similar level of proficiency, a test such as ‘The updated Vocabulary Levels Test” (Webb,
Sasao & Ballance 2017) should be administered to them prior to the experiment. Delayed
post-tests should also be incorporated in future research so that claims can be made on the
contribution of song-based instruction on vocabulary retention. Since this study was conducted
in the Cypriot Lyceum (the second half of secondary education), future research should focus on
Cypriot Gymnasium learners (the first half of secondary education, i.e. 12-15-year-olds). Apart
from this, future studies should take into account other potential determining factors such as
students’ gender, students’ level of proficiency, or different music genres. Finally, as many EFL
teacher informants in the current study expressed that they use songs more frequently to teach
grammar rather than vocabulary, future research could focus on the effects of song-based
teaching on EFL learners’ grammatical development, or other aspects of language.

(18150 words)
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Appendices
A. Consent Form for Headmaster

‘Evromo Zvykat@beong AievOovrii Avkeiov EBvopdprupa Kumpravod yia svppetori
padnrav/ tprov ke exnadsvnikdy o Epevva

H ematoh) avt) agopd ja épevva om Sibaoxakic mg Ayyhikic mg Ebvne YAdooas omy onole fa
Ochape va ovpperdayouv o1 palnréy/ tpieg 0o tpnpdtmy kar o1 kadnmtéy tpiec Ayyhkdy tov
oyoision. H épevva auti) anotekel pépog piag petantugakng Satpiic n onola dieédyetal ota thaima
oV petartuiakol apoypppatos Oempnukis ka Epappoopévg Thooookoying tov tpipartog
Ayyhkiv Znovdav tov Havemompiov Kirpow. H mapoian epeuviyou epyaaia otoyeve va eE6TaOEL
T Exidpacn mg xpiong TovV payovdiy oty tikn mg Avyhums og Eévig yAdoaac.

O patntég tov tpqparov A21 (Siddokovow: Adunm [lepikiéons) ka A23 (Bddokovsa: Liiew
Bovtovpt}) Ba mapaxoiouBijcovy §00 pabfipute pe éupaon omy expddnon ietdoyiov (rovw fu
napaddoer N Kabnymma tovg evidg Tow Sidaxtikon ypdvou tou pabipatog Tov Ayyhikdv) ko Bu
svprinphoouy $0o cdviopn epotiatodoyin kul aokfoeg Aebthoyion. Tu epatnpatoidyia apopotv
TV TPENYOVPEVT) EpmEpin Kan TV yprjon g Ayl yamooas and toug pafntés, kubog kal Tig
QROYELS KO TIG OTAOELS TOVG OYETIKG PE TNV gpion Tov tpayouduny oty thén. H enidoor) toug omig
aokfoel; hefihoyion Sev Ba emmpedocr tovg Pabpods tetpapfivov tov pafintdv. O aratoduevog
XPOVOS Yo 1 ovikoy Sedopivav Sev Ba Eenepaoet Tig mévie Sibaktikég mEp1dGoug. T T GuppeTorm
twv patntdv oy épevva Ba (nmOel n yparnt) cvykatdbeon tov yovéoy! kndeudvov toug. ODha ta
SeSopéva Ba napapieivouy avivope kel epmatevTikd kot o gpnatponomboiv pévo v tovg sKomodg
™G Tapovoag EPEVVITIKTS Epyasiac. Ga Anploty 6l ta anepaitto pETpE Yo TNV acoain Oialn
Tov dedopévav mg Epeuvag. H ouppetoy] omy épevva sivan eDEAOVTIKT KUL O GUUPETEYOVIES OUCES
UROPOUY VA AOYMPTITOUY OMOINSHTOTE CTIYUN amd TV £pEvva Xopi; CUVETELES, AUTO anuaivel 6T Ta
dedopéva tovg bu kataotpapolv Kat Sev Bu ypnoworomBoiv Y Tig avaykes TG Epevvag, Oy OT1
Sicaiohoyeital 1 anovsia Tovs amd 1o PaAdNU TV AyyAikdy.

Or exnadevtikoi Ba Sdcovv pia chvropn ouvévieutEn oty onoin o epomBodv Y T1g andWEel Tovg
WA Kan yia Tig mpaKTKES Tov akokovBoty o1 {Bion dtav/ efv ypnoponootv Tpayoddia e va Sidatovy
Ayyhcd hefihoyio oe epnfovg pabniés. Or cuvevienieg pe Toug exmmdevtikois Ba yivouv oe ypovikd
mhaicwo mov Ba embupotv o1 Bion ywpis va emmpeactel 0 SdakTikdg Toug YPéVOS K Ta LIOhoWE
xafhfxovta tovg.

Zxondg avtod Tov epeuvTTKOD £pyow eival va Sisvkokivoupe ) Siadikacia expanong tou Aelhoyiov
™ Ayyhikic og Eévng yAdooag Kat va Ty kévoupe mo evxdpiom ya tovg padntéc. Mepiinym tov
gupnuatav g peuvag Bu eivan Srabioiun katémy aumipatog.

Eyo, o Sievbuvmg tov Avkeiov EBvopdprupa Kunpugvén o SwPdoe ng nopandave

y Sielayanm mg Epeuvag
oto oyoleio. -

Ynoypagi ArcvbBovri:

Lroyeia epeuvijtplag: Lroyeio emPlénovoag kabyipac:

Mapiae Kappmi Ap. Epwarhava Kaprafa, BA, CELTA, MA, PhD, FHEA
Metarntua) ompa Aéxtopag Egappoopévng Mossodoyiag/ TESOL

Tunpa Ayylaxdv Znovdhv Tuipa Ayyhicov Enovdav, lavemomuio Kinpou

ngmorﬁpm _Kimpou https://www ucy.ac.cy/dir’en/cb-profile/skarpa01

Email: mkarmiO1(@ucy ac.cy Email: karpava sviatlana@ uey.ac.cy

Tnh.: 99399600 Tnh.: 22892120

Zroyyeia atdpov mov dev oyetilerar pue v Epeuva (o€ nepintm i i :
O] WOV LAGPYOVY Kopdrova):

Ofxia Kovetavrivou > el

Ipappateia uipateg Ayylixdy Znovdav, HNovemotimo Kinpov
Email: constandinou.t@ucy.ac.cy
Tnh.: 22892102




B. Consent Form for Students’ Caregivers
"Evtuno Xvykatafeong Knogpdva yio coppetoyn maidov og Epegova

H emotoln avt apopd o épevva otn ddackorio g AyyAkng og &Evng YA®ooag otnv omoia Oa
0élape va ooppetdoyel to madi cog. H épevva avty amoteAel puépog piog petamtuylokng dautpiPrg m
omola. Ote&dlyetal oTOL TAGIO TOV HETOMTVYIOKOD TPOYPAUUOTOC Oewpntikng kot Eappoouévng
IMwoocoioyiog tov TuApaTog AyyAik®v Zmovdav tov Tlavemotnpiov Konpov. H napodoa epevvntikn
gpyacia. otoxevel v €EETAGEL TNV EMIBPACT] TNG XPNONG TMV TPAYOLOIDY GTNV TAEN TG AyyAKNG ™¢
E&vng YAdooaG.

Ot pofntéc Bo mapokorlovbnoovv Vo pabdnuata pe éueacrn oty ekpadnon Ae&ihoyiov (mov Oa
TAPAdMOEL 1 KABNYATPLE TOLG €VTOG TOL OLOAKTIKOD YPOVOL TOL HOOMUATOS TV AyyAIK®V) Kol Oo
CUUTANPDOGOVY dVO GUVTOUE EPOTNUATOAOYLO Kol acknoelg Ae&hoyiov. Ta epotnuatoldyio agopoldy TV
TPOTYOVLEVT] EUTELPIQ Kot TNV ¥pnomn T AyYAKNG YAdooag and Toug padntég, kabdg Kol TG amoOyELS
KOl TIG OTAGELS TOVG GYETIKA UE TNV YpNon Tov Tpayoudidv oty téén. H enidoon toug otig acknoelg
Ae&hoyiov dev Ba emmpedost Tovg Pabpode tetpapnvov T@v padntav. O amottovuevog ¥povog yio
oLALOYN dedouévav dev Ba Eemepdoet T Tévte dduKTIKEG TEPLOdove. OAa ta dedopéva Ba mapapeivooy
OVAOVUHO KOl EUTIOTEVTIKG Kot B ypnoiporomBodv HovVo Yo TOVG GKOTOVG TG THPOVCHG EPEVVITIKNG
gpyoasioc. Oa Anebovv OLa To amopaitnTo LETPA YO TNV ACQOAT OAAEN TV dedouévav Tng épevvac. H
CUUUETOYN otV £€peuva givol €0glOVTIKI] KOl Ol GUUUETEXOVTEG OLGEG UTOPOLV VO OTOY®PNGOLY
OmOONTOTE OTIyPUN amd TNV €pevva. Yopig ovvémeleg. Avtd onuoaivel 6t ta dedopéva tovg Oa
KOTAoTPAPOLV Kot dgv Ba ypnoipomonfovv yio Tig avAyKeg TG £peuvag, Oyt OTL dKaloAoyeital 1| amovciol
TOVG 0O TO UAONU TOV AyyAMKOV. XKoTOC ALTOD TOV EPELVNTIKOD £PYOV €lval Vo SLEVKOADVOLUE TN
dwdkacio ekpabnong tov Aegihoyiov g AyyAkng g EEviG YA®GGOC Kot va TV KAVOULLE L0 ELYAPLoTN
v tovg podntéc. Ilepiinyn tov evpnudtov g épevvag Ba eivar dabéoun kotomy otnpotog. H
GUULETOYN OTNV £pevva TPOUTOBETEL T COLE®VN YVOUN Kol TOV {310V TOV Tatd10V.

Eyd, o/ n , Yovéog/ kndepovag tov/ g
panty/ tplog TOL TUNUOTOC

MAoveo 0Tl &x® OPAcEL TIC TOPATAV® TANPOPOPIES KAl CUOHOMOVE® / SLUQOVA
(TapaKaAd KUKADGOTE OVAAOYEL) Y10 T GULLUETOYN TOV/ TNG GTNV EPELVO.

Yroypoon:
ZTo1yEi0 EDEVVNTOLOC: Xroyeio emPAEmovcag kanynTplog:
Maoapino Kappiodt Ap. Zfatidva Kaprafo, BA, CELTA, MA, PhD, FHEA
Metantuylokn ovrrtpio Aéxrtopag Epappoopévng IMNooocoroyiag/ TESOL
Tunpo AyyMkov Xmovddv Tuqpo Ayylkov Xrovdwv, [avemotio Korpov
avemomuo Kompov https://www.ucy.ac.cy/dir/en/cb-profile/skarpa01
Email: mkarmiOl(@ucy.ac.cy Email: karpava.sviatlana@ucy.ac.cy
TnA.: 99399600 TnA.: 22892120

2totyeio atduov mov dev oyetiletar pe v Epevva (GE TEPIMTMGT IOV VILAPYOVY TAPAUTOVA):

O¢xha Kovotavtivov

Ipappoteio tpunpatog AyyAkodv Zmovddv, [Tavemiot)po Korpov
Email: constandinou.t@ucy.ac.cy

TnA.: 22892102
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C. Consent Form for Teachers

Confidential
Consent form for a research project

Researcher’s name: Marilia Karmioti Instructor’s name: Dr Sviatlana Karpava
Researcher’s email: mkarmi01l@ucy.ac.cy  Instructor’s email: karpava.sviatlana@ucy.ac.cy

Person not related to the project (to contact in case of complaints):
Thekla Constantinou (Secretariat, Department of English Studies)
Email: constandinou.t@ucy.ac.cy

MA in TAAL (Theoretical and Applied Linguistics) program, University of Cyprus

The Project
This project aims to examine EFL teachers’ beliefs and behaviours in using songs to teach vocabulary to
adolescent learners.

Researcher’s promise

e | will protect—to the best of my ability—the confidentiality of the people I record and interview. The
recording will not be made available to anyone except the researcher.

e Only the transcribed parts of the recording will be used for academic purposes (i.e., the researcher’s
final project and any presentations the researcher might give to present their work to their peers and
other academics). They will also be made available to the instructor of the course who will delete
their copy of the transcripts by the end of June 2023.

e Pseudonyms will be used at all times and any identifying information will be altered.

e The interview will last for about 15 minutes.

Your Promise

e It is ok with me—the participant—if the researcher uses excerpts of the transcript of my interview
for research purposes upon the condition that pseudonyms are used, and any identifying information
is altered.

e The recording and any transcript are the result of a voluntary interview and recording of me.

e If[ have any restrictions on the use of these data, I will make them clear now so we can agree on
them. If no agreement is possible, I have the right to ask the researcher to erase the data now in my
presence.

Further restrictions or comments:

I have read all the information and I agree/ disagree (please circle) to participate in the project.

Signature of the participant Signature of the researcher
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D. Background Questionnaire for Students

1. Age:

2. Gender:

3. Country of origin:

4. If your country of
origin is other than
Cyprus, how long
have you been in
Cyprus?

5. What is your native
language or
languages? At what
age did you begin to
learn each?

6. At what percentage
do you daily use Greek /

each language? Cypriot| <25% | 25% | 50% | 75% | 100%
(Circle) Greek

English | <25% 25% 50% 75% 100%

Other,
specify:| <25% | 25% | 50% 75% | 100%

Other,
specify:| <25% | 25% | 50% 75% | 100%

7. For how long have
you been learning
English?




8. How have you Through formal classroom instruction at school

learn.ed E.ngllsh .up Through formal classroom instruction in an
to this point? (Tick o
institute (afternoon lessons)
all that apply)
From TV, videos and movies
From videogames
From songs
Other, specify:
9. For which of the Reading on the internet

following activities

do you use English? | Watching TV, videos or movies
(Tick all that apply)

Playing videogames

Listening to songs

Chatting with friends

Other, specify:

10. Is there anything else that you feel is interesting or important about your
language background that you would like to share?

Adapted from

Lorimer, R. (2017) University of Wisconsin-Madison Writing across the curriculum: Student
Questionnaire on Language Background. Available online at:

https://dept.writing. wisc.edu/wac/student-questionnaire-on-language-background/


https://dept.writing.wisc.edu/wac/student-questionnaire-on-language-background/
https://dept.writing.wisc.edu/wac/student-questionnaire-on-language-background/

E. Lesson Plans

LESSON PLAN
Lesson 1 — Experimental group (Song: ‘If the world was ending”)

Lesson aim(s): Lexicon

The students will learn and practise using
the following 10 vocabulary items:
distracted, earthquake, figure out, die out,
come over, irrelevant, tight, for the hell of
it, stumble, rip out.

The items will be contextualised in a
popular song about ex-partners thinking
about one another during the events of an
earthquake.

Brief class profile: 18-21 students of 1st
Lyceum (15-16 years old, mixed sex)

Assumed knowledge:

The students can understand the
grammatical structures included in the song
(e.g., Past Simple, Present Perfect Simple,
Second Conditional) and they know most
of the rest of the words.

Materials required:

e A computer with internet access & a
connected projector

e 2 pictures to elicit ‘earthquake’ (Task 1)

e Link for the Official Music Video of the
song ‘If the world was ending’ by JP
Saxe ft. Julia Michaels:
JP Saxe - If the World Was Ending (Official
Video) ft. Julia Michaels - YouTube

e Lyrics Gap Fill Worksheet (Task 2)

e Match-with-meaning paper cut-outs
(Task 3)

e Gap Fill Practice Worksheet (Task 4)

e Writing Production Worksheet (Task 5)

Lesson sub aim(s):

The students will practise speaking, listening
skills (listening for gist and listening for
specific information) and writing skills.

Class level:

1™ Lyceum/ Intermediate level
B1-B2 (CEFR)
Anticipated problems:

1. Teaching vocabulary through a song might
be challenging regarding classroom
management as students might perceive
listening to a song as a break

2. Time-management issues might arise

3. Some students might already be familiar
with the song, as it is a popular song which

made it in the charts, while others might not

have encountered the song before.
Suggested solutions:

1. The students will explicitly be aware of the

tasks they will have to complete during each

stage of the lesson; it will be clear to them
that they are listening and watching the
music video for educational purposes

2. Task 5 could be assigned as homework if
there is not enough time in class

3. The first time the students will listen to the

song they will listen for gist, so that they are

all familiar with the central theme of the
song before moving on to more complex
activities, and as the students will have the
chance to work in groups, they will be able
to help each other

Lesson duration: 40-45 mins
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TIMING
E.g. 3 mins

STAGE
E.g. ‘Pre-listening’

ACTIVITY AIM(S) & ACTIVITY (Teacher
Activity & Student Activity)

E.g. Prediction from visuals to raise ss’ awareness and
interest in the topic

INTERACTION
E.g. S-S (pairs)

4 mins

4 mins
2 min

Warm-up
Pre-listening

Presentation
Listening
for gist

Task 1

T shows two pictures to elicit ‘earthquake’

A whole class discussion follows

T uses the following discussion prompts:
‘Have you ever experienced an earthquake?’
‘How did you notice?’

‘What was your reaction?’

‘Do you always feel it when there is one?’

T: ‘Discuss with your partner first for a minute
and then we’ll discuss together.’

Ss talk in pairs, T monitors

IAim: To introduce the main theme of the song
and personalise it. Even students who are
reluctant to speak in front of everyone will get
the chance to think about it and talk about it in
pairs.

T: ‘Okay, now we’ll watch the video clip of a
popular song, [ want you to listen to the song
and be prepared to answer the following Qs’
T writes on the board:

‘How many protagonists are there?’ (two)
‘Which of them felt the earthquake?’ (none)
‘How do you think these people are related?’
(Most probably, ex-partners)

T plays the video clip of ‘If the world was
ending’ by JP Saxe ft. Julia Michaels and
monitors

Ss listen, watch and prepare to answer

Ss announce answers to the class, T gives
feedback

Aim: To familiarise SS with the lyrics of the
song and ensure they got the gist before moving
on to listening for specific information which
will be more challenging. Decoding the theme of]
the song is also essential to make the process of
vocabulary learning meaningful and motivating
for students.

T-Ss
S-S
T-S

T-Ss

SS

S-Ss
T-S
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4 mins
2 mins
3 mins

2 mins
2 mins

4 mins
3 mins

Listening for
specific
information

Practice

Task 2

T: “You’ll listen again and this time you have to
and try to complete the missing words from the
lyrics’

T gives out the Lyrics Gap Fill Worksheets

Ss listen and try to complete the lyrics

Ss check their answers in groups of four

Ss announce answers to the class, T gives
feedback

T drills for correct pronunciation if necessary

Aim: To contextualise and elicit the target
vocabulary to make it memorable. The students
will get the chance to exchange their answers in
groups to help one another because it is expected
that they might not all be able to complete all the

gaps.

Task 3

T: ‘Now we’ll focus on the words that you found
in the song. I’ll give you these paper cut-outs
and, in pairs, try to match these words with their
definitions’

T gives out the Match-with-meaning paper
cut-outs

Ss match in pairs as T monitors

Ss announce answers to class, T gives feedback
Aim: To elicit the meaning of the target items. It
is important that the definition of each target
item is provided to the students as in the
vocabulary test (pre-test, post-test and delayed
post-test) the students are asked to circle the
correct definition of each item in a
multiple-choice exercise. Paper cut-outs are used
to ensure that SS work in pairs, not individually.

Task 4

T: ‘Now, on your own, try to use the correct
form of these words by filling the gaps in the
sentences.’

T gives out the Gap Fill Practice Worksheets
Ss write as T monitors

Ss announce the answers, T gives feedback
Aim: Controlled practice, to check that SS can
use and understand the meaning of the words
and are able to use them in context.

T-Ss

SS
Ss/Ss
Ss-S
T-S

T-Ss

S-S
Ss-T
T-S

T-Ss
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8 mins

4 mins

3 mins

Production

Wrap-up

Task S

T: ‘Imagine you are one of the characters of the
song and write your response to the other person
using at least 5 of these words.’

Aim: Free practice, the SS get to use the target
words in a creative way.

T: ‘"1l play the song for you one more time as
you start thinking for ideas.’

Aim: SS benefit from repetition; this will help
them remember the words more easily and help
them imagine themselves as characters of that

story.

T gives out Writing Production Worksheets
(Task 5)

Ss listen to the song as they start thinking and
writing

T monitors

Time-permitting, Ss who wish to, share what
they wrote with their classmates
T gives feedback

Task 7

T asks the following Qs:

‘Does anyone have any questions?’

‘What is the most important/ your favourite
thing about today’s lesson?’

T assigns homework: Finish task 5 and write
sentences about the remaining 5 target items.
Aim: To wrap up the lesson and give students an

opportunity to reflect on what they learned.

T-Ss

T-Ss

SS

Ss-S

T-S

T-SS
Ss-S

T-Ss
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LESSON PLAN
Lesson 1 — Comparison Group (Song: ‘If the world was ending’)

Lesson aim(s): Lexicon
The students will learn and practise using the
following 10 vocabulary items: distracted,
earthquake, figure out, die out, come over,
irrelevant, tight, for the hell of it, stumble, rip
out. The items will be contextualised in a guy’s
diary entry on a day when an earthquake
happened which made him think about an
ex-partner.
Brief class profile:18-21 students of 1st Lyceum
(15-16 years old, mixed sex)
Assumed knowledge: The students can
understand the grammatical structures included
in the song (e.g., Past Simple, Present Perfect
Simple, Second Conditional) and they know
most of the rest of the words.
Materials required:

e 2 pictures to elicit ‘earthquake’ (Task 1)

e Reading task Worksheet (Task 2)

e Match-with-meaning paper cut-outs (Task 3)

e Gap Fill Practice Worksheet (Task 4)

e Writing Production Worksheet (Task 5)

Lesson sub aim(s): The students will
practise speaking, listening (for gist),
reading (in-depth) and writing skills.

Class level: 1™ Lyceum/ Intermediate

level

B1-B2 (CEFR)

Anticipated problems:

1. Some of the students might recognise

that the diary entry text comes from a

popular song and might request from the

teacher to play the song (the students of

the control group should not be exposed to

the songs)

2. Time-management issues might arise

Suggested solutions:

1.The lesson will be conducted in a
classroom without a computer so that
the teacher can easily reject the
students’ request to play the song

2.Task 5 could be assigned as homework
if there is not enough time in class

Lesson duration: 40-45 mins

TIMING STAGE ACTIVITY AIM(S) & ACTIVITY [INTERACTION
Eg 3mins | Eg ‘Pre-listening’ | (Teacher Activity & Student Activity) | F& S-S (Pairs)
E.g. Prediction from visuals to raise ss’ awareness
and interest in the topic
4 mins Warm-up Task 1

Pre-reading
‘earthquake’

earthquake?’

T shows two pictures to elicit
A whole class discussion follows
T uses the following discussion prompts:

‘Have you ever experienced an

‘How did you notice?’

T-Ss
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1 min

2 mins

5 mins

4 mins

Presentation
Listening for gist

Reading for
specific
information

Post-reading

‘What was your reaction?’

‘What were your thoughts’?

T: ‘Discuss with your partner first for a
minute and then we’ll discuss together.’
Ss talk in pairs, T monitors

Aim: To introduce the main theme of the
song and personalise it. Even students
who are reluctant to speak in front of
everyone will get the chance to think
about it and talk about it in pairs.

Task 2

T: ‘Now I’ll read you a small text about
an earthquake. I want you to listen and be
prepared to answer the following Qs: T
writes on the board:

1. “Who do you think that the
writer is writing about?’

2. ‘What is the writer mainly
wondering about?’

T reads the text aloud (Task 2)

Ss listen

Ss share their opinions and T reveals/
confirms that:

1. “She’ and ‘her’ most probably
refer to the writer’s
ex-girlfriend.

2. The writer is wondering if he
and the girl would get together
as the reasons for their
breakup wouldn’t matter if the
world was ending.

Aim: To ensure that all SS got the gist of
the text before moving on to reading
comprehension questions which will be a
more demanding task.

T: ‘Now, you will read the text again, on
your own, and try to answer the questions
below.’

T gives out the worksheet for Task 2

Ss read and write the answers

T monitors

Ss announce their answers to the class, T
gives feedback

Aim: To check ss understanding of the

T-Ss
S-S
T-S

T-Ss

T-S

SS
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2 min

2 min

2 mins
2 mins

Lexicon
Practice

text and practise in-depth reading. This is
essential for the lexicon learning process
to be meaningful and motivating for the
students.

Task 3

T: ‘Okay, now I will give you some
pieces of paper with words from the text
written on them. In pairs, try to find and
underline or highlight each of these in the
text.’

T gives out the paper cut-outs (Task 3)
with the words on them (not the ones with|
their matching definitions yet).

Ss work in pairs to find the words

T monitors

Ss announce answers to class, T gives
feedback

[Aim: To draw ss attention to the target
items in context, to help them prepare for
the following task which will be to match
the items with their definitions.

T: ‘Great! Now, I will give you the
definitions of these words. In your pairs
again, try to match each word to its
definition.’

T gives out the rest of the paper cut-outs
with the definitions on them (Task 3)

SS match in pairs as T monitors

Ss announce answers to class, T gives
feedback

T drills for correct pronunciation if
necessary

Aim: To elicit the meaning of the target
items. It is important that the definition of]
each target item is provided to the
students as in the vocabulary test
(pre-test, post-test and delayed post-test)
the students are asked to circle the correct
definition of each item in a
multiple-choice exercise. Paper cut-outs
are used to ensure that SS work in pairs,
not individually.

T-Ss

S-S

T-Ss

S-S
Ss-S
T-S
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4 mins
3 mins

7 mins
4 mins

3 mins

Production

Wrap-up

Task 4

T: ‘Now, on your own, try to use the
correct form of the words by filling the
gaps.’

T gives out the Gap Fill Practice
'Worksheets (Task 4)

Ss fill the gaps as T monitors

Ss announce the answers, T gives
feedback

[Aim: Controlled practice, to check that
SS can use and understand the meaning of]
the words and are able to use them in
context.

Task 5

T: ‘Imagine that an earthquake happened
today in your hometown and write a short
diary entry expressing your thoughts. Use
at least five (5) of the words from the
text.’

T gives out Writing Production
'Worksheets (Task 5)

Aim: Free practice, the SS get to use the
target words in a creative way.

Ss write as T monitors
Time-permitting, ss who wish to, share
what they wrote with their classmates
T gives feedback

T asks the following Qs:

‘Does anyone have any questions?’
‘What is the most important/ your
favourite thing from today’s lesson?’

T assigns homework: Finish task 5 and
write sentences about the remaining 5
target items.

Aim: To wrap up the lesson and give
students an opportunity to reflect on what

they learned.

T-Ss

SS
Ss-S
T-S

T-Ss

SS
S-Ss
T-S

T-Ss

T-S

T-Ss
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LESSON PLAN
Lesson 2— Experimental Group (Song: ‘Stand by you’)

ILesson aim(s): Lexicon

The students will learn and practise using the

following 10 vocabulary items:

stand by (someone), heaven, scar, break

through, unclear, emotion, faith, steady,

satellite, crawl

The items will be contextualised in a popular

song about standing by a loved one.

[Brief class profile:

18-21 students of 1st Lyceum (15-16 years

old, mixed sex)

Assumed knowledge:

The students can understand the grammatical

structures included in the song (e.g., Present

Simple, Imperative, First Conditional, Future

Simple) and they know most of the rest of the

words.

[Materials required:

e A computer with internet access & a
connected projector

e Link for the Official Music Video of the
song ‘Stand by you’ by Rachel Platten:

Rachel Platten - Stand By You (Official
Video) - YouTube

Link for the lyrics video of the song:
https://www.youtube.com/watch?v=7m
hERSaz2R4

Presentation Slides (Task 1 & Task 7)
Lyrics paper cut-outs & Gap Fill (Task
2 & Task 3)

Target items paper cut-outs (Task 3)
Match-with-meaning paper cut-outs
(Task 4)

Gap Fill Practice Worksheet (Task 5)
Writing Production Worksheet (Task 6)

Lesson sub aim(s):

The students will practise speaking, listening (for
gist and for specific information), and writing
skills. They will also practise cooperative skills,
such as pair work.

Class level:

1™ Lyceum/ Intermediate level
B1-B2 (CEFR)

Anticipated problems:

1. Teaching vocabulary through a song might be
challenging regarding classroom management
as students might perceive listening to a song
as a break

2. Time-management issues might arise

3. Some students might already be familiar with
the song, as it is a popular song which made
it in the charts, while others might not have
encountered the song before.

Suggested solutions:

1. The students will explicitly be aware of the
tasks they will have to complete during each
stage of the lesson; it will be clear to them
that they’re listening and watching the music
video for educational purposes

. Task 6 could be assigned as homework if
there is not enough time in class

. The first time the students listen to the song
they will listen for gist, so that they are all
familiar with the central theme of the song
before moving on to more complex activities,
and as the students will have the chance to
work in groups, they will be able to help each
other

Lesson duration: 40-45 mins
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https://www.youtube.com/watch?v=bwB9EMpW8eY
https://www.youtube.com/watch?v=bwB9EMpW8eY
https://www.youtube.com/watch?v=7mhERSaz2R4
https://www.youtube.com/watch?v=7mhERSaz2R4
https://www.youtube.com/watch?v=7mhERSaz2R4

TIMING STAGE ACTIVITY AIM(S) & ACTIVITY INTERACTION
E.g. 3 mins E.g (Teacher Activity & Student Activity) E.g. S-S (pairs)
‘Pre-listening’ E.g. Prediction from visuals to raise ss’ awareness
and interest in the topic
Warm-up Task 1
5 min Pre-listening [T shows the first slide of the presentation as

Presentation
[istening for
gist

a discussion prompt for the theme of the
lesson ‘standing by someone’

T asks Ss the following Qs:

‘What do you think is the relationship of the
people in each picture?’

(Best friends, siblings, family-parents with
their son/ daughter, a couple)

‘Why are these people/ relationships so
important in our lives?’

(Because we spend a lot of time together
and we do not just share our happiest
moments with them, but we also face
difficulties together: they are the ones who
‘stand by’ us and support us and we stand
by them when they need us)

‘Do you stand by your friends and/ or
family members when they need you? How
do you do that? Can you tell me an
example?’

Aim: To introduce the main theme of the
song and personalise it to engage the
students to participate in the lesson.

Task 2

T: ‘Now we’ll watch the video clip of a
popular song. I will give you the lyrics of
the song written on small pieces of paper.
Some words are missing, don’t worry
about that for now. All you need to do is
ut the lyrics in the correct order. You are

oing to work in pairs. [ also want you to be
repared to tell me who you would devote/
send this song to and why.

T-Ss

T-Ss
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5 mins

3 mins

D min

4 mins

[CQs: ‘So, what are you doing with the
pieces of paper with the lyrics?

(Put them in the correct order)

‘Do you need to fill in the gaps?’ (No!)

T gives out Lyrics paper cut-outs

T plays the video clip for ‘Stand by You’ by
Rachel Platten

Ss listen to the song and work in pairs to put
the papers with the lyrics in the right order
and prepare to answer

T monitors

Ss announce their answers to the class and
T gives feedback

Aim: To check ss general understanding of
the theme of the song, and to familiarise
them with the lyrics before moving on to
the gap fill which is a more demanding task.
Paper cut-outs are used to ensure that SS
work in pairs, not individually.

Task 3

T: ‘Okay now I’ll give you the missing
words and, in pairs, try to complete the
lyrics. Notice that some words are used
more than once. The number of times you
need to write each word is written in
parentheses. Later, I will let you listen again
to check your answers, so don’t worry if
you can’t find everything. Are you ready?
'You have 2 minutes!’

T gives out the Target items paper cut-outs
Ss work in pairs to fill the gaps

T monitors

Aim: To contextualise and elicit the target
vocabulary to make it more memorable.

T: “Well done! I’ll play the song once again.
This time you will be able to see the lyrics
so that you can check your answers.’

Ss watch and check their answers

S-S

T-S

T-Ss

S-S

T-Ss

SS
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P mins
2 mins

4 mins
3 mins

Practice

Writing
Production

T walks around the classroom to check each
group to ensure that all gaps were filled
correctly by all students.

Aim: To increase students’ independence
and motivation.

Task 4

T: ‘Now we’ll focus on the words that you
found in the song. I’ll give you these paper
cut-outs and, in pairs again, try to match the
words with their definitions’

T gives out the Match-with-meaning paper
cut-outs

Ss match in pairs as T monitors

Ss announce answers to class, T gives
feedback

Aim: To elicit the meaning of the target
items. It is important that the definition of
each target item is provided to the students
as in the vocabulary test (pre-test, post-test
and delayed post-test) the students are asked|
to circle the correct definition of each item
in a multiple-choice exercise. Paper cut-outs
are used to ensure that SS work in pairs, not
individually.

Task S

T: ‘Now, on your own, try to use the correct
form of the words by filling the gaps in
these sentences.’

T gives out the Gap Fill Practice
Worksheets

Ss fill the gaps as T monitors

Ss announce the answers, T gives feedback
Aim: Controlled practice, to ensure that ss
can use and understand the meaning of the
words and are able to use them in context.

Task 6
T: ‘Now you’ll write your own sentences.
Choose at least 5 of the words and write

T-Ss

S-S
T-S

T-Ss

SS
Ss-S
T-S

T-S
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5 mins

4 mins

3 min

3 min

(Wrap-up

sentences, using them in a way that shows
you understand their meaning!

Aim: Free practice, the SS get to practise
using the target words in a creative way.

[’1l play the song one last time for you as
you start thinking for ideas.’

Aim: SS benefit from repetition; this will
help them further memorize the words and
remind them how the words are used in
context.

SS listen as they write sentences

T monitors

Time permitting ss who wish to share their
answers and T gives feedback,

Ss may finish this task at home

Task 7

Review all the words using the presentation
slides

T shows pictures to elicit the correct word
target word

Aim: To visualise and review all target
words to boost memorization before leaving
the classroom.

T asks the following Qs:

‘Does anyone have any questions?’

‘What is the most important/ your favourite
thing about today’s lesson?’

T assigns homework: Write one sentence
for each one of the target items (that is, to
finish task 5 and write sentences about the
remaining 5 target items).

Aim: To wrap-up the lesson and give
students an opportunity to reflect about
what they learned.

T-S

SS

Ss-S
T-S

T-S

101



LESSON PLAN
Lesson 2— Comparison Group (Song: ‘Stand by you’)

ILesson aim(s): Lexicon

The students will learn and practise using the
following 10 vocabulary items:

stand by (someone), heaven, scar, break through,
unclear, emotion, faith, steady, satellite, crawl
The items will be contextualised in in a poem
about standing by a loved one.

[Brief class profile:18-21 students of 1st Lyceum
15-16 years old, mixed sex)

Assumed knowledge: The students can
understand the grammatical structures included in|
the song (e.g., Present Simple, Imperative, First
Conditional, Future Simple) and they know most
of the rest of the words.

[Materials required:

e A computer with internet access & a
connected projector

e Presentation Slides (Task 1 & Task 3)

e Verses paper cut-outs & Full Poem (Task 2)

e Match-with-meaning paper cut-outs (Task 4)

e Gap Fill Practice Worksheet (Task 5)

e Writing Production Worksheet (Task 6)

Lesson sub aim(s): The students will
practise speaking, listening (for gist),
reading (skimming & scanning) and
writing skills. They will also practise
cooperative skills, such as pair work.

Class level: 1™ Lyceum/ Intermediate

level

B1-B2 (CEFR)

Anticipated problems:

1. Some of the students might recognise

that the text of the poem comes from a

popular song and might request from the

teacher to play the song (the students of

the control group should not be exposed

to the songs)

2. Time-management issues might arise

Suggested solutions:

1.The teacher will refuse to play the song
by saying that there is not enough time
for listening to the song

2.Task 6 could be assigned as homework
if there is not enough time in class

Lesson duration: 40-45 mins

E.g. Prediction from visuals to raise ss’ awareness and
interest in the topic

TIMING STAGE ACTIVITY AIM(S) & ACTIVITY INTERACTION
E.g. 3mins |[E.g. ‘Pre-listening’| (Teacher Activity & Student Activity) E.g. ss-ss (pairs)

Task 1

‘standing by someone’

T asks Ss the following Qs:

‘What do you think is the relationship of the
people in each picture?’

(Best friends, siblings, family-parents with
their son/ daughter, a couple)

S min Warm-up T shows slide 1 of the presentation as a T-Ss
Pre-listening  |discussion prompt for the theme of the lesson
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P mins

3 mins

Presentation

Listening for
gist

‘Why are these people/ relationships so
important in our lives?’

(Because we spend a lot of time together and
we do not just share our happiest moments
with them, but we also face difficulties
together: they are the ones who ‘stand by’ us
and support us and we stand by them when
they need us)

‘Do you stand by your friends and/ or family
members when they need you? How do you
do that? Can you tell me an example?’

Aim: To introduce the main theme of the
song and personalise it to engage the students
to participate in the lesson.

Task 2

T: ‘Now I’ll read you a poem. I’ll give you
these paper cut-outs with the verses of the
poem written on them. In pairs, you have to
listen as I read to put the verses in the correct
order.’

Aim: To help ss maintain their focus on
listening to the T reciting the poem and to
contextualise the target items so that the
lexicon learning process that will follow will
be meaningful and motivating. Paper cut-outs
are used to ensure that ss work in pairs.

‘I also want you to be prepared to answer the
following question: Who would you devote/
send this poem to? Why? What is your
relationship with that person?’

Aim: To check ss overall understanding of
the main theme and personalise it.

T gives out the Verses paper cut-outs (Task?2)
T reads the poem aloud

Ss listen and work in pairs to put the papers
in the correct order

Ss announce their answers and share their
opinions with the class

T-S

[T-Ss

S-Ss
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9 mins

P mins
P mins

4 mins
3 mins

Practice

Task 3

T: ‘Great! Now, we’ll focus on some words
from this poem. I will show you some
pictures on each presentation slide. You have
to guess the correct word for each slide. All
the words are from the poem. Make sure you
find and highlight the words in the poem.’

T shows presentation slides (2-10) to elicit
the target items

Ss highlight the words in the poem

Aim: To visualise and elicit the target
vocabulary to make it memorable.

Task 4

T: ‘Now, I’'ll give you these paper cut-outs
and, in pairs, try to match these words with
their definitions’

T gives out paper cut-outs,

Ss match in pairs as T monitors

Ss announce answers to class, T gives
feedback

Aim: To elicit the meaning of the target
items. It is important that the definition of
each target item is provided to the students as
in the vocabulary test (pre-test, post-test and
delayed post-test) the students are asked to
circle the correct definition of each item in a
multiple-choice exercise. Paper cut-outs are
used to ensure that SS work in pairs, not
individually.

Task 5

T: ‘Now, on your own, try to use the correct
form of the words by filling the gaps in these
sentences.’

T gives out the Gap Fill Practice Worksheets
Ss fill the gaps as T monitors

Ss announce the answers, T gives feedback
Aim: Controlled practice, to ensure that ss
can use and understand the meaning of the
words and are able to use them in context.

T-S

T-Ss

S-S

T-Ss
SS
Ss-S
T-S
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5 mins
4 mins

3 mins

3 mins

Writing
Production

Wrap-up

Task 6

T: ‘Now you’ll write your own sentences.
Choose at least 5 words and use them in a
sentence in a way that shows you understand
their meaning.

Ss who wish to can write a small poem!’
Aim: Free practice, the SS get to practise
using the target words in a creative way.

SS write sentences, T monitors
Time permitting ss who wish to share their
answers and T gives feedback,
Ss may finish this task at home

Task 7

T: ‘Great! As you can see, the title of this
poem is ‘Stand by you’. Now, in groups, I
want you to come up with another title for
this poem. Be creative! You have 2 minutes.’
Ss think in groups and write their title on a
piece of paper

Ss announce their answers

T votes for the best title

Aim: To give ss an opportunity to read the
poem again for global comprehension and
practise cooperative skills.

T asks the following Qs:

‘Does anyone have any questions?’

‘What is the most important/ your favourite
thing about today’s lesson?’

T assigns homework: Write one sentence for
each one of the target items (that is, to finish
task 5 and write sentences about the
remaining 5 target items).

Aim: To wrap-up the lesson and give students
an opportunity to reflect on what they

learned.

[T-Ss

SS
S-Ss
T-S

[T-Ss

Ss/Ss

S-Ss
T-S

[T-Ss
Ss-S
T-S

[T-Ss
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F. Lesson Materials

Materials for Experimental Group Lesson 1

Task 1: Pictures to elicit ‘earthquake’
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Task 2: Lyrics Gap Fill
Listen to the song and complete the lyrics.

I was

And in traffic

I didn't feel it

When the

But it really got me thinkin'

Were you out drinkin'?

Were you in the living room

Chillin' watchin' television?

It's been a year now

Think I've

How to let you go and let communication
out

happened

out how

I know, you know, we know

You weren't down for forever and it's fine

I know, you know, we know

We weren't meant for each other and it's fine

But if the world was ending

You'd , right?
You'd and you'd stay the
night

Would you love me for the of it?

All our fears would be

If the world was ending
You'd , right?
The sky'd be falling, and I'd hold you

And there wouldn't be a reason why
We would even have to say goodbye
If the world was ending

You'd , right?
Right?

If the world was ending

You'd right?
Right?

I tried to imagine
Your reaction
It didn't scare me when the happened
But it really got me thinkin'
That night we went drinkin'
in the house

And didn't make it past the kitchen
Ah, it's been a year now
Think I've out how
How to think about you without it

my heart out
I know, you know, we know
You weren't down for forever and it's fine
I know, you know, we know
We weren't meant for each other and it's fine
But if the world was ending
You'd , right?
You'd and you'd stay the night
Would you love me for the of it?
All our fears would be
If the world was ending
You'd , right?
The sky'd be falling while I'd hold you
No, there wouldn't be a reason why
We would even have to say goodbye
If the world was ending
You'd , right? (x4)
I know, you know, we know ....
But if the world was ending
You'd , right?
You'd and you'd stay the night
Would you love me for the of it?
All our fears would be
If the world was ending
You'd , right?
The sky'd be falling while I hold you
No, there wouldn't be a reason why
We would even have to say goodbye
If the world was ending ....
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Task 3: Match-with-meaning paper cut-outs
Match the words from the song to their definitions.

1. distracted a. to remove something quickly, without being
careful

2. earthquake b. firmly or closely

3. figure out c. without having any particular purpose or
wish, usually for enjoyment

4. die out d. not related to what is being discussed or
considered and therefore not important

5. come over €. to become less common and finally stop
existing

f. to finally understand something or someone,

6. for the hell of it or find the solution to a problem after a lot of

thought
g. having one's thoughts or attention drawn

7. irrelevant away, unable to concentrate or give attention
to something

8. tight h. asudden violent movement of the earth's
surface, sometimes causing great damage

9. stumble i. to come to a place, move from one place to
another, or move towards someone

10. rip out j- to hit your foot against something while

walking and almost fall
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Task 4: Gap Fill Exercise
Complete the following sentences using the words from the song in the correct form.

distracted figure out come over tight stumble
earthquake die out irrelevant for the hell of it rip out
1. The damaged hundreds of buildings and cut phone service.
2. The custom of making wishes and throwing olive leaves in the fireplace is

10.

I really appreciate you asking me how I was this morning, everyone else was too

to notice I wasn’t feeling well.

Julia got a low mark on this test because the teacher said most of her answers were

to the questions.

I can’t open this jar; its lid is on very

Lisa found a photo of her favourite singer in the magazine and she it

I didn’t have time to organise a birthday party this year, only my best friend is
tonight.

Tony had no reason to start a fight with Peter yesterday, he just did it

I couldn’t find the solution to this math problem at first, but my teacher helped me

it

Mark was walking down a very dark street last night, he once

and almost fell.
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Task 5: Writing production

Imagine you are one of the characters singing the song and write a short response the other
person. Use at least five (5) of the words from the song.

distracted

figure out

come over

tight

stumble

earthquake

die out

irrelevant

for the hell of it

rip out
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Answer Key for Experimental Group Lesson 1

Task 2: Lyrics Gap Fill

I was distracted

And in traffic

I didn't feel it

When the earthquake happened
But it really got me thinkin'
Were you out drinkin'?

Were you in the living room
Chillin' watchin' television?

It's been a year now

Think I've figured out how
How to let you go and let communication
die out

I know, you know, we know

You weren't down for forever and it's fine
I know, you know, we know

We weren't meant for each other and it's
fine

But if the world was ending

You'd come over, right?

You'd come over and you'd stay the night
Would you love me for the hell of it?

All our fears would be irrelevant

If the world was ending

You'd come over, right?

The sky'd be falling, and I'd hold you
tight

And there wouldn't be a reason why
We would even have to say goodbye
If the world was ending

You'd come over, right?

Right?

If the world was ending

You'd come over, right?

Right?

I tried to imagine

Your reaction

It didn't scare me when the earthquake happened
But it really got me thinkin'

That night we went drinkin'

Stumbled in the house

And didn't make it past the kitchen

Ah, it's been a year now

Think I've figured out how

How to think about you without it

Ripping my heart out

I know, you know, we know

You weren't down for forever and it's fine

I know, you know, we know

We weren't meant for each other and it's fine

But if the world was ending
You'd come over, right?

You'd come over and you'd stay the night
Would you love me for the hell of it?

All our fears would be irrelevant

If the world was ending

You'd come over, right?

The sky'd be falling, and I'd hold you tight

No, there wouldn't be a reason why
We would even have to say goodbye
If the world was ending

You'd come over, right? (x4)

I know, you know, we know ....

But if the world was ending

You'd come over, right?

You'd come over and you'd stay the night
Would you love me for the hell of it?

All our fears would be irrelevant

If the world was ending

You'd come over, right?

The sky'd be falling, and I'd hold you tight
No, there wouldn't be a reason why

We would even have to say goodbye

If the world was ending ....
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Task 3: Match-with-meaning paper cut-outs

distracted having one's thoughts or attention drawn away, unable to concentrate or give
attention to something

earthquake sudden violent movement of the earth's surface, sometimes causing great
damage

figure out to finally understand something or someone, or find the solution to a problem
after a lot of thought

die out to become less common and finally stop existing

come over to come to a place, or move towards someone

irrelevant not related to what is being discussed or considered and therefore not
important

tight firmly or closely

for the hell of it without having any particular purpose or wish, usually for enjoyment

stumble to hit your foot against something while walking and almost fall

rip out to remove something violently and quickly, without being careful

Task 4: Gap Fill Exercise

1. The earthquake damaged hundreds of buildings and cut phone service.

2. The custom of making wishes and throwing olive leaves in the fireplace is dying out.

3. Ireally appreciate you asking me how I was this morning, everyone else was too distracted to
notice I wasn’t feeling well.

4. Julia got a low mark on this test because the teacher said most of her answers were irrelevant
to the questions.

5. I can’t open this jar; its lid is on very tight.

6. Lisa found a photo of her favourite singer in the magazine, and she ripped it out.

7. 1didn’t have time to organise a birthday party this year, only my best friend is coming over
tonight.

8. Tony had no reason to start a fight with Peter yesterday, he just did it for the hell of it.

9. I couldn’t find the solution to this math problem at first, but my teacher helped me figure it
out.

10. Mark was walking down a very dark street last night; he once stumbled and almost fell.
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Materials for Control Group Lesson 1

Task 1: Pictures to elicit ‘earthquake’
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Task 2
Read the following text and do the exercises below.

Dear diary,

I was distracted and in traffic, so I didn’t feel it when the earthquake happened. But it really
got me thinking, was she out drinking? Or was she in the living room chilling, watching
television? It’s been a year now and I think I've figured out how to let her go and let
communication die out. I know she wasn’t down for forever and it's fine. But if the world was
ending, she'd come over, right? Would she love me for the hell of it? All our fears would be
irrelevant. The sky'd be falling, I'd hold her tight and there wouldn't be a reason why. We
would even have to say goodbye.

I tried to imagine her reaction. It didn't scare me when the earthquake happened, but it really
got me thinking about that night we went drinking. We stumbled in the house and didn't make
it past the kitchen. Ah, it's been a year now. I think I've figured out how to think about her
without it ripping my heart out. But if the world was ending, she'd come over, right?

1. What is the text type? Circle.
a. an email
b. an article
c. a diary entry

Q What other text types do you know?

2. Read the following statements and write T (true), F (false) or DK (we don’t know)
a. The writer was home when the earthquake happened.
c. The girl the writer refers to was watching television when the earthquake happened. ....
d. It’s been a month since the writer and the girl have separated. ....
e. The writer didn’t get scared when the earthquake happened. ....
f. The girl got scared when the earthquake happened. ....

3. Did the writer feel it when the earthquake happened? Why, or why not?

4. What incident did the earthquake make the writer recall?

5. What is the purpose of the writer? Circle.
a. to express his thoughts on the day of the earthquake
b. to describe what he was doing on the day of the earthquake
b. to express his fear of earthquakes
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Task 3: Match-with-meaning paper cut-outs

Match the words from the song to their definitions.

1. distracted to remove something quickly, without being
careful

2. earthquake firmly or closely

3. figure out without having any particular purpose or
wish, usually for enjoyment

4. die out not related to what is being discussed or
considered and therefore not important

5. come over to become less common and finally stop
existing

6. for the hell of it to finally understand something or someone,
or find the solution to a problem after a lot
of thought

7 irrelevant having one's thoughts or attention drawn
away, unable to concentrate or give
attention to something

8. tight a sudden violent movement of the earth's
surface, sometimes causing great damage

9. stumble to come to a place, move from one place to
another, or move towards someone

10. rip out to hit your foot against something while
walking and almost fall
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Task 4: Gap Fill Exercise
Complete the following sentences using the words from the song in the correct form.

distracted figure out come over tight stumble
earthquake die out irrelevant for the hell of it rip out
1. The damaged hundreds of buildings and cut phone service.

2. The custom of making wishes and throwing olive leaves in the fireplace is

3. Ireally appreciate you asking me how I was this morning, everyone else was too

to notice [ wasn’t feeling well.

4. Julia got a low mark on this test because the teacher said most of her answers were

to the questions.

5. T can’t open this jar; its lid is on very

6. Lisa found a photo of her favourite singer in the magazine and she

7. Tdidn’t have time to organise a birthday party this year, only my best friend is

tonight.

8. Tony had no reason to start a fight with Peter yesterday, he just did it

9. Icouldn’t find the solution to this math problem at first, but my teacher helped me

it

10. Mark was walking down a very dark street last night, he once

it

and almost fell.
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Task 5: Writing production

Imagine that an earthquake happened today in your hometown and write a short diary entry

expressing your thoughts. Use at least five (5) of the following words.

distracted

figure out

come over

tight

stumble

earthquake

die out

irrelevant

for the hell of it

rip out
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Answer Key for Comparison Group Lesson 1

Task 2

Dear diary,

I was distracted and in traffic, so I didn’t feel it when the earthquake happened. But it really
got me thinking, was she out drinking? Or was she in the living room chilling, watching
television? It’s been a year now and I think I've figured out how to let her go and let
communication die out. I know she wasn’t down for forever and it's fine. But if the world was
ending, she'd come over, right? Would she love me for the hell of it? All our fears would be
irrelevant. The sky'd be falling, I'd hold her tight and there wouldn't be a reason why. We
would even have to say goodbye.

I tried to imagine her reaction. It didn't scare me when the earthquake happened, but it really
got me thinking about that night we went drinking. We stumbled in the house and didn't make
it past the kitchen. Ah, it's been a year now. I think I've figured out how to think about her
without it ripping my heart out. But if the world was ending, she'd come over, right?

1. What is the text type? Circle.
a. an email
b. an article
c. a diary entry
Q What other text types do you know? Accept all logical answers
Examples: review, letter, essay, report, story, speech, blog post

2. Read the following statements and write T (true), F (false) or DK (we don’t know)
a. The writer was home when the earthquake happened. F
c. The girl the writer refers to was watching television when the earthquake happened. DK
d. It’s been a month since the writer and the girl have separated. F
e. The writer didn’t get scared when the earthquake happened. T
f. The girl got scared when the earthquake happened. DK

3. Did the writer feel it when the earthquake happened? Why, or why not?
No, he didn’t feel it (when the earthquake happened) because he was distracted and in traffic.

4. What incident did the earthquake make the writer recall?
The earthquake made the writer recall a night when he and his ex-partner went out drinking and then
stumbled in the house and didn't make it past the kitchen.

5. What is the purpose of the writer? Circle.
a. to express his thoughts on the day of the earthquake
b. to describe what he was doing on the day of the earthquake
b. to express his fear of earthquakes
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Task 3: Match-with-meaning paper cut-outs

distracted having one's thoughts or attention drawn away, unable to concentrate or give
attention to something

earthquake sudden violent movement of the earth's surface, sometimes causing great
damage

figure out to finally understand something or someone, or find the solution to a problem
after a lot of thought

die out to become less common and finally stop existing

come over to come to a place, or move towards someone

irrelevant not related to what is being discussed or considered and therefore not
important

tight firmly or closely

for the hell of it without having any particular purpose or wish, usually for enjoyment

stumble to hit your foot against something while walking and almost fall

rip out to remove something violently and quickly, without being careful

Task 4: Gap Fill Exercise

1. The earthquake damaged hundreds of buildings and cut phone service.

2. The custom of making wishes and throwing olive leaves in the fireplace is dying out.

3. Ireally appreciate you asking me how I was this morning, everyone else was too distracted
to notice I wasn’t feeling well.

4. Julia got a low mark on this test because the teacher said most of her answers were
irrelevant to the questions.

5. T can’t open this jar; its lid is on very tight.

6. Lisa found a photo of her favourite singer in the magazine, and she ripped it out.

7. 1didn’t have time to organise a birthday party this year, only my best friend is coming over
tonight.

8. Tony had no reason to start a fight with Peter yesterday, he just did it for the hell of it.

9. Icouldn’t find the solution to this math problem at first, but my teacher helped me figure it
out.

10. Mark was walking down a very dark street last night; he once stumbled and almost fell.
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Materials for Experimental Group Lesson 2

Lyrics paper cut-outs & Gap Fill (Task 2 & Task 3)

Task 2: Put the lyrics in the correct order
Task 3: Fill the gaps to complete the lyrics

(C) Hands, put your empty hands in mine

And , show me all

the you hide
And hey, if your wings are broken
Please take mine 'til yours can open too

'Cause I'm gonna stand you

(F) Oh, tears make kaleidoscopes in your eyes
And hurt, I know you're hurting but so am |
And love, if your wings are broken

Borrow mine so yours can open too

(A) 'Cause I'm gonna stand you
Even if we're breaking down

We can find a way to break

Even if we can't find
I'll walk through hell with you

Love, you're not alone

'Cause I'm gonna stand you

Even if we can't find

I'm gonna stand you
Even if we can't find
I'll walk through hell with you

Love, you're not alone

'Cause I'm gonna stand you

(E) Yeah, you're all I never knew [ needed

And the heart, sometimes it's why it's beating

And love, if your wings are broken

We can brave through those too

'Cause I'm gonna stand you

(D) And oh, truth I guess truth is what you believe in

And , [ think is having a reason

And I know, know love, if your wings are broken

Borrow mine so yours can open too
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(A) 'Cause I'm gonna stand you
Even if we're breaking down

We can find a way to break

Even if we can't find
I'll walk through hell with you

Love, you're not alone

'Cause I'm gonna stand you

Even if we can't find

I'm gonna stand you

Even if we can't find

I'll walk through hell with you
Love, you're not alone

'Cause I'm gonna stand you

(B) I'll be your eyes 'til yours can shine

And I'll be your arms I'll be your

And when you can't rise

Well, I'll with you on hands and knees 'cause |
I'm gonna stand you
(A) 'Cause I'm gonna stand you

Even if we're breaking down

We can find a way to break

Even if we can't find

I'll walk through hell with you
Love, you're not alone
'Cause I'm gonna stand you

Even if we can't find

I'm gonna stand you
Even if we can't find
I'll walk through hell with you

Love, you're not alone

'Cause I'm gonna stand you

Task 3: Target times paper cut-outs. Fill the gaps to complete the lyrics using these words.

Scars (x2) Heaven (x9) Unclear

Faith (x2)

Satellite

By (x15) Through (x3) Emotions

Steady

Crawl
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Task 4: Match-with-meaning paper cut-outs

Match the words from the song to their definitions.

1. scar

. move along on hands and knees; move or progress

slowly or with difficulty

2. stand by someone

. a device sent up into space to travel around the earth,

used for collecting information or communicating by
radio, television

3. heaven

. a strong feeling such as love or anger

4. break through

. the place where God or the gods live and where good

people are believed to go after they die; a situation that
gives you great pleasure

5. unclear . great trust or confidence in something or someone

6. emotion . to continue to support or help someone who is in a
difficult situation

7. faith . not moving or changing suddenly

8. crawl . force yourself through something that is holding you
back

9. steady a mark left on part of the body after an injury, such as

a cut, has healed

10. satellite

j. not obvious or easy to see or know
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Task 5: Gap Fill Exercise

Complete the following sentences using the words from the song in the correct form.

scar heaven unclear faith satellite
stand by break through emotions steady crawl
1. To encourage their babies to , parents allow them to play on the

10.

floor and reach for their toys.

Greg injured himself while playing football and now there’s a on

his leg.
His mum advised him to think carefully before making an important decision and not to

rely only on his

I have many friends, but Rachel is the only one who always

me through difficult times.

I love the view of the sun when it the clouds.

It was lying there in the sunshine listening to the birds sing.

The police haven’t stopped looking into what exactly happened that night as it’s still

The World Cup was transmitted around the world by

Can you please hold the boat so that I can climb in.

While some people lose it after something bad happens to them, many people say that

their in God helps them deal with tragedies.
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Task 6: Writing production

Choose five (5) of the following words and write sentences using the words in a meaningful way.

scar

heaven

unclear

faith

satellite

stand by

break through

emotions

steady

crawl
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Task 7: Presentation Slides
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Answer Key for Experimental Group Lesson 2

Lyrics paper cut-outs & Gap Fill (Task 2 & Task 3)

(C) Hands, put your empty hands in mine
And scars, show me all

the scars you hide

And hey, if your wings are broken

Please take mine 'til yours can open too
'Cause I'm gonna stand by you

(F) Oh, tears make kaleidoscopes in your eyes
And hurt, I know you're hurting but so am I
And love, if your wings are broken

Borrow mine so yours can open too

(A) 'Cause I'm gonna stand by you
Even if we're breaking down

We can find a way to break through
Even if we can't find heaven

I'll walk through hell with you
Love, you're not alone

'Cause I'm gonna stand by you
Even if we can't find heaven

I'm gonna stand by you

Even if we can't find heaven

I'll walk through hell with you
Love, you're not alone

'Cause I'm gonna stand by you

(E) Yeah, you're all I never knew I needed

And the heart, sometimes it's unclear why it's beating
And love, if your wings are broken

We can brave through those emotions too

'Cause I'm gonna stand by you

(D) And oh, truth I guess truth is what you believe in
And faith, think faith is having a reason
And I know, know love, if your wings are broken

Borrow mine so yours can open too
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(A) 'Cause I'm gonna stand by you
Even if we're breaking down

We can find a way to break through
Even if we can't find heaven

I'll walk through hell with you
Love, you're not alone

'Cause I'm gonna stand by you
Even if we can't find heaven

I'm gonna stand by you

Even if we can't find heaven

I'll walk through hell with you
Love, you're not alone

'Cause I'm gonna stand by you

(B) I'll be your eyes 'til yours can shine
And I'll be your arms I'll be your steady satellite

And when you can't rise

Well, I'll crawl with you on hands and knees 'cause |

I'm gonna stand by you

(A) 'Cause I'm gonna stand by you
Even if we're breaking down

We can find a way to break through
Even if we can't find heaven

I'll walk through hell with you
Love, you're not alone

'Cause I'm gonna stand by you
Even if we can't find heaven

I'm gonna stand by you

Even if we can't find heaven

I'll walk through hell with you
Love, you're not alone

'Cause I'm gonna stand by you
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Task 4

1. scar . a mark left on part of the body after an injury, such
as a cut, has healed

2. stand by someone . to continue to support or help someone who is in a
difficult situation

3. heaven . the place where God or the gods live and where good
people are believed to go after they die; a situation
that gives you great pleasure

4. break through . force yourself through something that is holding you
back

5. unclear . not obvious or easy to see or know

6. emotion . a strong feeling such as love or anger

7. faith . great trust or confidence in something or someone

8. crawl . move along on hands and knees; move or progress
slowly or with difficulty

9. steady i. not moving or changing suddenly

10. satellite j. a device sent up into space to travel around the

earth, used for collecting information or
communicating by radio, television

128



Task 5

1. To encourage their babies to crawl, parents allow them to play on the floor and reach for
their toys.

2. That burn will leave a bad scar.

3. His mum advised him to think carefully before making an important decision and not to rely
only on his emotions.

4. I have many friends, but Rachel is the only one who always stands by me through difficult
times.

5. Tlove the view of the sun when it breaks through the clouds.

6. It was heaven lying there in the sunshine listening to the birds sing.

7. The police haven’t stopped looking into what exactly happened that night as it’s still
unclear.

8. The World Cup was transmitted around the world by satellite.

9. Can you please hold the boat steady so that I can climb in?

10. While some people lose it after something bad happens to them, many people say that their
faith in God helps them deal with tragedies.
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Materials for Comparison Group Lesson 2

Task 1 & 3: Presentation Slides
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Task 2: Verses paper cut-outs.

Put the verses in the correct order.

(A)
I'll be your eyes 'til yours can shine

I'll be your arms; I'll be your steady satellite

(B)
Tears make kaleidoscopes in your eyes

and I know you're hurting

and show me all the scars you hide

but so am I
© D)
Put your empty hands in mine Truth

I guess truth is what you believe in
And faith
I think faith is having a reason

(E)
And love, if your wings are broken
we can brave through those emotions too

I'm gonna stand by you

(F)

Even if we're breaking down
we can find a way to break through
Even if we can't find heaven
I'll walk through hell with you
Love, you're not alone

I'm gonna stand by you

(©))
You're all I never knew I needed
And the heart

Sometimes it's unclear why it’s beating

(H)
And if your wings are broken

Borrow mine so yours can open too

@
If your wings are broken
Please take mine

'til yours can open too

M
And when you can't rise
I'll crawl with you on hands and knees cause [

I’m gonna stand by you
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Stand by you

Put your empty hands in mine
and show me all the scars you hide
If your wings are broken
Please take mine
'til yours can open too

Tears make kaleidoscopes in your eyes
and I know you're hurting
but so am [
And if your wings are broken
Borrow mine so yours can open too

Even if we're breaking down
we can find a way to break through
Even if we can't find heaven
I'll walk through hell with you
Love, you're not alone
I'm gonna stand by you

You're all I never knew I needed
And the heart
Sometimes it's unclear why it’s beating
And love, if your wings are broken
we can brave through those emotions too
I'm gonna stand by you

Truth
I guess truth is what you believe in
And faith
I think faith is having a reason

I'll be your eyes 'til yours can shine
I'll be your arms, I'll be your steady satellite
And when you can't rise
I'll crawl with you on hands and knees cause I
I’m gonna stand by you
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Task 4: Match-with-meaning paper cut-outs

Match the words from the song to their definitions.

1. scar a. move along on hands and knees; move or progress
slowly or with difficulty

2. stand by someone b. adevice sent up into space to travel around the earth,
used for collecting information or communicating by
radio, television

3. heaven c. astrong feeling such as love or anger

4. break through d. the place where God or the gods live and where good
people are believed to go after they die; a situation
that gives you great pleasure

5 unclear e. great trust or confidence in something or someone

6. emotion f. to continue to support or help someone who is in a
difficult situation

7. faith g. not moving or changing suddenly

8. crawl h. force yourself through something that is holding you
back

9. steady i. amark left on part of the body after an injury, such as a
cut, has healed

10. satellite j. not obvious or easy to see or know
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Task 5: Gap Fill Exercise

Complete the following sentences using the words from the poem in the correct form.

scar heaven unclear faith satellite

stand by break through emotions steady crawl

1. To encourage their babies to , parents allow them to play on the
floor and reach for their toys.

2. Greg injured himself while playing football and now there’s a on
his leg.

3. His mum advised him to think carefully before making an important decision and not to
rely only on his

4. I have many friends, but Rachel is the only one who always
me through difficult times.

5. Tlove the view of the sun when it the clouds.

6. Itwas lying there in the sunshine listening to the birds sing.

7. The police haven’t stopped looking into what exactly happened that night as it’s still

8. The World Cup was transmitted around the world by

9. Can you please hold the boat so that I can climb in.

10. While some people lose it after something bad happens to them, many people say that

their in God helps them deal with tragedies.
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Task 6: Writing production

Choose five (5) of the following words and write sentences using the words in a meaningful way.

scar

heaven

unclear

faith

satellite

stand by

break through

emotions

steady

crawl
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Answer Key for Control Group Lesson 2

Task 2
(C) Put your empty hands in mine
and show me all the scars you hide
(D) If your wings are broken
Please take mine
'til yours can open too

(B) Tears make kaleidoscopes in your eyes
and I know you're hurting
but so am [
(H) And if your wings are broken
Borrow mine so yours can open too

(F) Even if we're breaking down
we can find a way to break through
Even if we can't find heaven
I'll walk through hell with you
Love, you're not alone
I'm gonna stand by you

(G) You're all I never knew I needed
And the heart
Sometimes it's unclear why it’s beating
(E) And love, if your wings are broken
we can brave through those emotions too
I'm gonna stand by you

(D) Truth
I guess truth is what you believe in
And faith
I think faith is having a reason

(A) I'll be your eyes 'til yours can shine
I'll be your arms, I'll be your steady satellite
(J) And when you can't rise
I'll crawl with you on hands and knees cause [
I’m gonna stand by you
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Task 4

1. scar

a mark left on part of the body after an injury,
such as a cut, has healed

2. stand by someone

. to continue to support or help someone who is in

a difficult situation

3. heaven

the place where God or the gods live and where
good people are believed to go after they die; a
situation that gives you great pleasure

4. break through

force yourself through something that is holding
you back

5. unclear

not obvious or easy to see or know

6. emotion

a strong feeling such as love or anger

7. faith great trust or confidence in something or
someone

8. crawl move along on hands and knees; move or
progress slowly or with difficulty

9. steady not moving or changing suddenly

10. satellite

a device sent up into space to travel around the
earth, used for collecting information or
communicating by radio, television
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Task 5

10.

To encourage their babies to crawl, parents allow them to play on the floor and reach
for their toys.

Greg injured himself while playing football and now there’s a scar on his leg.

His mum advised him to think carefully before making an important decision and not
to rely only on his emotions.

I have many friends, but Rachel is the only one who always stands by me through
difficult times.

I love the view of the sun when it breaks through the clouds.

It was heaven lying there in the sunshine listening to the birds sing.

The police haven’t stopped looking into what exactly happened that night as it’s still
unclear.

The World Cup was transmitted around the world by satellite.

Can you please hold the boat steady so that I can climb in.

While some people lose it after something bad happens to them, many people say that
their faith in God helps them deal with tragedies.
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G. Vocabulary Tests

Vocabulary Test 1

Apywd Ovoportoc: Ap19uodc Katardyov:
H mopodoa epguvntikn epyocia otoyevel vo eEETACEL TNV ETIOPOCT] TNG XPNONG TOV TPAYOLIID®V GTNV TAEN TNG
AyyAMKig g EEvng YADOGOS. XKoTOS TOV EPELVNTIKOL £pYOV &tvor va d1EVKOAUVOLLLE T drodtkacio ekpdadnong
tov Aeghoyiov ™G AyyMKkNg o¢ EEvig YAMGGOS Kot v TNV KAVOLUE To €uXAploTn Yo Tovg pabntéc. H
GLUUETOYN OTNV €peuva elvar €BELOVTIKY KOl Ol GUUUETEYOVTEG/OVGEG UTOPOVV VO, ATOYWDP|GOVY OTOLOONTOTE

oty and v épevva yopic cvvéneleg. Ola ta dedopéva Bo mapapueivouy avavLLe KOl EUTIGTEVTIKA Kot O

xpnoomombodv Ldvo Yo Tovg 6KOTOVS TNG TAPOVOAS EPEVVNTIKNG EPYACINGC.

Exercise 1: Circle the correct answer.

o

SENE

~o o W

TS

If you are distracted, it means that you are

not related to what is being discussed or considered and therefore not important

having your thoughts or attention drawn away, unable to concentrate or give attention to
something

anxious because you are thinking about problems that are happening or may happen

not pleased with something; feeling that something is not as good as it should be

An earthquake is
a common type of worm that moves through the earth

a raised area of earth made for defence against enemy attack
sudden violent movement of the earth's surface, sometimes causing great damage
the quality of being like earth or soil, usually in a pleasant way

If you figure something out it means that you
remove something quickly, without being careful
emphasize, or highlight something

finally understand something after a lot of thought
realize that something exists or has happened

If you die out, it means that you

become less common and finally stop existing

have an argument or disagreement that ends a relationship
escape from a place or situation

become unconscious for a short time
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If people come over, it means that they
enter a room or building

start doing a job or being responsible for something that another person did or had

responsibility for before
get better after an illness, or feel better after something has made them unhappy
come to a place, or move towards someone

If something is irrelevant, it means that it is

not obvious or easy to see or know

not moving or changing suddenly

not related to what is being discussed or considered and therefore not important
not according to usual rules or what is expected

If something is held tight, it means that it is held
in a way that it does not fit closely

without difficulty or effort

without force or strength

firmly or closely

If you do something for the hell of it, it means that you do it

in a way that shows that you have very strong feelings or emotions
without having any particular purpose or wish

to bring good luck

in an angry and violent way

If you stumble, it means that you
hit your foot against something while walking and almost fall

walk slowly and with difficulty because of having an injured or painful leg or foot

walk in a slow and relaxed way
hit something, often making a loud noise, or causing damage

. If you rip something out. it means that you

finally understand something after a lot of thought

remove something violently and quickly, without being careful
choose, find, or recognize something in a group

emphasize, or highlight something
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Exercise 2: Write a sentence in English using each vocabulary item in a way that shows you
understand its meaning.

1. distracted

2. earthquake

3. figure (something) out

4. die out

5. come over

6. irrelevant

7. tight

8. for the hell of it

9. stumble

10. rip (something) out
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Vocabulary Test 2

Apyucé Ovoparog: Ap1Ouoc Kataiodoyov:

H mopodoa epguvntikn epyocio 6Toyevel vo eEETACEL TNV EXIOPOCT) TNG XPNONG TOV TPAYOLIIDV OTNV TAEN TG
AyyAMKig g EEvNg YADOGOS. ZKomOS TOV EPELVNTIKOV £pYOV Eivor va dIELKOAUVOLLLE T Stodikacio ekpuadnong
Tov Ae€hoyiov ™G AyyAMkng og EEvNg YAMGGOG KAl Vo TNV KOAVOLUE O €uyaplotn yio Tovg pabntéc. H
GUUUETOYN oTNV £pguva eivarl €BEAOVTIKN Kol 01 GUUUETEXOVTEG/OVGEG UITOPOVY VOl ATOYMPTGOVY OTOLOONTOTE
otiyun omd v épevva yopig cvvéneleg. Ola ta dedopéva Ba TapaUEIVOVY OVOVLLO KOl ELTIGTEVTIKA Kol O
APNOLOTOMOB0VV HOVO Y10 TOVG GKOTTOVG TNG TOPOVGAG EPEVVITIKNG EPYOGINGC.

Exercise 1: Circle the correct answer.

1. Heavenis

a. the cause of an event or situation or something that provides an excuse or explanation

b. the place where some people are believed to go after death to be punished; an extremely
unpleasant or difficult place, situation, or experience

c. atoy in the shape of a tube, that you look through to see different patterns of light made by
pieces of coloured glass and mitrors

d. the place where God or the gods live and where good people are believed to go after they die;
a situation that gives you great pleasure

A scar is
a toy in the shape of a tube, that you look through to see different patterns of light made by
pieces of coloured glass and mirrors

b. amark left on a part of the body after an injury, such as a cut, has healed

a strong feeling such as love or anger

e

d. the cause of an event or situation or something that provides an excuse or explanation

3. Ifyou stand by someone, it means that you

a. continue to support or help someone who is in a difficult situation

b. keep someone that is important or useful

c. communicate with someone and learn or discuss what has been happening in their life
d. are or become popular or friendly with someone

4. Ifyou break through, it means that you

a. move along on hands and knees; move or progress slowly or with difficulty

b. divide into many pieces, or divide something into many pieces

c. force yourself through something that is holding you back

d. stop working or are not successful
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If something is unclear, it means that it
is not obvious or easy to see or know
not moving or changing suddenly

is damaged, no longer able to work
does not contain any things or people

An emotion is

great trust or confidence in something or someone

a strong feeling such as love or anger

a mark left on a part of the body after an injury, such as a cut
an image made up of symbols such as punctuation marks

Faith is

a device sent up into space to travel around the earth, used for collecting information or
communicating by radio, television

the place where some people are believed to go after death to be punished; an extremely
unpleasant or difficult place, situation, or experience

great trust or confidence in something or someone

the place where God or the gods live and where good people are believed to go after they die;
a situation that gives you great pleasure

If something is steady, it means that it
does not contain any things or people

is not obvious or easy to see or know

not moving or changing suddenly

is damaged, no longer able to work

If you crawl, it means that you

think that something is true, correct, or real

send out or reflect light

move along on hands and knees; move or progress slowly or with difficulty
force yourself through something that is holding you back

. A satellite is

the flat part of the body that a bird, insect, or bat uses for flying

a toy in the shape of a tube, that you look through to see different patterns of light made by
pieces of coloured glass and mirrors

a device sent up into space to travel around the earth, used for collecting information or
communicating by radio, television

a mark left on a part of the body after an injury, such as a cut
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Exercise 2: Write a sentence in English using each vocabulary item in a way that shows you
understand its meaning.

1. heaven

2. scar

3. stand by (someone)

4. break through

5. unclear
6. emotion
7. faith

8. steady
9. crawl

10. satellite
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H. Attitudes Questionnaire for Students
Adapted from Sevik (2014: 55-56)

Do you agree or disagree with the following statements?
For each statement, circle the number that best describes your opinion:
(1) Strongly agree (2) Somewhat agree (3) Somewhat disagree (4) Strongly disagree

1. We should include more songs in English lessons to learn vocabulary. 1 23 4
2. I learn vocabulary more easily through songs. 1 234
3. Learning vocabulary through songs in English lessons is a waste of time. 1 234
4. 1 enjoy learning English vocabulary through songs. 1 23 4
5. I remember the vocabulary easily when I learn it through songs. 1 23 4
6. Learning vocabulary through songs is not effective in English lessons. 1 234
7. Learning vocabulary in English through songs increases my motivation. 1 234
8. Learning English vocabulary through songs increases my self-confidence. 1 234
9. I prefer learning vocabulary through songs rather than listening to or reading texts.| 1 2 3 4
10. I find it difficult to learn English vocabulary through songs. 1 23 4
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Would you like to add any other comment regarding your experience of the lessons focused on
vocabulary which included songs?

References

Sevik, M. (2014) Young EFL Learner Beliefs about Classroom Songs. International Journal of
English and Education, 3(1), 50-59.
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I. Interview questions for Teachers
Adapted from Thatsana (2017) and Sevik (2011)

The purpose of this survey is to collect information about teachers’ beliefs and their actual
practices in using songs to teach vocabulary to adolescent learners in EFL classrooms.

Background Information
1. How old are you?
2. For how many years have you been teaching English?
3. What levels/ grades do you teach?
4. What is your educational level? (Bachelor’s Degree / Master’s Degree/ Doctorate
Degree)

Interview Questions

1. Do you believe that songs are effective in teaching L2 English to adolescent learners?
Why, or why not?

2. Do you believe that songs should be an essential part of the L2 English language
teaching curriculum for adolescent learners? Why, or why not?

3. Do you believe that songs are useful in developing the L2 English vocabulary skills
of adolescent students? Why, or why not?

4. Do you believe that songs accelerate the memorization of L2 English vocabulary? If
yes, why?

5. Do you believe that students benefit more from learning L2 English vocabulary
through songs compared to reading texts? Why, or why not?

6. Do you believe that the use of songs increases adolescent L2 English students’
motivation and/ or confidence? Why, or why not?

7. In your opinion, what do your students feel about learning L2 English vocabulary
through songs? For example, do you believe that they enjoy it or that they find it

difficult/ boring? Are there any differences among students? Please explain.

8. Do you believe that you might face any problems in teaching L2 English vocabulary
through songs? If yes, please explain.

147



9. Do you personally use songs to develop your students’ L2 English vocabulary skills?
If yes, how often and how do you incorporate songs in the EFL classroom? If not,
why?

10. Do you feel like you have enough song-based resources and materials?

11. Would you be interested in and do you believe that you would benefit from receiving
training on how to implement songs in the EFL classroom to teach vocabulary to
teenagers?

12. Would you like to add any other comment?

That is the end of the interview, thank you for your time!
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J. Interview Transcripts

Participant 1

1. 38

2. all the levels

3. I've got my BA in modern languages and then a diploma in teaching English as a foreign
language

4. 6l

1. Yes, of course, because everybody likes music. Everybody likes songs and songs are
repetitive so they can listen to a song many many times and that's how, you know, they can
learn words, expressions, language in a pleasant way. So if you learn in a pleasant way then
you learn well.

2. For the same reasons I mentioned before, yes. They should be because everybody likes
music, so it's something pleasant.

3. Yes of course, of course. I've done it, I've done it before in order to teach vocabulary and in
order to teach themes as well and it does work because students like listening to songs and
they know songs that we don't even know ourselves so it's something that they always do
and it helps a lot.

4. Yes, through drilling, it’s kind of drilling, isn't it? Repetition! So you listen to a song more
than once. It's not like you read a passage and that's it, on the shelf or in the book. A song...
you listen to it repeatedly and you like it as well, so if you have repetition of something then
you remember it.

5. Of course you have to do both, you have to do both. What you could do is combine the two.
You can teach something through a text and then reinforce the vocabulary with the help of a
song, yeah.

6. Absolutely because again it's something that they're familiar with, something that they all
do. All of them, whether they are strong students or not, they all listen to music so...and
also you can ask them to find a song that is related to what you've been doing and that's why
their confidence could increase because you asked them to do the work.

7. They enjoy it, they definitely enjoy it. They enjoy it much much more than learning
vocabulary through a text, much more. It could be according to the song as well. The music
is important because if they don't enjoy the song, the song will be rejected and so will my
preparation. It has happened to me. I did prepare songs to do with them and because they
didn't like it, they didn't really show any interest.

8. That was one yeah, the music or the topic, but you know what? If they enjoy a song,
whether they are strong students or not, I believe that they end up learning the vocabulary
whether they are good/ strong students or not. So, it does help a lot a lot!

9. Not very often I’'m afraid because we have exams now and we really have to act fast and
cover the material we have to cover, so maybe three times a year, maximum. But how do [
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10.
11.
12.

do it? We have themes that we have to cover so I have to find songs that are related to our
themes, so that is a bit difficult to do, but I do try to do that. So, the way we do it, the way I
do it is I use the book, of course, the material that I have in the book, I find material from
the net, but I also find poetry or songs from the net and I combine them.

No. It would help if I did, yes.

Yes, I’d love that.

I believe that songs should be incorporated in our teaching much more than, actually we
don't teach, I mean nobody asks us to use songs, but I think they should be incorporated in
our teaching for the simple reason that they're so enjoyable, the kids love them. Not only
songs but also art, poetry, not too much of it, but they help.

Participant 2

el

More than 20

All, from juniors to GCEs
I have done a Master’s

59

I think that students really enjoy them. They get a lot more through songs.

Yes, yes. Sometimes when they are so fed up with everything else, I think they enjoy their
time, and they cooperate more if you use a song. They learn new things, yes.

Yes, yeah, very much, because when they learn something through the help of songs, I think
they will never forget it. They remember that these words appeared in that song so it's very
useful.

As I said before, sometimes when you read just the text, you forget; you meet so many new
words, but you forget them the next day. But not in the songs, maybe because there are not
so many new words in a song.

Reading texts as they appear in our student books, they are sometimes very boring for them,
for students, so maybe songs, yes they prefer them more.

Oh no, that's a difficult question to answer, I think they take it as something more amusing
or different maybe I guess it's a different way of motivation.

No, they enjoy it, they enjoy it, yes. For some shy people, it's not easy for them to
participate in this kind of lesson but maybe when we sing all together silently slowly, they
also take part and participate as well.

I don’t know, I'm not sure about that, maybe if you don't know the songs very well maybe
you have to notice the thing you're going to teach as everything.

Sometimes. Three times a year, not very often, as a follow-up on something we have already
been taught in class. Maybe we finish something through...by listening to a song.

10. Uh, no, I don't know even know if there are any but I haven't looked for it.

11.

Why not? Why not? That would be a different type of teaching yeah that's why
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12. No, but that's interesting, it’s very interesting. I think teenagers are interested in the songs.
They find it amusing at the same time maybe they don't realize that they are taught
something, and things flow better than the typical lesson.

Participant 3

1. For about 26 years

2. From beginners to IGCSE
3. masters degree

4. 50

1. Ithink so, depending on what your aim is for example in the past [ used songs where the
verbs in the past simple were missing and they had to complete the missing verbs in the past
simple so that helped them understand the use of past simple and the use of verbs in the past
simple through an activity which was pleasant for them like the song yes

2. Well, an essential part not really but yeah it could be used occasionally if it serves the
purpose of the lesson, the aim of the lesson, if they help in making the aim of the lesson
clearer yes

3. I think so because they are very willing to listen to songs whereas they're not so willing to
read let's say written text so yes through songs they can improve their vocabulary and their
speaking skills as well yes

4. Well, I would say yes because songs are repetitive and students may learn the vocabulary
faster. They can easily remember the words by listening to or singing the song.

5. Well actually both are necessary but as I said it enhances this process of learning vocabulary
and speaking as well yes because students tend to sing songs especially their favourite songs
even if they don't understand the words and in time they get to find out more about the
meaning of their favourite song so they through that they learn vocabulary and they practice
speaking as well

6. Ithink so yes because even weaker students may be more willing to sing songs especially if
they are songs they like and actually what you can do if you want to use songs in your
teaching maybe you should ask them beforehand to tell you which are their favourite songs
and use these songs in your teaching

7. No, I think they enjoy it and they find it interesting not boring and whereas they will
probably find it more boring if they had to learn vocabulary through simple exercises, for
example, yes when vocabulary is becoming more meaningful and like in the use of songs I
think they find it more interesting and less boring only if a student does not like songs which
is not so usual, let's say normal

8. Problems, I don't think so

9. Sometimes yes, sometimes maybe two or three times a year [ mean as I said I don't use it
very often but yes ah well I use uh songs in the sense that as I mentioned before if I want to
teach past simple I will take the verbs out and get them to listen carefully and fill in the
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missing verbs for example if it's something else I use I will use them to practice that
particular activity I want to yes actually with vocabulary what you can do you can get them
to listen to the song and have it in front of them as well and have some vocabulary items
underlined and get them to listen and try to figure out the meaning in context

10. I think so now with the Internet you can have access to a lot of them
11. Yes, why not? Yes, maybe we will find more ideas than we have in mind or we can think of
12. Not really, the only thing I want to say is that it breaks the routine, the monotony of the

lesson if from time to time you have songs or even other activities, it doesn't have to be
songs only, other activities just to keep their interest, keep them alert.

Participant 4

[a—

I have been teaching for three years.

All in all, T have taught from juniors to IELTS but normally I focus on younger levels like
A1l A2 or Bl levels.

I am currently completing my master's, I have completed my BA yes

I'm 24

Yeah and I believe they are kind of effective and the question was English alright so
generally speaking yeah yeah but yeah alright [ would say that they are pretty effective for
adolescents and for children as well but also for adolescents. I use them most of the time for
grammar instruction to teach specific phenomena such as the conditionals or a specific tense
or usually yeah I use them for grammar but I also think they have applications in vocabulary
instruction and also in teaching pronunciation sometimes. I think they are effective because
they are very, they seem very interesting to students and they may actually be different, a
different sort of activity in the standard lesson so it's not just a completion of an exercise.
And I also think that sometimes they may be very helpful in the sense that they are easier to
remember compared to other activities, the same thing that goes with games, that's because
they let the students learn something in an environment with lower anxiety in a playful
environment and they may actually not have any restricting factors that would prevent them
from remembering.

I think they should be a part, [ am a bit..., I have some..., I feel a bit restrained for the
essential part not because they're not useful but because they would introduce some
difficulties in terms of lesson planning and I think that this would take a lot of effort on
behalf of the teachers, they would need to change their lesson planning, a lot of changes but
I think they should be a part I think there should also be some sort of guidelines based on
the frequency because I could also tell you from my experience that they are pretty effective
but I don't know if they could or should be employed in every lesson, but all in all I think
they should be a part and they should also be an essential part, I don't see something
negative I just see some obstacles
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3.

I think they could be useful, as I said I don't use them that much with vocabulary but
vocabulary skills can be a lot of things so it could either focus on accuracy or fluency so I
can see some applications perhaps on both I think they're very useful for vocabulary
retrieval because they provide some sort of context it's useful to include them if you don't
want to rely on other means such as the L1 so I think they're useful for vocabulary retrieval
and memorization and yeah it’s a bit limited, but they do have a part

I think that yeah they help a lot in the memorization of vocabulary, yes, this is also the
reason we use them as drills in younger ages, not in adolescents, but I think that persists, so
it doesn't change I mean that property of songs, I think it applies, not persists, it applies there
as well, for the memorization, for the contextualization, for the retrieval. Sometimes I think
it helps a lot or it may help students to realize that a single word may have different
meanings because songs sometimes tend to have some literary conventions, they may have
metaphors or similes or other forms of...also connotations, so I think that they may also be
used to help students deepen their understanding of vocabulary and perhaps as an
approachable form of literature. I know that as EFL teachers we do not usually have time for
that but it’s a close thing that we can kind of do to also encourage our students to just
become a bit fond of the language in a way that is not strictly to what I would say the boring
part, such as exams or just as a means to an end. I think it is the rhythm, most of the times,
the repetition, because I guess that when you have a specific word you have it more than
once in a song, sometimes it may be in the title, it’s definitely the rhythm that helps with the
retrieval and I think this is also why I use it for grammar but yeah I think it’s also for
vocabulary as well.

That's a nice question. I think, I have not compared both of them, and I think that both of
them have room in the ideal lesson plan and in the ideal curriculum. I don't know if they’re
more beneficial for vocabulary. What I can tell is that actually, I think that they are more
effective on the students’ end in the sense that they would pay more attention compared to
when they're just reading a text and I could also imagine that it's more likely that students
would return to a song. I don't think I have ever seen a student of mine return to a text or
revisit a text but songs are very catchy so they may do that intentionally or they may do that
just because it has stuck with them, so I think they are a bit more effective on that behalf.
On the other hand, I imagine that it's easier to prepare a lesson plan with a reading text
perhaps or like I said perhaps there's a lot of work done on the reading part and less work
done on the song-based learning, which is not to say that it's not efficient, but that it is to say
that it could take a bit more of organization of teachers as a community in a sense to create
like databases or something to facilitate retrieval.

I think it increases their motivation for participation in the classroom because the lesson has
suddenly become more interesting and perhaps it breaks the norm. I think on a grander
scale, songs and media in general increase motivation towards English if you take it from
the larger scale is that [ have many students that come and because we're talking about the
vocabulary they may ask me what is this word or what is that because I encountered that in a
series or a song or in a cartoon or something like that so I think they help both in terms of
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the lesson in focus and in terms of the...they constitute a part of the motivation towards
English as a lingua franca or something like that. And maybe they can boost the language
confidence in a sense, I feel that maybe they also boost the confidence in the sense that
something becomes more approachable so it feels more approachable I imagine that students
may think ‘Oh yeah I have heard that’ this is only if you use modern songs I think, so
unfortunately to the ones that I use for grammar sometimes they do not know the songs,
which is also another thing that points towards the need of updated tools. I think yes I sort
of...just to conclude that I think that they feel more comfortable and more confident in the
sense that for example if I introduce the vocabulary without any context maybe they don't
know that or maybe they think they don't know that. It's different using a song compared to
just presenting a tense, the tense seems a bit more...I don't know...blunt, or it does not have
any sort of interest, or sometimes it feels that they don't have motivation towards that. So it's
a nice way to quote things or to transform vocabulary into something that students will feel
a bit more confident about. Also, the students may not think they know a tense or a specific
word and it may scare them, I mean if just I present them like that that's something we have
to learn. If [ try to use a song, they will feel more familiar, maybe they will know some other
parts of the song, I think they would just collaborate more easily.

So, to be honest, I have not asked for their feedback. I think that they were positive but, on
the other hand, they did not have any alternative to compare to for the specific phenomenon
because, as I said, unfortunately, I don't use them for vocabulary due to the preparation
maybe. So, I think that yeah taking the average student I think that they would find it
interesting. I also think there are some difficulties. So you mentioned three things, I would
like to exclude the boring one, I mean just from the very start, I should say that usually,
students would find this boring they would also find any alternative for vocabulary
instruction boring, so in that case it's difficult to reach out to them for something specific
because I consider songs as enjoyable as games and I think students also believe that in the
sense that they don't treat it as an exercise even if it has educational value. So yeah, I think
this is always the case with almost every tool, which is also why it's necessary to test and
perhaps to continue testing or experimenting with methods. Even if something has proven
that does not work with a group maybe it works with something else so in an ideal
classroom maybe at the beginning stages, in the first month let's say it would be nice to try a
lot of things so that you know what works with your students. But going back to the
question about if it is interesting or difficult, I think it is very interesting as I said and for the
reasons that we mentioned before. I think it actually introduces a nice environment, it can
help students reflect on their experience or to say their own opinion. I think it introduces
difficulties, the main thing I have seen is in terms of pacing; sometimes songs are too fast.
Now that you mention it, I think I have used a song for vocabulary which was also in terms
of grammar...maybe it was the complexity of the task because I included songs, grammar
and vocabulary, maybe this is why it did not work as I would hope it would. But I mean...so
the pacing is a basic difficulty, I think it may be the only difficulty. Maybe the
familiarization with the song plays a role, so maybe it can be a bit discouraging or deterring
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for some students, but I think that once we have found the difficulties we can work around
them in the sense that if the pacing is difficult maybe we should avoid exercises like filling
the gap exercises or...I mean you can work around that once you have it, it is not something
that totally forbids the use of songs.

Like I said I think it's difficult sometimes for songs to...unless you have something specific
in mind...usually when I plan a lesson with a song, I already know the song. It is difficult
for me to trace songs, I mean to have the words first and then find the songs and so I usually
it works like this: so I have a song and then maybe I have interesting vocabulary I can teach
about it, but because most of the time once again I think this is based on the reading, most of
the time I have vocabulary that I need to cover and I need to find the song it's a bit difficult
in terms of preparation and planning, so it takes a bit of time. During the lesson, I don't think
there are many obstacles like we mentioned before and interestingly I think there may be
some, of course this is not absolute, but there may be some opposition or some reaction
from...factors that are not in the lesson so like parents, sometimes. I know that many
parents will be very happy because it depends on the reaction of the child so if the children
are very excited, the parents will also feel happy I mean the feedback would be like “Wow
they're going for a multi-modal approach’ or something like that, but if the children are
bored or if they face difficulties and they're stressed maybe their parents will also react
negatively in the sense that ‘Oh this is not English’... I have that also with games or with
other activities that are not traditional exercises, something like that...but this also depends
on how the teacher handles it.

As I said for vocabulary instruction, unfortunately, I don’t do that very often...if it were for
grammar instruction I think I would say that I do that like once in four months, or three or
four months, something like that, but for vocabulary I would say that I usually... because
we're not talking about juniors or something like that, we're talking about adolescents, so
yeah for teenagers, I would probably say that I use it once in a year or something like that.
So, I could definitely benefit from personal research or generally just some advice on that. I
would like to do it more both in terms of having the ability...Like I said I'm not sure if I
would do that every time part of vocabulary because it depends on the vocabulary as well,
for example, sometimes it may be more interesting to have images or videos and for other
things maybe it's more interesting to have songs as I said for words that may carry a bit of
meaning or for feelings I think that would be very helpful for songs to have feelings or to
have yeah something like that. When I use them, I use them for introduction or
familiarization. You can use that as a warmer, I mean to introduce a phenomenon or
vocabulary but you could also use it as your main body in the sense that maybe you can try
to trace verbs of movement from the vocabulary viewpoint or something like that or you can
even have it as your main part and you can use it in every part of the lesson, it could be a
warmer or a wrap-up or like the free practice activity in the sense that once we have talked
about the form ‘Let's try to see how many forms or how many vocabulary items can we
trace’. [ mean specific vocabulary items, we can trace them, and if we have taught them in
some way, the students can practice at a later stage with a song. Most of the time I do think
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that it should be guided though, I’'m not sure if it has educational value...well, it has some
sort of educational value but you can benefit more from having someone guiding you
through a song or something...the same thing would go for a movie or something else...you
have to have some sort of focus, yeah.

10. No, no, I don’t, as I mentioned before. I would benefit if [ had access to more and my
students would also benefit, especially because teenagers may also lose interest kind of
more easily compared to adults or other people who are a bit more focused or disciplined or
compared to younger students who you can still find a lot of things, games or something like
that, so especially for adolescents I think my students would also benefit and I would also
use song-based lessons more.

11. I think I would have to like the idea of training if I had to choose a form I would like to I
think it would be nice as an introductory let's say because of course I don't know the
applications and maybe the applications may extend so much that they may need a lot of
practice but I have it in mind that I would like a seminar in person you can also be online
and maybe one day or two-day seminar or conference I'm not sure of course or [ would not
be interested in the masters let's say only that but yeah I mean this is this applies only if I
have to choose what I would interested in I would like yeah one or two days and confidence
of presentation

12. I think we covered everything.

Participant 5

1. Tthink 15 years, I have been teaching since 2007
2. Everything, starting from pre-juniors like 5-year-olds until university, so I have been doing

everything
3. PhD
4. 40

1. Absolutely, they’re very effective as you can teach vocabulary, and grammar and songs are
something that you never forget it doesn't matter how many years pass you always
remember the songs so you actually automatize...things come automatically if you learn
something through a song, that's what I believe.

2. Yes yeah definitely well as I said before you can OK the teenagers are a special case
because you need to get their attention they are very distracted so easily so if you have them
listen to a song they will definitely pay attention to you if it's a good song it's a modern song
or a nice one and they help them recall and remember vocabulary easily and you can also if
you're smart you can play with listening, you can do listening activities and grammar
activities as well through songs.

3. Yes yes yes a lot I remember myself learning through songs actually one of the reasons I
became an English teacher was songs because back in my time we didn't have the Internet to
see the lyrics and we actually had to stop listening to the song. We had to stop the cassettes,
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he had cassettes back then, and I tried to write down the lyrics and I learned so much from
the song so in many cases I remember vocabulary just because of the songs so I do use it for
my students.

. Yes I'm gonna give you an example, You remember the Greek song that says ‘yopomd ta
ovo pov yépw’ (nursery rhyme), so even if you haven't listened to this for years you still
remember it so, of course, it boosts your memorization because it's like bicycle you never
forget how to ride it, so you if you listen to a song that you like, you will always remember
the words, the lyrics. Also, difficult vocabulary, difficult pronunciation, like the word
astronauts there's a song called ‘Astronaut in the ocean’ I use it because all the Greeks say
astronaFt, so if you use a song they do remember it much better.

Yes that's why the young learners always have a song. In many many cases, they have a
song to escort the vocabulary and have the children sing, teenagers do not really like this,
they don't want to sing in the class, but young children love singing and dancing so if you
have them learn and sing and dance to a song they will be very better and they don't even
realize that they're learning vocabulary they don’t think they’re learning, they think they're
playing.

Motivation, yes especially if they sing in a group, they love singing. Confidence, I think yes
because the vocabulary comes with the rhythm and therefore it's easier for them to
remember and they make sure that it's not wrong and so therefore I think that it boosts their
confidence.

OK in my experience children love the songs, they love it, we have songs all the time,
teenagers...not everyone likes it and what I notice is that girls tend to like it more than boys
so...there are groups that I know that it's not going to be effective and I don’t use songs, but
there are groups that they love it. I don't use songs all the time but um what else? There are
students, depending on the character, who don't like singing or maybe they like listening to
the song but they don't show, they don't sing or they don't do anything. But there are
students who always ask me ‘Can we have this song again?’ ‘Let's listen to the song’ and
especially if the teacher accompanies the song with choreography or something to do like
when I was teaching fruits, fruit vocabulary, we had this nice rap song called smoothie rap
song and I brought them here in the kitchen, we had smoothies, and we sang the song
holding the smoothie and they loved it. You cannot do this with all the students, with
teenagers you cannot. Teenagers wanna listen to trendy songs, not old-fashioned songs.

. Um yeah you have to decide on the song you need to find the correct one and a song might
have some bad language some language which can be misunderstood and I do you know the
song ‘Perfect’ by PInk? OK there is dirty version and a clean version so when I was There's
some so when I was teaching bullying I decided to have them listen to this song, the clean
version, but [ knew that some students might have said ‘oh she's giving us the F-word’
which it is has nothing to do with the F-word, the meeting there is like it's ‘really’ perfect,
but sometimes a song might be misunderstood. In other cases, mostly grammatically
speaking, there might be some grammar...because the songs do not really respect grammar.
You might have some wrong grammar in a song and the students may learn the wrong
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9.

grammar. Regarding vocabulary, I think it's pretty much effective. It’s also time-consuming |
would say.

With young learners almost like every two lessons or every three lessons we have a song
and it's in the book actually it's given in the curriculum of the book and it's very...there are
good results with that. Teenagers...I would say not so often because we have a pretty heavy
curriculum and grammar and writing so maybe twice a month with teenagers, with older
students. But because I've been teaching adults as well and adults had lessons like once a
week for one and a half hours and they even asked me ‘Can we have d a song?’ They
actually enjoy the song. OK I usually use, I have a big file with many many songs right now
and I find the song I mean the procedure of finding the song I find the song I create I find
the lyrics in the past I had to write the lyrics I actually wrote the lyrics and I had to
sometimes the lyrics were wrong [ wasn't sure about them but not you find the lyrics and I
decide if it's a listening song I'm gonna leave a gap for them to listen if I just want to don't
want them to learn grammatical thing like I was teaching fairy tale the song fairy tale to
teach was where years ago when I was younger what else I I don't usually teach vocabulary
I like teaching grammar through the song do you know the song lemon tree I'm sitting here
in the boring room OK it's a very old song very old song and umm if you check it on
YouTube there is animation on this song and it's really convenient to teach present continues
because I'm sitting I'm waiting for you and of course they live vocabulary even if it's not my
goal they do learn it

10. Yes with the ones I made and I should get some new songs because I have many but I don't

have enough time to prepare this kind of lesson now so I usually use what I have uh
sometimes I do use new things but uh I'm sure I can find some resources that I wouldn't
need to make my own resources and waste some time. Yes, I have a huge file from previous
years because right now I don't have enough time to do a new one so I have a huge file
which I use, I wish I had more time to start say OK what's on what's fashionable maybe |
should use that fashionable sometimes you say that's very old fashioned we don't like this
song we don't know this

11. Yes, I would love that.
12. No

Participant 6

[\ I

1
2
3.
4. 46

From 2005
All levels
Master’s

Yeah definitely because they love music so it's a great way to teach students through songs
OK yes, I think that would be really helpful because they already said they love music so
they can enjoy their lessons more, or they can remember more words, more vocabulary or
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they can relate things to their personal experiences so that will be an easy way to learn new
things in a fun way

Yeah because they remember things. They remember things through songs especially if they
are songs that they love especially if there are songs that they listen to frequently um..yeah
Yeah because It's the lyrics, the tune, the music yeah

OK yeah, but not only through songs, but songs should be a part of their curriculum

Yeah, it increases their confidence because when they learn something in a way, in a fun
way then they can be more confident about what they've learned so it will be easier for them
to use them in the future, the words they learned, the vocabulary

No, they love it. Actually, I had a group of students the previous week actually our theme
was about homes so I asked them to work in groups and they found some songs that had
actually that theme and actually they wrote down the lyrics and they did it like a gap-filling
exercise for their classmates so actually when they finished their work, they found the songs
on YouTube so they played them for their classmates and they had to complete the missing
words and they really loved it. I think everybody loves songs, and listening to music, so [
think everybody will enjoy that.

I don't think so...maybe OK, maybe it would be a little bit harder with let's say younger
students or maybe not so mature students but when they got when they get used to this way
of teaching then I think they will love it too.

It depends on the class again, it's not that often because we have a lot of things to cover so
we don't have this...let's say, free time, yeah OK but sometimes we do that maybe times at
least a couple of times per semester. According to the topic, to the theme of the unit, I use
them as supplementary sources.

10. Not ready-made but we find songs, we adjust them according to their age and according to

their interest yeah. So, when I use songs, I usually create the materials, it’s hard to find
ready-made ones. I would definitely benefit if I had access to more, of course.

11. Yeah, why not?!
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Certainly, because you can focus on different language points for example let's say
conditionals you can find different songs, for example, that have conditional sentences in
them and help learners like remember how to form the different conditional types
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Certainly because first of all they're interesting, they're more enjoyable and I do find them
helpful for learners to actually remember what they have been taught

Again yes for vocabulary and other skills, grammar or lots of different types of skills. For
example, if in the song there's a rhyme it helps them remember the different words we
usually for example with lower levels but OK you want to focus on teenagers right OK with
lower levels, for example, we may teach new vocabulary through songs because the rhyme
as | said before helps you remember the pronunciation of the word and how it's used in a
sentence yes so how do we use the particular word in a sentence, it’s easier for them to
remember not only the meaning of the word but also how to use them with the correct
syntax.

As I said because you know it's easy for them to memorize the song OK so by memorizing
the song they memorize both the word and how it can be used in a sentence so in that way
they are able to use it in a new sentence of their own

I'm not sure I would write more but I'm sure that it's I mean they should not just use text for
listening text reading text, for example, we should use different types of activities so one of
the activities that are helpful is songs

Certainly because as I said before it's something they enjoy so it certainly increases their
motivation it's something they look forward to especially if it's a song they know and As for
their confidence if we accept that it helps them improve their language skills then eventually
it will increase their confidence too

No, I believe that they enjoy it and you know I'm you know I remember something right
now I had a student 15 years ago he was my student 15 years ago and he sent me a message
from the UK and he told me and I remember this because you taught in one of your classes
so this makes me think that they like them and they remember them and they help them
retain what they learned and the songs also create a very positive learning experience for the
students not really I think that most of the students enjoy listening to songs

Yes, one problem someone might come across is the fact that the vocabulary of the song is
very specific so it's not the vocabulary you might want to focus on in your lesson and so you
cannot teach all the vocabulary you wish to teach using a particular song OK you can teach
the particular vocabulary of this song

I use uh songs more often with younger learners I use them in every lesson. With
adolescents the difficulty is that you have specific material that you have to teach and as |
said you cannot teach the specific words you wish to teach using any song so usually I have
a particular grammar point it's easier to use this one with grammar points because you might
find examples of the particular grammar point in different songs and focus on that...with
vocabulary what you might do is use this song as part of the brainstorming process of
talking about the particular topic for example so that's how you make students exchange
ideas about the particular topic, with teenagers it would be three to four times a year, and I
use them as I said not so much with vocabulary, but for grammar like the example I gave
you with the conditional sentences. At the beginning for example, with that particular lesson
with the conditionals, I found as I said examples of conditional sentences in different songs
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and I asked them to observe how they are formed so it was at the beginning of the lesson so
as to elicit from the students how the different conditional sentences are formed

Well there are some songs there in every students book uh we use Cambridge materials so
they there are songs almost in every unit of the students book so we use those and mostly
with young learners, but there are songs in more advanced levels, yes I don't have particular
books on for example different songs because OK I'm not sure there could be a book on that
because you know it could be that I could use now but not with students in five years
so..well, it's never enough when you're a teacher it's never enough, so there could be more
but for example there's a site called lyrics training and there are popular songs you can
search and find a song that you like and then you have to type yes but there are also different
levels of that for example if you're a beginner you only have to type three or four words but
if you are then a more advanced student you have to type more of this so that's very useful
it's also on our website if you want to check it out so it's something we usually suggest that
our students do in their free time to practise their listening skills and of course yes if it was
easier for me to use them I could yes I might use them more often

Yes, training is always useful but of course, I'm very experienced but yes you can always
learn things
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Teenagers, yes I believe they could be really really effective, to an extent, of course it
depends on the content and if it's up to their level and up to their interests of course, because
it keeps them more interested I think instead of just me teaching and talking all the time

Yes I think so because it would help them to understand the theory, the language better, the
way they talk, the way they behave in English let’s say

Yes, I think so because there are a lot of words in songs that they can use when they talk and
when they write

Yes, yes, of course, of course, because it helps them to remember a lot of words, especially
pop songs or songs like, I think a lot of songs have tenses as well and the forms of different
grammatical structures, but yeah in some songs the language is not proper for the kids or
teenagers, like ‘wanna’ instead of ‘want’ so I’m not sure about that, if it helps them or not, I
think it depends on the song as well, on the structure of the song

Maybe because it attracts their mind more and it keeps them more aware of some words and
phrases and I think that some teenagers feel bored when they read a text instead of listening
to songs
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Yes because it enriches their vocabulary, and it makes them feel more confident if they
know some words and I think it is important to use the songs for them to feel more confident
with the language

Some of them really like it, I think it depends on the song but some of them are not really
into it, [ think it depends also on the student and if they like the song and if the song is
closer to their personal preferences

Inappropriate language or they may not be able to understand the meaning of the song,
maybe if it’s a bit challenging for them but I think inappropriate language is the most
important problem according to my opinion

I actually try to use songs I may find on YouTube or somewhere else, I think it’s nicer when
I use songs, they are more interested. Not very often, maybe when I have to teach grammar,
the tenses: Present Simple, Present Continuous, Past Simple, so maybe 5 or 6 times monthly,
not in every lesson. I would love that but sometimes I can’t. | sometimes use songs at the
end for them to relax a bit but I usually use them in the middle of the lesson when I have to
teach something and then I also use them at the end for them to relax, if I have a couple of
minutes left. I use songs more often for grammar, not really for vocabulary but it’s a good
idea also to teach both, I think that you can always use it at the same time for grammar and
vocabulary.

No, I need to do more research. I think if I had access to more, I would use more.

I think so, yes, I think it would be a benefit for me because you always need to learn and
you have to study.

You have to find songs that are close to their way of thinking, their culture, their age and
their behaviour, not old songs from the sixties or the seventies or the eighties because I like
those songs, but they think they are old or funny. So in order for them to enrich their
linguistic skills in English, the teacher needs to find ‘the song’ that is closer to their way of
thinking and age.
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Yes, um I think because they've got the rhythm, they've got music and most of them have
repetition I think these three elements together are a good combination to making them
memorable to the students so they stick to their minds more than normal language and they
can be used in many different ways. They're also very motivating and fun for students, they
all listen to music anyway in their free time and outside the classroom, so they certainly
benefit from using them in the classroom too.
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Yes, they can be used in many ways as I said before for example, they can be the starting
point for a discussion they can be used as warmups or fillers um to practice listening skills
to introduce new language or a grammatical structure... even to explore aspects of culture.
Yes, they can be used to introduce not a specific lexical field, but they can also be used
to...not necessarily to present new language but students will pick up on lexis and
colloquialism and figurative language maybe they don't do that intentionally but yeah
incidentally they will pick up on things and that's something useful, too

Yes, I think because of the fact that students are enthusiastic about listening to music they
actually pay attention to the lyrics and what they do. Also, the rhythm and the music that
I've mentioned before makes it very memorable...and repetition as well.

Yes, certainly because as I've mentioned before, the rhythm and the music and the repetition
make it more memorable to them whereas spoken language is not so... I think I think they
may forget about it by the time they leave the classroom.

Yes, I think the use of songs in the classroom makes the atmosphere more relaxed and even
the weaker students or the ones who are more reluctant to speak may feel more relaxed and
less stressed so they actually participate, I think. It also makes them...well, you can create
tasks that are in groups so the fact that they won't be on their own but they will work in
groups and will make them open up more and express their own opinions...maybe sing the
song as well

I think they find it interesting even if they don't like the song that much. I find that by the
end of the lesson, they may start mumbling the words or remembering things from it even
unintentionally. But, most of them enjoy music and songs so if it's a song that they like it's
even better. All students are different, and they have their own preferences. I think maybe
kinesthetic students may be a group of students who will benefit more from songs especially
if there are moves with a song, if you teach them moves, and something to do with the song.
But, I think all types of students and learners can benefit from them in some way.

I can’t think of any difficulties at the moment.

Yes, most of the time I teach, especially in the last few years, I teach children and I use them
in every lesson. I use them as some warmups and I choose songs that children can move to, I
teach them with moves, and we learn a dance routine, for example, and every time they
come in the classroom they dance to the song, they sing along and I choose songs that are
appropriate to their level of course and that they include vocabulary or a grammatical
structure that we are working on at that particular period. And then before they leave the
classroom, we also end the lesson with a song, a goodbye song, I also use them during the
lesson sometimes as well as listening activities or for different purposes. The times I
remember using the songs with teenagers it was a whole lesson based on the song. For
example, I used the song ‘If I Were a Rich Man’ from the movie ‘Fiddler on the Roof” to
introduce the second conditional and it was a whole lesson planned based on that yeah so
first we started with the title they had to answer a few questions, for example, ‘Is the man
rich?” ‘Does he want to be rich?” and then they had to look in the text in the lyrics to find
what he wanted to do if he was if he were a rich man and then they would listen to the song,
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they would sing it and we would focus on the language and the meaning so it was a way to
introduce the second conditional but there are a lot of things you can do with it as well. With
teenagers, [ used songs maybe once a month.

Yes. I think there's so much material online and with books and websites.

Yes, training is always useful, but I’ve got my own ideas as well.

Yes, I remember when I was in high school that I had some Spanish lessons and
approximately 17 years later I still remember that our teacher came in one day and she
brought us to the CD player and she played the song ‘La Camisa Negra’ and I still
remember the lyrics of the song it's the only thing that I remember from my Spanish lessons
so that shows how powerful songs can be.
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32

in gymnasium level, private school, up to 7th form in the private school so they were 18
year-olds and here I've been in the Lyceum for the last 15 years

BA

56

Definitely, because songs are close to their experiences as teenagers, | mean listening to
songs is the one thing they do in most of their free time I think and they just love music and
songs and the lyrics of songs they always find it easier to learn. This year for example I
asked my students themselves to choose their favorite songs and I prepared them as listening
exercises in class and topics for discussion as well. I did that with some of my 3™ year
lyceum students and they loved it, they keep asking for more.

Yes, for the same reasons that I mentioned, they can relate to them. Songs make them feel
more comfortable during the lesson as well and they release some of that stress so yeah
music is very beneficial together with the lyrics.

I do. Although, when we use songs in class the main focus is not the vocabulary, but it is the
ability to listen and understand and be able to isolate specific words. But I think that songs,
even if they're not part of the English classroom when they listen to songs in their own time,
they learn English, they learn vocabulary and generally they become more fluent through
their contact with the lyrics of the songs.

I do. Because they learn without consciously knowing that they're learning. I mean it's a
subconscious process, it's like reading books where you learn new words subconsciously
and because also lyrics of songs are more memorable, they stick in their mind more
effectively and they learn meanings without realizing that they're doing so.

Well, I think your research will prove that. I think that it's probable, but I cannot be 100%
sure of that. I think that every English learner carries their own vocabulary bank when they
come into the classroom and a lot of that is not what we're doing in class, it is what they
have learned on their own through the Internet through songs or even through video games.
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I do think it increases motivation because it's more enjoyable and it's fun and whatever is
fun motivates people to do things. It may increase confidence as well if you get them to sing
along, that can help yeah.

I think all of them enjoy it. It is rare to find someone who doesn't enjoy learning or
practising listening to songs.

The one problem that I may face is that they get very excited and then you need to control
that excess noise. They might think that they’re not in a learning environment. So, they get
more excited, but they really enjoy it. It's what you do with the song afterwards, what you
do with the language of the song afterwards that matters and students might not want to see
that as following the song, they might not want to associate the song with doing any work
after the song, you see? They see the song as entertainment.

Well, I can tell you that I started off the year with certain classes where I wanted them to get
to know each other and I wanted to get to know their interests so having them choose their
own songs to me was getting to know them better and each other so it was a communication
activity really, like an ice-breaker, but it was also a listening activity. But we did it for a few
weeks actually, we were starting the lesson like that and then I came back again with a song
sometime before Christmas so it’s every month or something like that, roughly once a
month. I also use songs as themes of songs, for example, we were doing the thematic unit on
‘Home’ and we had some poems on the subject of home and the meaning of what home
means to different people and then I asked students to select songs on the subject of home
and they downloaded the lyrics and we used them to discuss the theme and through the
theme and the discussion we learned the vocabulary of these songs as well. We started in
class, but we never had enough time, we started in class and then they sent me the materials
and then we continued in class with the discussion of each song.

No, we don’t. I do believe that I would benefit from or that I would use more songs if I had
access to more.

Yes, definitely.

No.
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I think they are, but only to those who actually listen to the music by themselves as well. If
they just listen to a song in class but they are not really into English music, they get
distracted, they don't pay attention so, they don't really benefit. But if they actually like it, it
works.
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Essential? I don't think that it should be essential, I think that it can be a plus, something like
once a month or something but not in every lesson, I don't think that should work.

I have seen that it works with them if they actually listen by themselves as I said earlier. I
don't know if they can benefit more if they listen to just one song in class. But those who
really like this kind of music and they have a favourite artist, and they learn the lyrics, they
usually have richer vocabulary on their own.

Yes, I think it does as I've seen with students. They have richer vocabulary and if they keep
hearing the song, it means that they learn. The repetition of the same lyrics helps in that.
Students even practise themselves and they have better pronunciation sometimes as well.
More? Only if they're interested, but I think it's the same if they are interested in a topic in a
text that you're actually doing. In that case, I think it's similar if they're not interested...if
they don't like the song or if they're not interested in the text you're teaching, it's pretty much
the same.

Motivation? Yes, if they like this kind of music but if they only listen to Greek songs let's
say (in their free time) then no, they're totally bored in class. Confidence...I'm not sure
about that.

Yes, definitely because it depends on their taste whether they like it or not if they don't like
it then they don't pay any attention like if you if you actually give them a handout or
something to work on and they know that OK I have to listen to understand for example to
identify a word and use it in a sentence or something then I guess it works. But if you just
tell them that we're going to listen to a song and then we'll discuss about it I don't think they
will pay attention. So, they will enjoy it only if they like the song. If I give them a song that
they've never heard before and somebody likes only pop music and I ask them to listen to a
rock song, I don't think they will be interested.

Sometimes the language might be inappropriate for teenagers so I might be very very
careful so that there are no curse words or any... too slang something, because that would
be difficult to explain and justify your choice, yeah or the topic, some topics are not
appropriate for teenagers.

Not so much, especially about vocabulary. I have used some to practise some grammar but
not really vocabulary. It would be something like one or two songs for...throughout the year.
For example, as I recall I used a song to practise present simple. It was after I had done
everything on present simple, the presentation on how we form it, and then I gave them the
song with gaps and they were supposed to listen to the verb and use it. But first I asked them
to guess what kind of verb might be missing from there and then they listened and
completed.

Well, I haven't looked into it, so I don't know. I know there are some, but I don't know.
There are certainly not as many as grammar sources or vocabulary, but I haven’t really read
into it.

Yes, that will be interesting yes.

No.
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K. Song Lyrics

If the world was ending - JP Saxe ft. Julia Michaels

I was distracted

And in traffic

I didn't feel it

When the earthquake happened

But it really got me thinkin'

Were you out drinkin'?

Were you in the living room

Chillin' watchin' television?

It's been a year now

Think I've figured out how

How to let you go and let communication die out
I know, you know, we know

You weren't down for forever and it's fine
I know, you know, we know

We weren't meant for each other and it's fine
But if the world was ending

You'd come over, right?

You'd come over and you'd stay the night
Would you love me for the hell of it?

All our fears would be irrelevant

If the world was ending

You'd come over, right?

The sky'd be falling and I'd hold you tight
And there wouldn't be a reason why

We would even have to say goodbye

If the world was ending

You'd come over, right?

Right?

If the world was ending

You'd come over, right?

Right?

I tried to imagine

Your reaction

It didn't scare me when the earthquake happened
But it really got me thinkin'

That night we went drinkin'

Stumbled in the house

And didn't make it past the kitchen
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Ah, it's been a year now

Think I've figured out how

How to think about you without it rippin' my heart out
I know, you know, we know

You weren't down for forever and it's fine

I know, you know, we know

We weren't meant for each other and it's fine
But if the world was ending

You'd come over, right?

You'd come over and you'd stay the night
Would you love me for the hell of it?

All our fears would be irrelevant

If the world was ending

You'd come over, right?

The sky'd be falling while I'd hold you tight
No, there wouldn't be a reason why

We would even have to say goodbye

If the world was ending

You'd come over, right?

You'd come over, right?

You'd come over, you'd come over, you'd come over, right?
I know, you know, we know

You weren't down for forever and it's fine

I know, you know, we know

We weren't meant for each other and it's fine
But if the world was ending

You'd come over, right?

You'd come over and you'd stay the night
Would you love me for the hell of it?

All our fears would be irrelevant

If the world was ending

You'd come over, right?

The sky'd be falling while I hold you tight
No, there wouldn't be a reason why

We would even have to say goodbye

If the world was ending

You'd come over, right?

You'd come over, you'd come over, you'd come over, right?
If the world was ending

You'd come over, right?
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Stand by You - Rachel Platten

Even if we can't find heaven, heaven, heaven, heaven

Hands put your empty hands in mine
And scars show me all the scars you hide
And hey, if your wings are broken
Please take mine 'til yours can open too
'Cause I'm gonna stand by you

Oh, tears make kaleidoscopes in your eyes
And hurt, I know you're hurting but so am I
And love, if your wings are broken
Borrow mine so yours can open too
'Cause I'm gonna stand by you

Even if we're breaking down

We can find a way to break through
Even if we can't find heaven

I'll walk through hell with you

Love, you're not alone

'Cause I'm gonna stand by you

Even if we can't find heaven

I'm gonna stand by you

Even if we can't find heaven

I'll walk through hell with you

Love, you're not alone

'Cause I'm gonna stand by you

Yeah, you're all [ never knew I needed

And the heart, sometimes it's unclear why it's beating

And love, if your wings are broken

We can brave through those emotions too

'Cause I'm gonna stand by you

And oh, truth I guess truth is what you believe in
And faith, I think faith is having a reason

And I know, know love, if your wings are broken
Borrow mine so yours can open too

'Cause I'm gonna stand by you

Even if we're breaking down

We can find a way to break through

Even if we can't find heaven

I'll walk through hell with you

Love, you're not alone

'Cause I'm gonna stand by you
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Even if we can't find heaven

I'm gonna stand by you

Even if we can't find heaven

I'll walk through hell with you

Love, you're not alone

'Cause I'm gonna stand by you

I'll be your eyes 'til yours can shine

And I'll be your arms I'll be your steady satellite
And when you can't rise

Well, I'll crawl with you on hands and knees 'cause |
I'm gonna stand by you

Even if we're breaking down (Hey)

We can find a way to break through (Come on)
Even if we can't find heaven

I'll walk through hell with you

Love, you're not alone

'Cause I'm gonna stand by you

Even if we can't find heaven (Hey)

I'm gonna stand by you

Even if we can't find heaven

I'll walk through hell with you

Love you're not alone

'Cause I'm gonna stand by you

Love you're not alone

Oh, I'm gonna stand by you

Even if we can't find heaven, heaven, heaven, heaven
I'm gonna stand by you
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®eppoudpiog
2023
ZxoMa yia epeuvnTikég TpoTdoEIC
O¢pa épeuvac: XpAon Tpayoudiv ot Bi5ackakia e AyyAIKAc wg =évne

Fhwooag: TAeovekThpara oty £kpaBnon Aefihoyiou kai oTdoeig
€QABwy paBnTiv kal ekmaiBeunikiv me Kompou
= S — —

1‘;‘;;.’!
i

1. Ixkomog -epeuvnTIKG epwriparafumoBioeig
Aev umapyouv mapampiaeic,

2. Xpnowpérnra-avaykaidtnra Tng épeuvag
Aev umdpyouv Tapampiaeic.

3. Aiadikacia ouhhoyrig Sedopéviv
Lev umdpyouv apampozic.

4. Aciyparodnyia
Aev umépyouv apamphgeic.

5. Epeuvnriké epyaheia
Aev umiaipyouv Tapamphoei.

6. Xpovog amacydAnong
Aev umépyouv TapammphoEic.

7. Xpovikn TepioSog épeuvac kai QVaUEVOLIEVOS XPOVOS ATTOTEAEOHATWY
Lev umapyouv TapaTnpAaEIC,

8. @tpara nBikig kai epeuvnTikAg Seoviohoyiag
Aev umapyouv Tapampnaeic.

9. Eiofynon KEEA

H épevva va poywpnaer we éxer yia uhomol non N

H épeuva va ipoywpnoe! yia vhomoinan, vooupévou 611 Ba yivouv ol
aMayég/TpoTomoIfaEIgEIonyATEIC TIoU EmaNEaivovTal TTo Tidv

H aiman yia épeuva va umroBAnBei fava apol AngBolv uTTeYn Ta MO AV
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M. Letter of Approval from Cyprus National Bioethics Committee

REPUBLIC OF CYPRUS CYPRUS NATIONAL BIOETHICS COMMITTEE

Ref.: EEBK EIT2023.01.93
Tel: 22809038/039, 22819101/122
Fax: 22353878
30" of March, 2023
Dr Sviatlana Karpava
Lecturer in Applied Linguistics
Department of English Studies
University of Cyprus
P.O. Box 20537
1678 Nicosia

Mrs Marilia Karmioti
20 Rigenis Str

2049 Strovolos
Nicosia

Dear Dr Karpava and Mrs Karmioti,
Application for bioethical review for the research entitled:
“Songs in EFL: Vocabulary gains and attitudes of adolescent

learners and teachers in Cyprus”

The Cyprus National Bioethics Committee (CNBC) has reviewed your application for
ethical approval for the project outlined above submitted on the 14" of March 2023. From the
review of the documents you have submitted, CNBC issues a favorable opinion for the
conduct of the research in Cyprus.

2. Kindly note that approval is granted provided that the following conditions apply:

a) inform CNBC immediately of any complaints or other issues in relating to the
project which may warrant review of the ethical approval of the project,

b) before implementing any amendments to the proposal as approved, request a new
approval by CNBC,

¢) provide a follow up report on the progress of the program every 6 months from
the approval date,

d) provide a final report upon completion of the program,

¢) inform us in writing in case the project is discontinued,

f) the conduct of the research complies with the requirements of the new European
Regulation on Data Protection {General Data Protection Regulation 2016/679).

L2

22, Laertou Str, 2365 Agios Dometios, Nicosia
Email: cnbe@bioethics.gov.cy, Website: www.bioethics.gov.cy
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3. Please note that failure to comply with the conditions of approval as stated above,
and the with the provisions of the Law Providing for the Establishment and Function of the
National Bioethics Committee (No. 150 (I) / 2001 - 2010), may result in withdrawal of the
present approval for the research,

4. We would like to wish you every success in the conduct of your research.

Yours sincerely,

o F"@:

Prof. Constantinos N. Phellas ——
Chairman
Cyprus National Bioethics Committee
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