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Introduction
Teaching Turkish as a Second or Foreign Language (SL/FL) is a vast research area. There are studies from
Kaili (2008), Kaili and Ayta¢ (2011) and from Biilbiil (2020). This paper is focused on teaching creative
writing in Turkish as SL/FL. It is essential to clarify what creative writing means. According to Gocer (2016,
pp. 120-121) and Ipsiroglu (2006, p. 27), creative writing is a product of imagination, it allows individuals to
be creative and express meaning about their thoughts and feelings through their words. There are numerous
papers referring to teaching writing in Turkish as SL/FL for instance the studies of Yavuz and Tok (2014),
Dilidiizgiin (2015), Tiim (2020), Kahveci and Sentiirk (2021), Aksoy (2021). The studies of Top (2013) and
Tiirkben (2019) are the only two studies that were found until now mentioning the topic of teaching creative

writing in Turkish as SL/FL.

This paper aims to discuss the use of task-based language teaching principles, to teach Turkish as a second
language (SL) or foreign language (FL). Task-based language teaching (TBLT) is a didactical approach in
teaching and learning languages (Ellis 2005). There are few studies investigate this topic of TBLT in teaching
Turkish as SL/FL, for example the studies of Dildiizgiin (2015), Sismek and Bakir (2019), and Albayrak and
Serin (2022).

This thesis’s research question is "Can the TBLT tasks for creative writing facilitate the active use of grammar
knowledge in Turkish as SL/FL?”The main objective of this research paper is to determine whether the task-
based language teaching (TBLT) method is more effective than traditional teaching, for teaching Turkish as a
Second or Foreign Language (SL/FL) focusing on improving creative writing skills. Additionally, this study

aims to provide recommendations for instructors who teach Turkish as SL/FL using TBLT principles.

To answer this question I have created four lesson plans and tested them to evaluate in which teaching approach
(traditional teaching or TBLT approach) Turkish language learners showed better understanding of
grammatical phenomena through the use of text production(creative writing). The lessons were taught with
both the traditional teaching approach (teacher-oriented) and TBLT approach (student-oriented) switched in

between each lesson. After all lessons were complete a motivation questioner (MQ) was distributed.

The thesis is separated into four chapters. Chapter one, "Literature Review" implying previous studies referring
to the Turkish grammar, specifically the markers. -I/Ar, -(y)AcAk, -I/Ardl and -(y)AcAktl , -sAydl -(y)Abil, -
sIn,-mAII and the lexica gerek and lazim, It also discusses "Teaching Turkish Grammar as SL/FL", "Teaching

Creative Writing in Turkish as SL/FL" and "Teaching Turkish as SL/FL using TBLT".

Chapter two focuses on the "Methodological Frames", which involves using Turkish grammar in English,

Turkish and Greek to explain the semantics and pragmatics of the markers -I/Ar, -(y)AcAk, -I/Ardl -
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(y)AcAktl, -sAydl, -(y)Abil, -sIn,-mAIl and the lexica gerek and lazim. This chapter also includes the
analysis of the four lessons plans using the traditional approach and TBLT approach. The exercises and text

productions and the motivation questionnaires in this section were analysed too.

Based on the four lesson plans and the students’ written text productions’ and the motivation questionnaires’
outcomes [ managed to come to some results and conclusions about my research question. Furthermore chapter

four "Discussions" referrers to future studies, in the field that have not happened yet.



Chapeter one: Literature Review

The literature review is separated into four sections. Section one contains study papers of previous studies
explaining the pragmatics and semathics of the grammatical markers specifically the markers -I/Ar, -(y)AcAk
-I/Ardl and -(y)AcAktl -sAydl -(y)Abil, -sIn, -mAII and the lexica gerek and lazim in Turkish. Subsequently
section two refers on teaching Turkish grammar as SL/FL specifically using the makers -I/Ar, -(y)Abil and -
(y)AcAk,, -sIn, -mAII and the lexica gerek, lazim in Turkish as SL/FL as well. Section three discusses teaching
and learning using creative writing in Turkish as SL/FL.Lastly section four explores teaching Turkish as SL/FL

using TBLT principles. Below each section is explained in more detail.

1. 1. Turkish Grammar: The markers -I/Ar, -(y)AcAk , -sAydl, -(y)Abil, , -sIn, -mAIl and lexica gerek
and lazim in Turkish

A few important scholars to mention that focused their work on Turkish markers are Kaili (2008), Kanik
(2015) on -1/Ar, Yavas (1980) and Jendraschek (2014) on -(y)AcAk, Savasir (1986) on -(y)Abil, Giinay
(2022) and Dogan (2020) on -sIn. On -sAydI, -mAll, gerek and lazim have no academic papers found until

now.

1.1.1. The marker -I/Ar in Turkish

In his research Kaili (2008), utilized various sources, such as grammar books and other relevant materials, to
discover precisely the marker -I/Ar, and he tried to present aorist as a verbal aspect and modality marker and
not as a tense. As a result, he observed that -I/Ar is used to express temporal tense, imperfective habitual
aspect (scientific, moral axioms, generic statements about the characteristic qualities or behavior of an
individual, demonstrations), epistemic modality (possibility, probability, inferred certainty/ prediction), deontic
modality-agent oriented modality ( ability, desire, intension, willingness (volition, interrogative form),
proposal, request) and speaker oriented modality (wish, permission, exhortation and admonition). (Kaili, 2008,

pp. 81-82).

Kanik (2015) presents aorist and progressive tense functions in spoken Turkish. Aorist tense in Turkish is
typically used to express habitual aspects, when expressing habitual or general actions in written Turkish, it is
expected to use the aorist tense (Kanik, 2015, pp. 112-113).The aorist, meaning the marker -I/Ar, has many
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functions, such as assumptions, commitments, individual behavior, common expressions, truth, requests, vivid

present, class behavior, permissions, and hypothesis, and is commonly used in proverbs. (Kanik, 2015, pp.

107). Kanik concludes that the two most common uses of the marker -I/Ar in spoken Turkish are to convey

assumptions and commitments, and these functions refer to the future (indefinite). However, the progressive

tense is more frequently used in spoken language to convey the same meaning.

In conclusion the marker -I/Ar can express the present and indefinite future. The aorist tense is a grammatical

marker that indicates a verb's aspect and modality. It is a versatile morpheme that serves various functions.

Table 1 shows a summary of what the above studies mention about -I/Ar.

Table 1:
-(I/ A)r
Tenses: Aspect: Modality: Functions/
Uses:
Present /(vivid present) Imperfective Epistemic | Assumptions
Indefinite Future habitual aspect modality Commitments
(scientific moral (possibility, | Common
axioms, generic probability, | expressions
statements about inferred Hypothesis
the characteristic certainty/ Proverbs
qualities or prediction)
behaivor of an
individual, Deontic
demonstrations) modality-
Agent
oriented
modality
(ability,
desire,
intension,
willgnes
(volition,




interogative
form),
proposal,

request)

Deontic
modality-
Speaker
oriented
modality
(wish,
permission,
exhortation
and

admonition)

1.1.2. The marker -(y)AcAk in Turkish

According to scholarly sources, specifically Yavas (1980) and Jendraschek (2014), the grammatical component
under consideration can express a range of features, including aspects and modality, in addition to being

assigned the label of future tense.

Yavas (1980) presents the marker -(y)AcAk as a future and modality marker (epistemic modality). Yavas
(1980: 141) compares the marker -(y)AcAk with the future marker will in English. He presents various
combinations of the marker and explains their differences in meanings. For instance -mis olacak can be a future
or past reference. (Yavas, 1980, pp. 141-143), or the combination of -(y)AcAk with -(y)AbIl, which is a
possibility, ability, and permission marker, expresses epistemic modality. (Yavas, 1980, p.144). The marker -

(y)AcAk can show decisions, intentions, orders, or commands. (Yavas, 1980, p. 146).




Jendraschek (2014) presents the marker -(y)AcAk not only as a tense marker but also as an aspectual and
modality marker. In addition Jendraschek (2014, p. 27) argues -(y)AcAk can express habitual and modal
categories. Jendraschek (2014, p. 7) describes -(y)AcAk as an epistemic modality with a strong assumption or a

non-future prediction.

1.1.3. The marker -(y)Abil in Turkish

Based on the study refered below, the morpheme -(y)Abil is a modality marker in Turkish. Its primary function
is to express two different types of modality. The first one is an epistemic modality, which is used to express
possibility. The second is a deontic modality, an agent-oriented modality used to convey ability. Therefore, -

(y)Abil is frequently used to convey what the speaker perceives as possible and what they can accomplish.

The morpheme -(y)Abil, according to Savasir (1986, p. 137), is sometimes used to express ability to the subject
of the sentence or the possibility of the truth of the sentence. Savagir (1986, p. 138) explains that when he uses
the term possibility, he means an expression of the speaker's opinion about the possibility of the truth of the
sentence (epistemic possibility) or the acceptability of the action described by the sentence (deontic possibility),
the most crucial part is the fact that the term possibility refers back to the attitudes the speaker takes towards the
content of his utterance. Conversely, ability refers to the opportunities open to the sentence's subject.

(Savasir, 1986, p. 137). The unique connection of -(y)Abil and the present tense, meaning aorist, expresses
possibility, and it is one of the most typical ways of requesting permission in Turkish culture. Using a tense or

aspect other than the aorist creates uncertainty about one's ability. (Savasir, 1986, pp. 137-138).

1.1.4. The marker -sIn in Turkish

Kerimoglu (2008) and Giinay (2022) in their studies, refer to the marker -sIn as an optative mood suffix.

Glimiis and Sutad (2016) and Dogan (2020) mention -sIn as an imperative/ imperative - subjunctive marker.

As a conclusion, all four markers have many semantics and pragmatics in common. The markers -I/Ar and -
(y)AcAk can be considered tense, aspectual, and mood/modality markers. For the morpheme -(y)Abil, it can be
concluded that it is a modality marker and can be combined with all the above markers and the marker -sIn can

be a mood and modality marker.

The following tables will show the functions and semantics of the suffixes -I/Ar, -(y)AcAk, and -(y)Abil:

Table 2:

Funtions/Semantics | -I/Ar -(y)AcAk -(y)Abil -sln




Tense (Vivid) present Present In combinations It do not show a
Indefinite future Definitive Future with other suffixes | tense.
(Past) (Past) can express present,
future and past
tense
Aspect Imperfective Prospective - -
(Dispositive)
Habitual
Mood/ Modality Epistemic and Epistemic and Epistemic and Subjunctive
Deontic modality | Deontic modality Deontic modality mood,
Deontic modality
Table 3:
Funtions/Semantics | -I/Ar -(y)AcAk -(y)Abil -sln
Tense N N \ (combine with
tense markers)
Aspect N N
Mood/Modality N N N N

1.2. Teaching Turkish Grammar as SL/FL: Neseccity markers, -1/Ar (-I/Ardl), -(y)AcAk ((-y)AcAktl), -
sAydl, -(y)Abil, -sIn

This section will focus on teaching Turkish Grammar as SL/FL. Kaili (2008, pp. 81-84) proposes two exercises
for teaching aorist (the marker -I/Ar) to people that Greek is their first language .The first exercise aims to help
Turkish language learners differentiate between the future tense (-(y)AcAk) and aorist (-I/Ar)The exercise is a
dialogue between two people (classmates), the example they use is talking about plans to go to the cinema. The
goal is that the students find the verbal suffixes of those two tenses and explain the meaning and use in the
dialogue. The second exercise, is for the students to understand the differences between present (-(y)Iyor),
future (-(y)AcAk), and aorist (-I/Ar). Again, a dialogue is given; this time, learners should complete the gaps
with the proper suffix. (Kaili, 2008, pp. 81-84).

In a research conducted by Kaili and Aytag in 2011, the main focus was teaching the aorist tense (-I/Ar) to
Greek speakers learning Turkish as a foreign language. The study aimed to answer two questions: "What are

the difficulties that Greek-speaking Turkish learners faced while acquiring and using GZ in their inter-
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language?" and "How can we teach GZ to Greek-speaking learners in a way that helps them overcome these
difficulties?" Tests were conducted to address these questions. They designed a set of three tests to accomplish
this. The participants were beginners and low intermediate Turkish learners as SL/FL. In the first part, tests
contained fifteen Greek sentences and their translations given in a multiple choice format. The participants
should have chosen the most appropriate Turkish correspondence of the given Greek sentence. In the second
part, the test consisted of ten Turkish sentences to be translated into Greek. In the last part of the test, there was
a cloze task consisting of two texts created by native speakers of Turkish that contained gaps. Participants had
to complete the gaps with the suffixes -(y)lyor or/and -I/Ar. The multiple choice test and the cloze-task test
reveal that the Greek-speaking learners of Turkish encode only two functions of -I/Ar efficiently, on
temporality and request. According to a translation test, the suffix -I/Ar in Turkish can be used in two senses -
habitual or generic and modal. In the habitual or generic sense, it is expressed in the present tense, while in the
modal sense, it is expressed mainly in the perfective future tense. Hence, teachers of Turkish as SL/FL,
especially in classrooms with Greek-speaking Turkish learners, should be aware of the various uses of this

suffix. They should ensure that every exercise or task includes every marker used. (Kaili & Aytag, 2011).

This study proposes a set of consciousness-raising activities regarding the probability functions of - (y)AcAk
and -I/Ar structures for Turkish students as FL. (Biilbiil, 2020, p. 56). The characteristics of the markers -
(y)AcAk and -I/Ar are presented. The different exercises (about future tense and aorist) of the books Yeni Hitit
1, Istanbul, and Izmir are presented. Then, the writer suggests consciousness-raising activities about -(y)AcAk
and -I/Ar. (Biilbiil,2020, p. 64). The analysis concluded that the consciousness-awakening activities of these
two linguistic structures in the examined textbooks were quantitatively low. (Biilbiil,2020, p. 64, 75). After
examining the activities related to the structures mentioned above in the textbooks regarding their occurrence
and suitability for consciousness-raising activity, suggestions for consciousness-raising on the probability
functions of these structures were presented. With the proposed activities, students are expected to develop
awareness about the structural, semantic, and functional features of -(y)AcAk and -1/ Ar structures. It aims to
develop an awareness of how the structural differences between these two Turkish language structures affect

their semantics (Biilbiil, 2020, p. 75).

It is observed that some studies are referring to teaching those three markers in Turkish as SL/FL. Kaili (2008)
and Kaili and Aytag (2011) focused on Teaching -I/Ar to Greek speakers. Kaili (2008) gives proposals
including the other suffixes -(y)Iyor and -(y)AcAk. On the other hand, Kaili and Aytag¢ (2011) give proposals
for Teaching -1/Ar but also refer to the difficulties Greek speakers deal with using this marker. Biilbiil (2020)
deals with the markers -I/Ar and -(y)AcAk as possibility markers and uses the consciousness-raising method.

The three types of research provide teachers with exercises about -I/Ar, -(y)AcAk and focus on the difficulty of

11



those suffixes being taught and understandable to international students, especially Greeks. These studies try to
show the different uses, functions, and semantics of the three markers, comparing them with one another or

other suffixes such as -(y)lyor.

There is one research that refers to the difficulties foreign students face with the subjunctive and imperative in
Turkish. Giimiis (2016, p. 261), mentions that students confusses sometimes the funtions of each mood. When

they must use subjunctive mood they tend to use imperative markers.

There are many studies discussing Teaching Turkish Grammar as SL/FL. There are some markers although,

that should be studding more, such as the necessity markers etc.

1.3. Teaching Writing/ Creative Writing in Turkish as SL/FL

This section aims to present the research referring to teaching writing or creative writing in Turkish as SL/FL
to observe if any studies are referring to this subject combined with the suffixes -I/Ar, -(y)Abil, and -(y)AcAk,
and what teaching methods propose if they do.

Yavuz and Tok (2014, p. 31) refer to the effects of blogs on writing skills in Teaching Turkish as SL.FL. The
research shows that blogs have a positive impact on writing skills. The writing skills of students who are
blogging, are higher than those who take traditional writing education. Blogs positively influence students who

learn Turkish as a second language and begin to write well than before with the blogging experience. (Yavuz &

Tok, 2014, pp. 46-47).

Dilidiizgilin conducted research in 2015 (p. 22) to answer the following questions regarding Turkish textbooks
for teaching the language to international students: "Are the writing activities in the textbooks considered tasks
to be carried out?" and "To what extent do the writing activities in these textbooks align with the action-
oriented approach components identified in the research?". The source of language data is the book "Istanbul"
(A1-C1+). According to the research, several writing exercises mentioned in the book cannot be considered
tasks due to insufficient input. These activities do not intend to enhance sociolinguistic skills but rather assume
it. Furthermore, the text genres do not align with the reference scales for proficiency levels in the Common

European Framework of Reference for Languages (CEF). (Dildiizgiin, 2015, pp. 29-32).

This research explores learners' challenges with diverse native languages and alphabets in their written work.

The study uses qualitative methods and offers examples in English, Russian, and Turkish for comparison. It
12



first discusses the theoretical background and pedagogical aspects of teaching as an F/L, followed by an
analysis of the characteristics of the learners and instructors and the reading processes in teaching an F/L. The
study also emphasizes the importance of mediation in discourse for effective learning. (Ttim, 2020, p. 135).
The study indicates that foreign language learners can overcome difficulties by using mediation strategies,
mediating texts and concepts, and receiving morphological guidance during the initial stages (Ttim, 2020, pp.

140-142).

Aksoy's study (2021) aimed to determine the impact of grammar and vocabulary on the writing skills of
individuals learning Turkish as a foreign language. The study found a significant relationship between grammar
and vocabulary and those B2-level students scored higher in achievement tests and writing skills than B1-level
students. Gender did not affect grammar and writing skills, but there was a significant difference in vocabulary
knowledge between males and females. Age and duration of residence in Turkey also influenced grammar,
vocabulary, and writing skills. Finally, the study concluded that grammar and vocabulary positively and

significantly affected writing skills.

In their 2021 research, Kahveci and Sentiirk attempted to answer several questions about teaching Turkish as a
foreign language. They explored how writing skills are evaluated and whether the evaluation process differs
across TOMERs. Additionally, they sought to determine whether there is a need for a standard rubric in the
assessment and evaluation of writing skills in this context. The researchers used qualitative data to examine
existing research on teaching Turkish to foreigners, collected data and documents from TOMER and Language
Centers, and conducted interviews with authorized personnel. Ultimately, they concluded that a standard rubric
is necessary for evaluating writing skills in teaching Turkish as an F/L. (Kahveci & Sentiirk, 2021, pp. 175,
180-181).

One of the two studies that mentions about creative writing in teaching Turkish as SL/FL are this of Top’s in
2013. Top (2013), examines whether the use of creative writing techniques in teaching Turkish as a foreign

language can contribute to writing, witch is considered as one of the basic skills in language learning.

Tiirkben’s (2019) study, also mentions creative writing. This study investigates the impact of creative writing
practices on the writing proficiency, self-efficacy, and anxiety levels of B2-level students learning Turkish as
an SL. The research question that guided the study is, "To what extent do creative writing practices enhance
writing skills in students who are learning Turkish as a second language?" (Tiirkben, 2019, p. 186). An
experimental design was used for this study to identify the effects of creative writing practices on the written
expression skills of students learning Turkish as an SL. (Tiirkben, 2019, p. 187). The study concludes that

Creative Writing practices can significantly improve the writing skills of students learning Turkish as an SL.
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The learning environment should encourage students to express themselves comfortably while enjoying
writing. Active, collaborative, and drama-based learning methods should be used to improve writing skills.
Teachers should guide students through the writing process and consider anxiety a critical factor in teaching
Turkish as an SL. Strategies should be developed to eliminate anxiety during the education process. Practices
that enhance students' perceptions of writing self-efficacy can also contribute to their academic success.

(Tiirkben, 2019,p. 199).

Numerous studies have been conducted on teaching writing and creative writing in Turkish as SL/FL. Most of
the research focuses on the writing activities in Turkish language teaching books, as seen in the studies of
Dildiizgiin (2015) and Kahveci and Sentiirk (2021). However, Yavuz and Tok (2014) examine the positive
impact of blogs on writing competence, while Aksoy (2021) determines the effect of grammar and vocabulary
on writing skills. Tiim (2020) explores learners' challenges when writing in different native languages. Top

(2013) and Tiirkben (2019) are the only two -found until now- who mention creative writing.

1.4. Teaching Turkish as SL/FL using TBLT

"TBLT" is a teaching method that will be discussed in detail later. Unfortunately, there is not much literature
available in this particular research area. A study was conducted by Sismek and Bakir in 2019 to teach idioms,
proverbs, and terms in Turkish to those learning it as an SL, using the TBLT method at the C1 level. The study
aimed to evaluate the effectiveness of these activities by conducting them with the learners. It provides an
example of best practices in language teaching for Turkish teachers who want to use TBLT to teach Turkish to
international students, which is not commonly used in Turkey. It also offers guidance for teachers on how to

implement this method in their teaching process. (Sismek & Bakir, 2019, pp. 723, 736).

Albayrak and Serin (2022, p. 407) introduce the task-based activities carried out outside the classroom with
Mongolian students learning Turkish in order to create the closest environment to nature by carrying language
teaching out of the classroom in institutions where Turkish is taught as an FL in Mongolia and to reveal the
effects of these on the language-learning processes of the students. The analysis concludes that the TBLT

method has a positive effect on students learning. (Albayrak & Serin, 2022, p. 419).
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There are a few studies in this research area. However, the TBLT approach for teaching Turkish as SL/FL

should be discussed more.

In conclusion, for creative writing in teaching Turkish as SL/FL, it is observed that there are few studies
investigating the effects of creative writing in Turkish as SL/FL (Top, (2013) & Tiirkben, (2019)). Furthermore,
there are some studies discussing the TBLT approach for writing tasks in Turkish as SL/FL. (Dildiizgiin,
(2015). However, there is so far, no any studies focusing on the research question of creative writing to
facilitate the grammar knowledge in Turkish as SL/FL, using the TBLT principles. Therefore, the research
question of this study is: Can the TBLT tasks for Creative Writing facilitate the active use of grammar

knowledge in Turkish as SL/FL?
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Chapter two: Methodological Frames

The research method being used is a combination of qualitative and quantitative approaches. Firstly, Turkish
grammar in English, Turkish, and Greek will presented, focusing more on the pragmatics and semantics of the

markers -I/Ar, -(y)AcAk, -(y)Abil, , -sIn, -mAII and the lexica gerek, lazim. (-I/Ardl, -(y)AcAktl, - sAydI).

Then, the four lesson plans, which they have created and tested will be presented. The approaches have been
used are traditional approach (teacher-oriented) and TBLT approach (student -oriented) for improving creative
writing. The aim of all the lesson blocks was to make learners able to use the grammar knowledge. Each lesson
unit, divided into two parts; first part using traditional approach and second part using TBLT approach. For the
TBLT lessons I used the lesson structure by Willis (1996). The participants were students of the Department of
Turkish and Middle Eastern Studies (University of Cyprus) at different level of Turkish. Students delivered
their text production (Creative Writing) which were analysed in order to determine in which of the lesson parts
they have actively used the grammar knowledge taught. In addition, the answers of motivation questionnaires

will be analysed too.

2.1. Grammars: -I/Ar, -(y)AcAKk, -(y)Abil, -sIn, -mAII and the lexica gerek, lazim(-1/ArdlI, -(y)AcAktl, -
sAydlI).

Turkish grammar is used in English, Turkish, and Greek. This section will observe what grammars mention

about the semantics and pragmatics of those markers and lexica.

2.1.1. What grammar mentions about -I/Ar?

Summarizing all the Turkish grammar in English, Turkish, and Greek, it is concluded that the marker -I/Ar is a
suffix expressing tense, aspect, and modality. It can indicate present, past, future, - timeless- and hypothetical
speech. Its meanings include generalization, general rule, statement of principle, assumption, possibility,

ability, permission, prediction, encouragement, need, commitment, promise, and concession. It is also used in
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questions, to ask for permission, and in proverbs. It describes a possible outcome of a hypothetical state of
affairs, and its combination with -yDI indicates the past. ( Goksel & Kerslake (2005), Kornfilt ( 1997), Lewis
(1967), Underhill (1990), Van Schaaik (2020), Ediskun ( 1963), Hengirmen (1999), Korkmaz (2009),
Aogvomationg & ZavAiioylov (2018), Zeykivng & Xidpdyiov (1995), Imdvvou (2004)).

The following table shows the grammatical rules -pragmatics and semantics observed for the marker -I/Ar:

Table 1:

Pragmatics Semantics
Tense Present tense
Aspect Past tense
Mood/ Modality Future tense

Imperfective (Dispositive)
Habitual

Epistemic and Deontic modality

2.1.2. What grammar mentions about -(y)AcAk?

The marker -(y)AcAk is used to talk about events that will most probably happen in the future, similar to the
use of "will" in English. The progressive suffix -Iyor can also be used to talk about future events, but with less
certainty. The suffix has tense function and aspectual or mood values, denoting intention, volition, planned
action, irreal wish, and potential. Other uses of the suffix include expressing a confident assumption, near and
distant future, promise, commitment, guess, forecast, urgency, command, order, and prompt. ( Goksel &
Kerslake (2005), Kornfilt ( 1997), Ketrez (2012), Lewis (1967), Underhill (1990), Van Schaaik (2020),
Ediskun ( 1963), Hengirmen (1999), Korkmaz (2009), Aagpvonationg & ZavAiioyiov (2018), Zeykivng &
Xud1poyrov (1995), Iodvvov (2004)).

The table below presents the grammatical rules, semantics, and pragmatics observed for the marker -(y)AcAk:

Table 2:
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Pragmatics Semantics

Tense Present
Aspect Definitive Future
Mood/ Modality (Past)

Prospective aspect

Epistemic and Deontic modality

2.1.3. What grammar mentions about -(y) Abil?

According to Goksel & Kerslake (2005), Kornfilt (1997), Ketrez (2012), Lewis (1967), Underhill (1990), Van
Schaaik (2020), Ediskun, 1963), Hengirmen (1999), Korkmaz (2009), Dfnopatides and Sanlioglu (2018),
Zenginis and Hidiroglu (1995), loannou (2004), the Turkish suffix -(y)Abil, expresses different possibilities,
assumptions, and conjectures with a future time reference, as well as permissive and speculative possibilities.
The suffix-(y)Abil is also used to express ability, permission, and polite requests and is often combined with the
aorist tense for added politeness. The suffix-(y)Abil is a potential, abilitative marker with multiple forms, uses,

semantics, and pragmatics.

The following table shows the grammatical rules - pragmatics and semantics observed for the morpheme -

(y)Abil:

Table 3:
Pragmatics Semantics
Add to verbs to show modality Epistemic and Deontic modality

2.1.4. What grammar mentions about -sIn?

The marker -sn is the third person singular of subjunctive mood in Turkish language. It expesses mood and
modality. Specificaly, it expresses Deontic modality. It uses in willgness,intention, desire and need. ( Goksel &

Kerslake (2005), Kornfilt ( 1997), Lewis (1967), Underhill (1990), Van Schaaik (2020), Ediskun ( 1963),
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Hengirmen (1999), Korkmaz (2009), Aagvorationg & Zaviioyiov (2018), Zeykivng & Xdipdyrov (1995),
lowdvvov (2004)).

The next table summarize the pragmatics and semantics of -sln:

Table 4:
Pragmatics Semantics
Mood/ Modality Subjunctive, Deontic modality

2.1.5. What grammar mentions about -mAll, gerek, lazim?

The marker -mAII and the lexica gerek, lazim although they different in syntax, they have the same semantics.
All they have the meaning of need. They express neccesity. Sometimes with the combination of -sA, they
express a hypothesis. ( Goksel & Kerslake (2005), Kornfilt ( 1997), Lewis (1967), Underhill (1990), Van
Schaaik (2020), Ediskun ( 1963), Hengirmen (1999), Korkmaz (2009), Aagpvonationg & ZavAioyiov (2018),
Zeyxkivng & Xiopdyiov (1995), Imdvvou (2004)).

The following table shows the pragmatics and semantics of the marker -mAll and the lexica gerek, lazim:

Table 5:
Pragmatics Semantics:
Mood/ Modality Nessecity - Deontic modality

It can be concluded according to the grammars that all the above markers and lexica expesses tense, aspect and
modality. -I/Ar and -(y)AcAk use to express tense, aspect and mood/modality. The other markers and lexica
express mood and modality only. The following table shows the similarities in pragmatics and semantics of

those markers/ lexica:

Table 6:
Funtions/Semantics | -I/Ar -(y)AcAk -(y)Abil -sln -mAlI, gerek,
lazim
Tense N N
Aspect N N
Mood/Modality N N N N N
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2.2. Lesson Desing Proposals

Before the analysis of the lesson disigns, of the writing text production and the analysis of the motivation
questionnaires, It is essential to give the meanings of some terms such as TBLT and Task/ Then, the data

analysis follows.

2.2.1 What is TBLT?
Willis (1996) defines this model (TBLT), as a model which consists of three primary stages:

a. Pre-task phase: The teacher introduces the topic and inputs necessary language. Students may engage in

activities to activate prior knowledge and discuss the upcoming task. (Introduction in topic and task).

b. Task cycle: Students work in pairs or small groups to complete the task using language resources. The

teacher acts as a facilitator, offering support as needed. (Task-Planing-Report).

c. Language focus: Students reflect on their language use during the task, focusing on form and accuracy. The

teacher provides feedback and may conduct explicit language instruction. (Analysis and practice).

2.2.2 What is a task?

Ellis (2005) describes a task as a "work plan that requires learners to process language pragmatically in order to
achieve an outcome that can be evaluated in terms of whether the correct or appropriate propositional content
has been conveyed. It requires them to give attention to meaning and use their own linguistic resources,
although the task design may predispose them to choose particular forms. A task is intended to result in
language use that directly or indirectly resembles how language is used in the real world. Like other language

activities, a task can engage productive, receptive, and oral or written skills and various cognitive processes."

2.2.3. Data Analysis
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In the following part, the lesson units, students’ text production and the motivation questionnaires will be

analysed.
Design of the lesson 1(part 1) -Plan 1Traditional Lesson:
Theme: Irreal wish in Turkish (see grammars in Section 2: Methodological Frames

Objectives: 1. Introducing grammatical markers to express irreal wish and irreal conditional (-sAydi,-(I/A)rdI,

-(y)AcAktl)
2. Ability of learners to use these markers in Greek when translating into the Greek.

Participants: Students of the Department of Middle and Eastern Studies of University of Cyprus, around 19 -
24 years old, with different level of Turkish (7 participants)

Lesson matterials: Grammars (Goksel and Kerslake (2005)) and dictionaries (Tuncay &Kapatlag 2000,
2009).

Duration of the lesson/Hours: 1 hour
Lesson Working/Learning: Idividualy
Level: A1- A2

A. Description of the steps of the language instructor:

1. On the beginning, I will give a table with all the suffixes that are showing past and explain them, giving
some examples. [ will do that so students could find (Table 1) a connection with the suffixes of the ireal
wish. Then, I will explain the suffixes of ireal wish using other table (Table 2). I will introduce and
explain all the ireal wish suffixes meanings. All the examples and information was taken from the
Turkish grammar of Goksel and Kerslake (2005). There will not be any translation because, students

will do the translation from Turkish into the Greek. This part will last around 30°.

Past - TTaperB6v

Verbal Suffix-DI:
Past tense/ Perfective aspect

Ex. Evi sattiniz m1? (past event that is completed)

Ex. Gegen hafta her giin iki saat ¢alistim. (perfective aspect, ‘from the outside’, as a
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completed whole, with both its starting point and its endpoint visible)

Ex. Mehmet’ in geleceginesevindim. (perfective aspect, state in the past)

Verbal Suffix -mls:
Relative Past tense/ Perfective aspect

Narrative past

Ex. Kerem’inbabasionabiraz para vermis. (relative past tense, refers to a time located before

that of a contextually determined temporal reference point)

Ex. iki saat calismusim. (perfective aspect, ‘from the outside’, as a completed whole, with

both its starting point and its endpoint visible)

Ex. Bir varmus, bir yokmus..(narrative past — past in stories)

Copular marker- (y)DI:
Past tense/ Imperfective aspect / A situation prior to the moment of speech

Ex. Evde hig para yoktu. (it presents a situation as it was at some time in the past)

Ex. Saat ikide ofisteydim. (imperfective aspect, ‘typical viewpoint for the presentation of

static situations (states), incomplete, ongoing)

-mlstl: (Verbal Suffix —-mls + Copular marker- (y)DI)

A time that is prior to any reference point established by the context

Ex. Dondiigtimde herkes yatmug-t1.

-DiydI: (Verbal Suffix-DI + Copular marker- (y)DI)
Relative Past Tense ( relative past tense, refers to a time located before that of a contextually

determined temporal reference point)

Ex. Ben sana bu sabah sdyledi-ydi-m. (the combination of two past tense markers simply
serves to indicate that the situation being talked about is located in a past time that is quite

separate from the speech context)
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-mAktAydI (Present tense -mAktA + Copular marker- (y)DI))
Ex. Genellikle yazin bu rakam artmakta-ydi. (habitual in past)

-(y)lyordu: (Present tense --(y)lyor + Copular marker- (y)DI))
Progressive event or state in the past
Ex. Yemekte Tiilay yanimda oturuyor-du. ( imperfective aspect, State,progressive)

Ex. Ayten bir bankada ¢alistyor-du. (imperfective aspect, incomplete, ongoing)

Ex. Saat ikide ¢alistyor-dum. (progressive event)

-(y)DI and -DI in combination with -sA, -Ir/-Ar and -(y)AcAk can create an irrealis wish

-sAydI: Conditional (YmoBetic6cAoy0C)
Ex. Keske Hiilya’ya sdylemese-ydin.

-(I/A)rdI: Potential (Avvatdtnra)/ Subjunctive (Y TOTOKTIKY))
Ex. Genellikle iki saat ¢alisir-dim(potential)

Ex. Evine gelmek isterdim. (subjunctive)

-(y)AcAktl: Potential

Ex. Zengin olsaydim, yeni bir araba alacak-tim.

2. After that I will give some examples of verbs and how to formulate those suffixes. These tables aim to
introduce and give to the students all the information for ireal wish suffixes, meaning how to use,

formulate, translate into the Greek those morphemes. After that I will give two exercises:
Exercises:

1. Translate the following sentences in Greek:
a. Param olsaydi, Istanbul’a giderdim.

b. Teyzem ¢ok sigara igmeseydi, simdi hasta olmayacakti.
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Exercise 1 is an exercise to observe if students understand how to translate those morphemes from Turkish into

the Greek. (meanings) For this exercise participants have around 15°. The ideas are mine.

The next exercise aims to observe if students know how to use these suffixes in their writing. (15”)
2. Write a short story (5-7 sentences) using the following combinations: -sAydl, -(I/A)rdl,
-(y)AcAktl.

3, Monitoring:

I will evaluate the students’ written text production of the lesson with the aim to attest if students have used the

markers as given in the objectives.
B. Description during the lesson/Learners’ Working:

The first lesson (part one) took place on 24th of Junnuary 2024 at 15:30 at the Lab of Glossology (Department
of Turkish and Middle Eastern Studies — University of Cyprus). Seven participants came. The participants are
students of the Department of Turkish and Middle Eastern Studies of University of Cyprus, around 19 -24
years old, who have different level in Turkish. The objectives of the lesson were to indroduse grammatical
markers to express irreal wish ( -sAydI,-(I/A)rdl, -(y)AcAktl ) and to teach how to use these markers in Greek

when translating into the Greek, in writing.

Firstly, a short explanation was given for tense and aspect in Turkish Linguistics. Then, I gave one table to
explain and give examples of the uses, meanings and how to formulate the past suffixes (Table 1). Then I
continued with the next table (Table 2), explaining the irreal suffixes in Turkish and their meanings. I gave
examples; to make those tables I used the Turkish grammar of Goksel and Kerslake (2005). The examples were
translated into the Greek, as a result to do more practise. I started explaining past suffixes because the suffixes -

(y)DI and -DI, the two past suffixes with —sA, -(I/A)r and -(y)AcAk are naking ireal wish mnarkers.

During the lesson, students were free to ask any questions. The most questions were about the differences
between the suffixes. A last check did, the verb gelmek was given, in all the forms to observe if students can
translate the suffixes in Greek and if they understood how the suffixes of irreal wish translated and how to use
them in writing. The first exercise was to translate two sentences from Turkish to Greek and the second
exercise was to write a small story using the combinations -sAydl, -(I/A)rdl and -(y)AcAktI, in order to see if
students understood how to formulate and use the suffixes in their writings, in both exercices dictionaries are

used. (Tuncay & Kapatldag 2000, 2009).

Exercises:
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1. Translate the following sentences in Greek:
a. Param olsaydi, Istanbul’a giderdim.

b. Teyzem ¢ok sigara igmeseydi, simdi hasta olmayacakti.

2. Write a short story (5-7 sentences) using the following combinations: -sAydl, -(I/A)rdl,
-(y)AcAktl.
C. Observations according to the exersices:
Exercise 1: Translate the following sentences from Turkish to Greek:

a. Param olsaydi, Istanbul’a giderdim.

b. Teyzem ¢ok sigara igmeseydi, simdi hasta olmayacakti.

a. Param olsaydi, Istanbul’a giderdim.

Participant 1: Av giya ypnpoata 6o myoive oty Kov/moan.
Participant 2: Av glya Ae@td, Oa myorva oty Kov/morn.
Participant 3: Av eiya ypnpata, Oo myaive/ Bo propodcoa va mhw oty Kwv/morn.
Participant 4: Av elya Ae@td, Oa myova oty Kov/morn.
Participant 5: Av &iya ypnpata, 0o tRyowve oty Kovetavivodmoin.
Participant 6: Av giya ypnpata Oa myoiva oty Kovotaviivovmoln.
Participant 7: Av giyaleptd O myove otnv Kwv/moan.
The following graph shows how the seven participants translated the sentence without details:

Graph 1:
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Frequency

\

= Ay giyo yprjnoro, Ba o ooy Ko/ mok.

= Ay giyo Aeoud, Bo mjyoewve ooy Kovimoin

Av etyo ypijpore, Bo i yorve Bo prropovos: va mdn ooy Kew'mdin.

b. Teyzem ¢ok sigara igmeseydi, simdi hasta olmayacakti.

Participant 1: H 6¢gio pov kdnvile moAhd totydpa, Kot Tdpa (€L 0PPOCTNOEL.

Participant 2: Av 1 Bgila pov dev kKanvile 1060 TOAD, TOPA dev Ba NTay App®STY.

Participant 3: Av n Bgia pov dev €mve TOAD To1ydpo, TP OV Ba NTOV APPOOTY.

Participant 4:Eav dev kdmvile moAd 1 Oela pov, dev Ba tav appmatn Tdpa.

Participant 5: Edv n 6gia pov dev €mve ToA0 To1ydpo (dev kamvile moAD), Tdpa dev Ba Tav dppmoTn.
Participant 6: H B¢ia pov av kanvile molv, tdpa dev Ba tav dppwortn.

Participant 7:Av 1 Oeia pov dev kdmvile TOAD TOpa dev Ba Tav AppOOTN.

The following graph shows how the seven participants translated the sentence 2 without details:

Graph 2:
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= H fzio pow wimvils moddo Torydpo, 100 TOPE S)EL GppoTEeL
» Ay 1 fzta pov Sev wimals toco mokn, Toopo Sev Bo Mo GppooTr).
u Ay 7 Beig pow Sev EMwE ToAD Towdpo, thpa Sev B Yitey dppomoT.

H Beio pov av sdomvi[s modk, Thpa Szv Ba ooy dppoot

1. Observations for exersice 1:

The following paragraphs analyzes in detailed the data. According to the translations above (Exercise 1,
sentence 1) it is seen that the sentence "Param olsaydim", it is translated as "Av iyo ypripoto/Aeetd. Four of
the seven participants translated as "Av siyo ypnpota”, and three of the seven participants translated as "Av iya
Aeptd". In this sentence the verb was translated as "eiya ypnuoto/Aeptd" with the using of "av", (in English if,
in Turkish -sAydI). The only, difference is the translation of "para", some participants used the word "ypnpata
and other used the word "Aeptd". As a conclusion all the participants translated the sentence as irreal
conditional. All participants, translated " Istanbul’a giderdim" as "o mjyova oty Kovoetavivovmoin". Only
one participant translated this sentence as "6a propovoa va o otnv Kovotavtivovmoin", he/she gives the
semantic of possibility marker. Another thing, except the translation, that is important is the use of comma, four
of the seven participants used comma to combine the two sentences. For the use of Greek vocabulary it can be

observed the use of the word "KwvotaviivovmoAn" as an abbreviation "Kwv/noAn".

For exercise one, sentence 2, the first observation can be seen, is that this sentence was more difficult to
translate than the sentence 1. Participant one (1) did not translate the marker of negation in both words " ¢ok
sigara icmeseydi" and " hasta olmayacakt1". The same happened with participant six (6), she/he did not translate
the negation marker of the word " sigara igmeseydi ", "av kanvile", "av oev kanvile". Furthermore, participant
one (1) did not translate the sentence as a conditional but as a main sentence, "H 0eia pov kdmvile moAld
To1yapa, Kot topa £xel appmotioel” For translation of the sentence as a main sentence she/he used Past
Continuous (ITapatatikoc) "kanvile" and Present Perfect Simple (ITapaxeipevog)"éxetl appmotoet”. Moreover,
participant one (1) added the word "ko1". Six of the seven participants translated the sentence as irreal

conditional using "av" (four from 7) or "eév" (3 from seven). The phrase "¢ok sigara icmeseydi" some

participants they have translated it as "(dev) kanvile 1000 ToAV", some other they translated it as "kdmvile
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moAG Torydpa (participant one (1)), as an object and as an adjective of number, and the participant three (3)
and five (5) they translated it as "dev émive moAD To1ydpo", as an object and as an adverb. Participant four (4),
wrote the words in different order, maybe it is because he/she understood that he/she should give emphasis to
some words, "Edqv 6ev kanvile moAd n Bgia pov, dev Ba rav dppwotn tdpa. "All the participants except the

participant (7), used comma to combine the sentences.

In conclusion, participants understood how the three markers are translated into Greek, except the participant
one (1). The problem that is assume from the first exercise is that the participants did not translate the negation
marker in second sentence, which had as a result to give a different meaning in Greek. Maybe this happened
because the participants do not have the right knowledge into the Greek language, about irreal conditional. In
addition, there are different translations for the phrase " ¢ok sigara igmeseydi ", that happened, probably due to
the lack of knowledge in Turkish language. In Turkish, phrases like this, can be translated in Greek as a verb
only. But, because in Greek syntax we can say that is an object with a verb and most Greek L1 students of

Turkish language as SL/FL try to translate the sentence exactly as it is.

Exersice 2:
2. Write a short story (5-7 sentences) using the following combinations: -sAydlI, -(I/A)rdl,

~(y)AcAktl.

Participant 1:

Zengin olsaydim,tatilacaktim ve bir yeni ¢canta alacaktim ama zengin degilim ve bankada calisiyorum. Diin saat

ikide calistyordum.
Participant 2:

Cok erken uyamistim. Ama iiniversiteye gitmedim. OtSbuse kaybetmeseydim, denize gelecektim. Ama bunu de

kaybettim. Yine yatmistim. Keske vaktim de varsa, keske iiniversiteye giderdim.
Participant 3:

Diin gece bir riiya gordiim ama keske bu rliya bir yanlis olsaydi. Keske zaman geri donecekteydim... ama onu
yapamazdim. Bir yilan, bir ¢igcek yedi ve sonra o yilan bana gozlerime bakti. Cok korktum!!! Neyse belki de

bu riiya negatif bir anlam olmayacakti!

Participant 4:
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Bugiin kardesim evde olsaydi, film beraber izleyecektik. Maalesef, ayni giin ¢alisildi, bu yiizden evde yalniz

kaldim. Arkadaslarima davet etmek saniyordum ama o zaman ge¢ olsaydi, benimle kizsaydilar.
Participant 5:

Gegen hafta araba bakmayi gittim, istedigim model olsaydi o arabay1 alacaktim,olmasaydi da belki bagka bir

model alirdim.Bu hafta sinemaya gidecektim. Keske diin o yemegi yemeseydim.

Participant 6:

Diin bir gazeci ofisimizde geldi. Ad1 Nece. Geldiginde diisiindiim ki "Ben {iniversitadeyken daha ¢ok

caligsaydim simdi ben de gazeteci olacaktim. Ama simdi param var ve ofisimde ben miidiiriim.
Participant 7:

Kiz kardesim, gecen hafta on sekiz yasinda olsaydi her giin bara gidecekse dedi ¢linkii gercekten onu

birakmiyoruz. O zaman annem ona on sekiz yasinda olsaydi ayn1 seyleri yapmazdi.

2. Observations for Exercise 2:

The aim of this exercise is to attest if participants can use properly the markers of irreal wish/ conditional,
meaning -sAydl, -(I/A)rdl, -(y)AcAktl, in their writing text. There was not any consept. All the participants
althought chose to write about their daily life and their expiriences. Almost all participants used the three
suffixes. (-sAydl, -(I/A)rdL, -(y)AcAktl). In general, it can be seen that participants understand the use and
meaning of the irreal markers. The most mistakes are grammatical, for instance the cases, participant two (2)
"Otdbuse kaybetmeseydim", participant five (5) "araba bakmay1 gittim", participant six (6) " ofisimizde geldi"
and with the vocabulary participant one (1) "tatilacaktim", tatile.. yapmak gitmek, participant two (2)
uyanmistim and participant six (6) bir gazeteci. In general, participants understood the use, formula and

meanings of the three markers.

All participants used the marker -sAydl. One observation about the use and formula of this suffix is that it is
used properly the most time. Participants used this suffix with the verb "olmak" the most (8 times): "Zengin
olsaydim" (participant one (1)), "yanlis olsaydi" (participant three (3)), "evde olsaydi", "ge¢ olsayd1"
(participant four (4)), "model olsaydi... olmasayd1" (participant five (5)), "sekiz yasinda olsayd1" (participant
seven (7)) (x2). Participant two (2) and particpant six (6) are the only ones that did not use the marker -sAydI
with the verb "olmak". They used other verbs: "kaybetmeseydim" (participamt two (2)), and "¢aligsaydim"
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(participant six (6)). All the participants used twelve times this suffix in their texts: "Zengin olsaydim"
(participant one (1)),"kaybetmeseydim" (participant (2)), "yanlis olsaydi" (participant three (3))," evde olsayd1",
"geg olsayd1", "kizsaydilar" (participant (4)), "model olsaydi... olmasayd1", "yemeseydim" (participant five
(5)), "caligsaydim" (participant six (6)), "sekiz yasinda olsaydi" (participant seven (7)) (x2). Participant four (4)
and participant (5) used the marker three times, the most of all participants. The other participants used it one —
two times. Two participants used the real conditional: "vaktim de varsa" (participant two (2)), "bara gidecekse"
(participant seven (7)). One participant used the marker —sAydlI as an object to the verb "demek", as an
secondary special clause: bara gidecekse dedi (participant seven (7)). It is important to mentiom the use of
"keske". Participant two (2), three (3) and five used this word. "Keske vaktim de varsa", "keske liniversiteye

giderdim" (2),"keskebu riiya bir yanlis olsayd1.", "Keskezaman geri donecekteydim..."(3), " Keske diin o

yemegi yemeseydim" (5).

For the other two markers, -(y)AcAktl and -(I/A)rdl, participants used most the suffix -(y)AcAktl (9 times):

"nn

"tatilacaktim", "alacaktim" (participant one (1)), "gelecektim" (participant (2)), "dénecekteydim...",
"olmayacakt1" (participant three (3)), "izleyecektik" (participant four (4))," alacaktim", "gidecektim"
(participant five (5)), "olacaktim" (participant six (6)). They used this suffix with the verbs such as "olmak",
"almak", "gitmek", and "gelmek". The participants used only four times the marker -(I/A)rdl:
"giderdim"(participant two(2)), yapamazdim (participant three (3)), alirdim(participant five (5)), yapmazdi
(participant seven (7)).Three participants did not use this suftfix at all. (participant 1,4, 6) and the participants
that used the suffix they used it only one time. One participant used the marker -(I/A)rdl with the negation of

abilitative marker: " ama onu yapamazdim" (participant three (3)).

It can be concluded that participants understood the meanings and formula of the three suffixes. The problem
here, in this exercise is the lack of knowledge of vocabulary, especialy the knowledge of verbs. Furthermore,
the participants use the marker -(y)AcAktl more than the marker -(I/A)rdl. This maybe happened becauce -

(y)AcAktl seem more easier in use and understanding.
The following graph shows how mach the participants used the three markers in the second exercise:

Graph 3:
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3. Suggestions for the improvement of the lesson:

According to the problems that it can be observed in both exercises, the instructor of the language could give
more examples, so the students could understand better the uses, formula and semantics of the markers -sAydl,
-(I/A)rdl, and -(y)AcAktl. Especialy for the marker -(I/A)rdl. Instrucor could give a consept, or a lexica, in
order students do not use only specific vocabulary. Probably this happened, because participants took inspire
from their own lifes. Furthermore, if instructor could give examples also, in Greek language maybe for irreal
wish and conditionals, participants will understand better those grammar phenomena in Turkish. It is important
also, the knowledge of important grammatical and syntactical phenomena, such as negation, the direct and/or

indirect object.

Design of the Lesson 1 Part 2 Plan 2 -TBLT Lesson:

Theme: Irreal wish in Turkish

Objectives: 1. Introducing grammatical markers to express ‘irreal wish’ (-sAydl,-(I/A)rdl, -(y)AcAktI)
2. Ability of learners to use these markers in creative writing - rewrite a story:

Participants: Students of the Department of Middle and Eastern Studies of University of Cyprus, around 19 -
24 years old, with different level of Turkish (5 participants)

Level: A2-Bl1
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Social Working/ Learning: Group Working
Lesson Materials: The books of Little Red Riding Hood, in Turkish and Greek language:

Group 1:Kirmizi Sapkali Kiz. (2018). Binbir Cigek Kitapsar, and Koxkivookoveitoa (ISBN: 978-93-8945-317-
1y

Group 2:Kirmizi Sapkali Kiz. Polat Kitapgilik, and Kokkwvookoveitoa (ISBN: 978-93-8945-317-1)
Group 3: Kirmizi Sapkali Kiz. (2019). Almidilli, and Koxkwvookoveitoa (ISBN: 978-93-8945-317-1)

Dictionaries: Durring the lesson, participants can use dictionaries. Tuncay &Kapatlag, ( 2000, 2009)

Duration of the lesson/Hours: 1 hour and 30°.

Level: A2-Bl1

A. Description of the steps of the language instructor:
1. Pre-task: 35

1.1.In the beginning, I will make three groups with two to three participants. Each group will have
two books of the fairytale Little Red Riding Hood, one in Turkish KirmiziSapkali Kizand in
Greek Kokkivoorovgitooas an additional material for help. Participants should read the Turkish
book, and observe what suffixes are used in the book. Before I give the books of Little Red
Riding Hood in Turkish,I read them too, in order to see what past suffixes are used. In first
group’s book the most used past suffix is -mls. In second group’s book it is used -DI, -ArDI and
-mls only three times. In third group’s book-mls,
-(y)lyormus, -A/Irmls, -(y)Abil and -mAk i¢in are some of the markers that are used.
Participants must find what suffixes are used in those books. Then, each group will present what
suffixes they found, and I will present the ireal wish/conditional markers, (-sAydI,-(I/A)rdl, and
-(y)AcAktl). This is called pre-task. This will take 20°. The aim of this part is to present the ireal

markers.

Then the Task will take place each group should rewrite the story of Kirmiz: Sapkali Kiz as follows:

2. Task: 35’
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2.1. Firstly, I will give the following guestion, to objerve if participants understand the fairytale and

the menaings of this fairytale: 15’

Bu masal bize neleri 6gretiyor?

2.2.Each group will have a different role from the fairytale Little Red Riding Hood and should
rewrite the story.The task will last for 20°. Participants in this part will use the dictionaries. The
aim of this part of the task is to attest if participants could use properly those markers in their

creative writing.

First Group:
Bu masali yeniden yazin.
Kirmizi sapkali kiz olsaydiniz neler yapardiniz? Neler yapmazdiniz? (10 climleye kadar)

Ornegin: "Eger ben Kirmiz1 Sapkali Kiz olsaydim. ..

Second Group:
Bu masal1 yeniden yazin.
Kurt olsaydiniz daha neler yapardiniz? Neler yapmazdiniz? (10 climleye kadar)

Ornegin: "Eger ben kurt olsaydim...

Third Group:
Bu masali yeniden yazin.
Kirmizi sapkali kizin annesi olsaydiniz neler yapardiniz? (10 ciimleye kadar)

Ornegin: "Eger ben Kirmiz1 Sapkali kizin annesi olsaydim. ..
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3. Post-Task: 20’

Participants will read their writing text products in classroom. This part will take 20°.

4. Monitoring:

I will evaluate the students’ written text production of the lesson with the aim to attest if students have used the

markers as given in the objectives.

After both the lessons, (traditional lesson and TBLT lesson) a motivation questionaire distributed to attest wich

of the two lesson approaches was more productive for the learners; text production.

B. Description during the lesson/ Learners’ Work:

The first lesson (part 2) took place on 31 of January 2024, at 15:30, at the Lab of Glossology (Department of
Turkish and Middle Eastern Studies -University of Cyprus). Five leaners of the Turkish as SL/FL of the
Department of Turkish and Middle Eastern Studies participated in this lesson. The participants are students of
the Department of Turkish and Middle Eastern Studies of University of Cyprus, around 19 -24 years old, who
have different level in Turkish. The objectives of the lesson were to introduce grammatical markers to express
‘irreal wish’ (-sAydI,-(I/A)rdl, -(y)AcAktl) and learners to use these markers in creative writing - rewrite a

story.
1. Pre-task: 35’

Firstly, participants (3 Groups —each group had 2 participants and the second group had only one) read the
books of the fairytale Little Red Riding Hood, in Turkish Kirmizi Sapkali Kiz (15”)and see what suffixes are
used in those books. Past suffixes and irreal wish markers. Participants worked together and in the end they
presennted what markers have found in the books. The aim of this part was to indroduce the ireal markers. (-

sAydl,-(I/A)rdl, -(y)AcAktl). This part took 20°.

After that, the following was given, to observe if students understood the meanings and how to use the markers

sAydl,-(I/A)rdl, and -(y)AcAktl). This part last for 15°. Each group had a different pre-task:
Group 1:
Eger 1 000 000 Yuronuz olsaydi, neler yapardiniz?
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Ornegin: Eger ........
Group 2:
Eger 200 Yuronuz olsaydi, neler yapardiniz?

Ornegin: Eger .......

Group 3:
Eger 10 Yuronuz olsaydi, neler yapardiniz?
Ornegin: Eger ........

2. Task: 35’

Then the task followed wich took 35°. Firstly as an introduction to see if participants understood/ knew the

fairytale I gave the following, this part took 15° and each participant took part individualy:
Bu masal bize neleri 6gretiyor?

In the second part of the task each group had a different role from the fairytale Little Red Riding Hood and
should have rewrite the story.The task last for 20°. Participants in this part used the dictionaries. The aim of

this part of the task was to attest if participants could use properly those markers in their creative writing.

First Group:
Bu masal1 yeniden yazin.
Kirmizi sapkali kiz olsaydiniz neler yapardiniz? Neler yapmazdiniz? (10 ciimleye kadar)

Ornegin: "Eger ben Kirmiz1 Sapkali Kiz olsaydim. ..

Second Group:

Bu masali yeniden yazin.
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Kurt olsaydiniz daha neler yapardiniz? Neler yapmazdiniz? (10 climleye kadar)

Ornegin: "Eger ben kurt olsaydim...

Third Group:
Bu masali yeniden yazin.
Kirmizi sapkali kizin annesi olsaydiniz neler yapardiniz? (10 ciimleye kadar)

Ornegin: "Eger ben Kirmiz1 Sapkali kizin annesi olsaydim. ..

3. Post-task: 20
After that, the participants (each group) presented-read threir stories.
4. Monitoring:

I will evaluate the students’ written text production of the lesson with the aim to attest if students have used

the markers as given in the objectives.

After both the lessons, (traditional tlesson and TBLT lesson) a motivation questionnaire distributed to assess

wich of the two lesson approaches was more productive for the learners; text production.

C. Observations according the pre-task, task, post task:

1. Pre-task: 15°

Group 1:
Eger 1 000 000 Yuronuz olsaydi, neler yapardiniz?
Ornegin: Eger ........
Participant 1:

Eger 1 000 000 yuromolsaydi, yeni bir ev alirmistim. Ayrica, o ev biiyiik olacaksa bir Dopermanalacagim. Bu

seyleri santyorum ama birc¢ok yeni kitaplar1 alip diinyayi gezermistim.
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Participant 2:

Eger 1 000 000, New York’ta yolcugagidecektim ve bir ev alacaktim. Sehrin merkizi de Broadway
gidecektim.

In the first group, first participant seen like he/she did not understand what he/she should do. She/he used only
one time the marker -sAydi, (olsayd) and she/he combined it with the suffix -misti (alirmistim). Furthermore,
she/he used the real conditional with -(y)AcAk (olacaksa), combined it with (y)AcAk. Finaly, she/he used again
the suffix -misti(gezermistim) and one time the markers -(y)Iyor and -(y)lyormus (san1yorum
gergeklesmiyormus). Second participant did not use the marker -sAydi and althougt she/he seems to
understood the pragmatics and semantics of the markers she/he used only the marker -(y)AcAktI (gidecektim,

alacaktim, gidecektim).

The following graph shows how many times Group 1 used the three markers:

Graph 1:

Frequency

efydl -TA)dD  m(v)AcAk]

Group 2:
Eger 200 Yuronuz olsaydi, neler yapardiniz?

Ornegin: Eger .......
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Participant 1:

Eger 200 yurom olsaydi, ¢ok elbise alirdim. Baz1 para ekonomik sebepleri tasaraf edirdim. Baska kitap

alirdim, ¢iink{i okumaktan ¢ok sevirdim. Kedimi dikkat ederdi, bir masaz edecektim.

This participant used one time the narker -sAydI. The whole time she/he used the marker -(I/A)rdl (alirdim,
tasaraf edirdim, alirdim, sevirdim, dikkat ederdi) and only one time the marker -(y)AcAktI (masaz
edecektim). She/he seem to inderstand too, the pragmatics and semantics of the three markers. But in the place

of sevirdim, should have been seviyorum.

The following graph shows how many times Group 2 used the three markers:

Graph 2:
Frequency
R
4
2
alopd {1Aed] -(y)AcAkt

wzAydl w-(TAdD = -(y)AcAkt]

Group 3:
Eger 10 Yuronuz olsaydi, neler yapardiniz?
Ornegin: Eger ........

Participant 1:

38



Eger 10 yuromuz olsaydi, bir ekmek, siit, yumurta, zeytin ve peyniralirdim. Eger 10 yuromuz olsaydi, gazino
daha ¢ok para kazanmak i¢in giderdim. Eger 10 yuromuz olsaydi,arabam i¢in benzin koyardim.Eger 10

yuromuz olsaydi, bir sinema bileti alirip ¢ok ilging bir film izlerdim.
Participant 2:

Eger 10 yuromolsaydi, bes paynirli alirdim,yeni bir gamtaalirdim, sinamaya giderdim.10 yurom olsaydi,

yorgun olmazdi.

The third group both participants seem to understand the semantics and pragmatics of ireal wish/conditional
markers. Participant one used four times the marker -sAydi and four times the marker -(I/A)rdl. Participant two
used two times the marker —sAydi and four times the marker -(I/A)rdI (alirdim (x2), giderdim, olmazdi). No
one in this group used the marker -(y)AcAktl.

The following graph shows how many times Group 3 used the three markers:

Graph 3:
Frequency
g
5
4
2
{1/B)edl -(y)AcAkt

wzAydl  w-(TA)dD = -(y)AcAktl

In conclusion, participant one in Group one did not understood the pragmatics and semantics of the three
markers and did not use them. Participant two in Group one used only the marker -(y)AcAktl. and the
participant of Group 2 used one time the marker -(y)AcAktI (edecektim). Group two used the marker -(I/A)rdl
five times (alirdim (x2), tasaraf edirdim, sevirdim, dikkat ederdi), the third group used all the time the marker -

(I/A)rdI (alirdim, giderdim, koyardim, izlerdim and alirdim (x2), giderdim, yorgun olmazdi).

The following graph shows how many times all groups used the three markers:
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Graph 4:

Frequency
12
10
B
4
Z
0
zfyd| (1A e -y AcAkl
mefydl WAl w-(y)AcAkil
2. Task:35’

2.1.Bu masal bize neleri 6gretiyor? (15”)
Participant 1:

Bu masal hayatimizda yaptiklarimiza dikkat etmemiz ve yabacilara kars1 dikkatli olmamiz gerektigini 6grendik.

Herhangi bir sey yapmadan once ebeveynlerimizi de dinlememiz gerektigini 6grendik.
Participant 2:

Cok dikatth olmaliy1z. Yabancilarla konusmamiz gerekiyor. Eylemlerimizden biz sorumluyuz. Hata

yaptigimizda sans genellikle biiylik rol oynar.
Participant 3:

Dikkatli olmaliy1z ¢linkii disartya bir ¢ok kurt var. Bazen onlar1 baslica anlamiyoruz ama sonunda bize kétii bir

sey yapabiliyor. Ayrica, bizim akrabalarinin sézlerine istemiyorsak dinlemeliyiz.
Participant 4:

Bu masal daha ¢ok dikkat etmeyi 6gretiyor. Hayatta ¢ok kdtii insan var. Cok kiirt var. Annemizi ve babamizi

dinlemek gerekiyor.
Participant 5:

I¢giidiilerimizi takip etmek ve hayal giiciimiiziin ya da yalnizca bizi kendi ¢ikarlar igin etkilemek isteyen

yabancilarin cazibesine kapilmamak.
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In this part I want to attest if students understand the meanings of the fairytale, before I give the main task. In
addition, I want to observe what grammatical phenomena participants used. Participants used mostly the lexica
and markers of necessity. (-mAll, gerek) and the possibility marker -(y)Abil and the infinitive. A good idea for
the next lesson using TBLT, is how necessity and possibility expresses in Turkish. As, it is observed from

above, some students did not know how to use properly, those markers.
2.2.Bu masali yeniden yazin. (20’)
First Group:
Bu masali yeniden yazin.
Kirmizi sapkali kiz olsaydiniz neler yapardiniz? Neler yapmazdiniz? (10 ciimleye kadar)
Ornegin: "Eger ben Kirmiz1 Sapkali Kiz olsaydim. ..

Eger ben Kirmiz1 Sapkali Kiz olsaydim kipkirmizi pelerimi giyermisim ve annemin s6zlerini diisiinerek
disariya ¢ikarmisim. Birkag¢ dakkika sonra, yiirliyiince, oduncu ile goriisece§im. Ona ¢ok lezetli meyve
verecegim ama bu meyveleri zehirlidir. Oduncu bu meyveleri yiyip birgok saatleri i¢cin uyuyacakmis. Gizlice
gizlice onu baldas1 alacaktim. Sonra, bazi ¢igekleri koyup sarkilari sdyleyince kurt benim yanima gelecekmis,
kurtu benimle yiirlimeye davet edecekmisim nadir bir ¢igegi bulmaya i¢in. O zamanda, oduncunun baldasiyla

kurtu 6ldiirecektim. Bundan sonra, sakinca sepetim ile biiyiikannemin evine varirmigim.

Group 1 used only one time the marker -sAydlI (olsaydim) and only two times the marker -(y)AcAktl
(alacaktim, oldiirecektim). The other markers are the past suffixes narkers such as -(y)AcAkmls, and —larmls.
Probably this happened because the task asks to rewrite a story, that’s why maybe Group 1 thought to use past
markers, although then, the sentence it is start with an ireal conditional. It is seem that Group 1 did not
understand the pragmatics of the ireal markers fully. Furthermore, the use of only -(y)AcAktl, it shows that

probably it is more easier to understand and use it than -(I/A)rdl.

Second Group:

Bu masal1 yeniden yazin.

Kurt olsaydiniz daha neler yapardiniz? Neler yapmazdiniz? (10 ciimleye kadar)
Ornegin: "Eger ben kurt olsaydim. ..

Eger ben kurt olsaydimkirmizi sapkali kiza konusmazdim. Ona takip ederdim.Onun sebetinituturdu ve
biitiin meyve, bal yerdim. Biiylikannesi’nin evinegelirdim, daha ¢ok dikkat ederdim. Biiyiikannesini
yemektren once, ve kirmizi sapkali kiz1 yemekten dnce, annesinin evini bulmaya calisirdim.
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Onlarasorardi.Sonra kosarak annesinin evine giderdim. Ona da yerdim. Oduncuyu dikkat ederdim, ve ona

tahmin ederdim.

Group 2 used only one time the marker -sAydlI (olsaydim) and only used the marker -(I/A)rdl. It is objerve that
the Group understood the use of the ireal markers. However, the Group seen to follow the task, because except
the ireal conditional that gives in the example and the word Eger, the task ask with the use of the marker -
(I/A)rdl. Due to that, probably Group 2 used only the marker r -(I/A)rdl (konugsmazdim, takip ederdim, tuturdu,

yerdim. gelirdim, dikkat ederdim, ¢alisirdim, sorardi, giderdim, yerdim, dikkat ederdim, tahmin ederdim).

Third Group:

Bu masali yeniden yazin.

Kirmizi sapkali kizin annesi olsaydiniz neler yapardiniz? (10 ciimleye kadar)
Ornegin: "Eger ben Kirmizi Sapkali kizin annesi olsaydim. ..

Eger ben Kirmiz1 Sapkali kizin annesi olsaydim, ona kendini korumak i¢in yanina bir balta almasini
Daha iyi gérmesi i¢in ona giinliigiine gitmesini soylerdim.Ona yabancilarla konusmamasini
Ayrica onu korumak i¢in kopegi de yanina almasini soylerdim. Ona en giivenli yolu bulmasina
soylerdim. Ormanda yogun goriinmemesi i¢in yesil kiyafetler giymesini soylerdim. Yirilirken sarki

sOylememesini soylerdim. Boylece ses ¢ikarmazdi, yabancilarin ilgisi ¢ekmesin.

In Group 3, again the marker -sAydl is used one time(olsaydim). Group 3 did not use the marker -(y)AcAktl,
but only the marker -(I/A)rdl. Probably, due to the reason it is mentioned above, for Group 2. The problem with
the Group 2 is the lack of vocabulary. The group used eight times the marker -(I/A)rdl, but it is only used with

the verb soylemek and one time with the verb ¢ikarmak.

According to all the data, from all the groups, the marker -sAydl is used three times, one time each group. The
marker -(y)AcAktl, is used only two times in Grop’s 1 story. The marker -(I/A)rdl, is used only in Group’s 2
and 3, twenty times. Group 1 seen like did not understood the pragmatics of the three ireal markers. Group 2

and Group 3 understood the pragmatics and semantics of the markers.
The following graph shows how many times participants used the three markers during the task:

Graph 5:
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Frequency

The problem of the three groups is the lack of vocabulary, alhtought all groups could use ditionaries it is seen

that all participants had issues with the lexica. Especially, Group 3, wich did not use other verb than sdylemek.

3. Suggestions for the improvement of the lesson:

Maybe if in the pre-task the language instructor explains more the pragmatics and semantics of the ireal
markers would understand better. Moreover, in the task maybe the title Bu masali yeniden yazin should not
exist, because it seems it confuses the participants. Furthermore, except the dictionaries maybe during the task a

lexica could be given, especially some synonyms for some words such as: dikkat etmek, sdylemek etc.
D. Observations according to motivation questionnaire:

After both the lessons, (traditional lesson and TBLT lesson) a motivation questionnaire distributed to assess

wich of the two lesson approaches was more productive for the learners; text production.

The questionnarie has two parts, one is just to answer questions about lesson in 31 of January 2024, in the
second part there is a table wich attests to show wich approach, according to the participants, was nore

productive.

1. What have you learned today? (31/1/24)
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The objectives for this lesson is participant learn how ireal wish is expresses in Turkish wuth the markers: -

sAydl,-(I/A)rdl, -(y)AcAktI and use them in their writings.

Two participants of the five mention that they learn how to use the tenses/ the past tenses. Two participants
comment that they learn how to use the past suffixes and ireal wish in Turkish. There is one participant who
mentions that she/he learn the right syntax in Turkish and one she/he mentions how important is the team work
and how much you can learn from a fairytale. It is seen that two of the five participants get the aim of the

lesson. The following graph shows what participants learned in the lesson:

Graph 6:

Frequency

p

» Lieam how fo uze (past) tenses

= Leeamn from team work and from fairytale
= Leamn the ireal wish markers

= Leamn the night syntax in Turkish

2. Wich part(s) tasks did you like more than other parts? Why?

In this question all the participants answered that they liked the task part, the creative writing part where they
should rewrite the fairytale and be a character in the story (the Little Red Ridding Hood, the Woolf or the Little
Red Ridding Hood’s mother).

Three of the five participants mentions that they like this part the nost, because they have to use their fantasy
and imagination, and that they like to be creative (teir artistic side). One participant mentions that it is reminder
her/him, her/his childhood, and it makes her/him child again, also, it helps him/her understand the meaning of

the fairytale. Finally, one participant mentions that she/he likes the team work.
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3. Share with us your expirience, expression, opinion, comments, and thoughts regarding today’s lesson?

All participants mention that the lesson was fun and interesting. The language insteuctor was helpful and
the lesson was understandable. One participant mentions that the lesson, althought it was fun, it was tiring.
In addition someone comments that she/he learned something new, and that she/he liked the use of the book
and they fact that they worked in teams. Other participant mentions that she/he liked the pre-task (finding

the suffixes in the book) and the question: Bu masal bize neleri 6gretiyor?.

The second part includes three questions:

1. What part(s) did you like the most in the lessons?

Comparing the two lessons (Lesson 24/1/24 (Traditional) and Lesson 31/1/24 (TBLT)), it is seen that for
the Lesson 24/1/24 (Traditional), all participants mention that they like the teaching part, the tables, because
they learned something new, it was interesting and that they help them remind the suffixes and their uses.
Two participants mention that they liked the part where they have to translate the sentences and the

eXercises.

For the Lesson of 31/1/24, participants mention that they liked the task part, where they should rewrite the
fairytale because they have to use their fantasy and imagination and due to the fact they should work in teams.

Only one participant mentions that she/he liked the part where they should read the book and find the suffixes.
2. In wich lesson did you have more fun?

All participants answered that they had fun in the second lesson (Lesson 31/1/24 (TBLT)). Some of the reasons
according to the participants are, the team work and that they had to communicate and discuss and share ideas
and opinions, also, because they had to use their imagination to rewrite the fairytale, as well as they were more

active durring this lesson. The following graph shows wich lesson participants found more fun:

Graph 7:
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3. In wich lesson did you have learn more easily?

Three of the five participants answered that they learned more easily in the second lesson (Lesson 31/1/24
(TBLT)).According to them, the team work helped them to learn more easily. Two participants comment

that they have learned more easily in the first lesson (Lesson 24/1/24 (Traditional)), due to the fact that the
language instructor in the begining explained the grammar (tables) and there was a reminder for things that

are almost forgotten. The following graph shows wich lesson participants lerned more easily:

Graph 8:

Frequency

Lesson 2411724 (Traditional Lesson Lesson 3171724 (TBLT

mLessom 24124 (Traditiomnal Leszon) mLeszon 31124 (TELT)

Design of the lesson 2(part 1)-Plan 3: Traditional Lesson:

Theme: Necessity in Turkish
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Objectives: 1. Introducing grammatical markers and lexica to express ‘necessity’ (-(y)AcAk, -mAli,

-sIn, gerek, lazim)

2. Ability of learners to use these markers and lexica in Greek when translating into the Greek

Participants: Students of the Department of Middle and Eastern Studies of University of Cyprus,

around 19 -24 years old, with different level of Turkish (6 participants)

Level:Al- A2

Lesson: Traditional Method/Individualy

Lesson Materials: Grammars (Ioannou (2004), Korkmaz (2009), Dafnopatides &Sanlioglu (2018),
Van Schaaik (2020)) and dictionaries (Tuncay &Kapatldag 2000, 2009).

1.

A. Description of the steps of the language instructor:

On the beginning, I will introduce the grammatical markers and lexica to express ‘necessity’ (-
(y)AcAk, -mAll, -sln, gerek, lazim), using a table witch I make, explaining how these markers
and lexica (-(y)AcAk, -mAll, -sIn, gerek, lazim) are usetd, their meanings and how to translate
them into the Greek. Exept the formula (use), and the semantics/pragmatics I give to this table, I
give two examples for each grammatical marker and lexica and their translation into the Greek.
The sources I used to make this table (Table 1) are some Turkish grammars in English, Turkish
and Greek(a combination of those): Van Schaaik (2020), Korkmaz (2009) and Dafnopatides
&Sanlioglu (2018). For the examples and their translation the only source is used is
Dafnopatides &Sanlioglu (2018), a Turkish grammar into Greek, in order the translation be the
most closer can to Greek language. All the examples are the same as the book, the only example
differs is ""Evi temizlemen gerek. 'In the book the exact example is ""Evi temizlemeliysen,

annen gelmeden once yap!”” (Dafnopatides &Sanlioglu, 2018, p. 166). (30°)
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Table 1:

Necessity: Avaykoidtnrto

1. -(y)AcAk
It shows a wish, an obligation, a commitment
Ex.:1. Simdi bizi de dinleyeceksiniz!

Greek: Topa Bo axovoete kot gpdc!

Ex.:2. Bu kizla evlenmeyeceksin! izin vermem!

Greek: Agv Ba mavtpevteig pe avtd 10 kopitot! Agv to emTpénm!

2. Stem +(negation) + -mAIl + copular markers
It is one of the ways to show necessity
Ex:1. Biz yaglilara yardim etmeliyiz.

Greek: IIpénet va fonBdpe Toug nAKiopUEVOLGE.

Ex: 2. Cocuklar her giin siit icmeli.

Greek: Ta moudié wpémet va mivouv yaAa kdbe pépa.

3. -sIn
It is the 3™ person singular and plural of Imperative — it can show a necessity- wish
Ex.: 1. Bagirma! Coguklar duymasinlar!

Greek: Mnvowvaleg! Na unv akodcovv to mondid!

Ex:2. Misafir bugiin gelmesin, yarin gelsin!

Greek: NaunvépOeionuepaokoarespuévoc, va/acépbeiavpio!

4. stem + (negation) + -me/ -ma + possessive suffix + gerek/ lazim/ gerekiyor/ icap

ediyor
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Ex.: 1. Sizin beklemeniz lazim.

Greek: [Ipénet vo mepipuéverte.

Ex.: 2. Evi temizlemen gerek.

Greek: Xpewaletav [Ipémet va kabapicelg to omitt!

2. After expalining the markers and lexica expressing neccessity (the table) and answer all the
questions that students will have. I will give two exercises. The first exercise is to translate five
sentences from Turkish into the Greek, to see if students understand how the grammatical
markers and lexica are translated into Greek. The five sentences are made by me, taking ideas
from Dafnopatides &Sanlioglu (2018) and loannou (2004). Students will have dictionaries or
they can ask if they have any questions about the vocabulary. (Exercise 1 will take10’-15”)

The second exersice will be to write a small paragraph (5-7 sentences) about characteristics

which a good friend should have and use the markers and lexica: (y)AcAk, -mAll, -sln, gerek,

lazim. (Exersise 2 will take 15”)
Another table with lexica of human characteristics, adverbs, manners etc, will be given as a
seccondary material to help the students. Students can use dictionaries, too. In this exercise |
want to objerve if they understand the use of those markers, and if they can use them in their
writings.
Table 2:

Lexica Adverbs(time, manner)

erkek/kadin her giin/ hafta/ ay

Tiirk/ Italyan. .. hep

yasli/ geng bazen

sar1 saclt... ara sira

yesil gozlii... asla

uzun/ kisa/ orta boylu erken ge¢

sakall1 genellikle

caliskan hemen

akilli nadir

sadik sik stk

yanligsiz yine
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net sabah /sabahleyin

deli ogle/ 6gleyin
neseli ogleden sonra
kibar gece

diizenli

Exercise 1: Translate the following sentences from Turkish to Greek:

a. Atesim var. Doktora gitmem lazim.

b. Firmna gitsin! Ekmek alsin!

c. Buseyleri yememelisiniz! Sagiliga ¢ok zararli.
d. Onu dinlemeyecek, kotii bir insan ¢iinkii.

e. Nineni onun sikca ziyaret etmesi gerekiyor.

Exercise 2:

Write a small paragraph (5-7 sentences) about characteristics which a good friendshould have and use the

markers and lexica:

-(y)AcAk, -mAll, -sIn, gerek, lazim.

Use also lexica from the table below.
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Table 2:

Lexica Adverbs(time, manner)
erkek/kadin her giin/ hafta/ ay
Tiirk/ Italyan. .. hep

yasli/ geng bazen

sar1 sagli. .. ara sira

yesil gozlii... asla

uzun/ kisa/ orta boylu erken ge¢

sakall1 genellikle
caliskan hemen

akilli nadir

sadik sik stk

yanligsiz yine

net sabah /sabahleyin
deli ogle/ 6gleyin
neseli ogleden sonra
kibar gece

diizenli

3. Monitoring:

I will evaluate the students’ written text production of the lesson with the aim to attest if students have used the

markers as given in the objectives.

B. Descriptiondurring the lesson/Learners’ Work:

The second lesson (part one) took place on 28th of February at 15:30 at the Lab of Glossology
(Department of Middle Eastern Studies — University of Cyprus). Six participants came. The
participants are students of the Department of Middle and Eastern Studies of University of Cyprus,
around 19 -24 years old, who have different level in Turkish. The objectives of the lesson were to
indroduse grammatical markers and lexica to express ‘necessity’ (-(y)AcAKk, -mAll, -sIn, gerek,
lazim) and to teach how to use these markers and lexica in Greek when translating into the Greek,

in writing.
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To begin with I introduced the markers and give examples for how to use, translate and formulate
these markers using a table (Table 1). Students could make questions. There were not any questions.

This part took 30°.

After introducing the necessity markers I gave two exercises. The first one was five sentences
translate them from Turkish to the Greek. Students had dictionaries if they wanted to use them, or
they could ask me for the vocabulary. This exercise last for 10’- 15’and the aim was to observe if

participants understood how to translate the necessity markers and lexica.

Exercise 1: Translate the following sentences from Turkish to Greek:

f. Atesim var. Doktora gitmem lazim.

g. Firmna gitsin! Ekmek alsin!

h. Bu seyleri yememelisiniz! Sagiliga ¢ok zararl.
1. Onu dinlemeyecek, kotii bir insan ¢iinkii.

j. Nineni onun sik¢a ziyaret etmesi gerekiyor.

Table 1:

Necessity: Avaykoidtnta

1. -(y)AcAk
It shows a wish, an obligation, a commitment
Ex.:1. Simdi bizi de dinleyeceksiniz!

Greek: Topa 0o axovoete Ko epdg!

Ex.:2. Bu kizla evlenmeyeceksin! Izin vermem!

Greek: Aev Ba mavtpevteic pe avtd 1o Kopitol! Agv 10 emTpénm!

2. Stem +(negation) + -mAIl + copular markers
It is one of the ways to show necessity
Ex:1. Biz yaglilara yardim etmeliyiz.

Greek: [Ipémet va fonBdpe Toug NAKI®UEVOG.
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Ex: 2. Cocuklar her giin siit icmeli.

Greek: Ta moudid wpémet va mivouv yaAa kdbe pépa.

3. -sIn
It is the 3™ person singular and plural of Imperative — it can show a necessity- wish
Ex.: 1. Bagirma! Coguklar duymasinlar!

Greek: Mnvowvaleg! Na unv akovcovv to moudid!

Ex:2. Misafir bugilin gelmesin, yarin gelsin!

Greek: NaunvépOeionuepaokarespuévoc, vo/acépbeiavpio!

4. stem + (negation) + -me/ -ma + possessive suffix + gerek/ lazim/ gerekiyor/ icap
ediyor
Ex.: 1. Sizin beklemeniz lazim.

Greek: IIpénetl va mepruévere.

Ex.: 2. Evi temizlemen gerek.

Greek: Xpewaletav [Ipénel va kabapicelg to omit!

The second exersice’s aim was to objerve if students could use and formulate the markers and lexica in their
writings. A secondary matireal for help had been given (Table 2). The participants could use also the

dictionaries durring this exersice to. The exercise was:

Exercise 2:

Write a small paragraph (5-7 sentences) about characteristics which a good friendshould have and use the

markers and lexica:
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-(y)AcAk, -mAll, -sIn, gerek, lazim.

Use also lexica from the table below.

It last 15°. The lesson ended around 16:00.

Table 2:
Lexica Adverbs(time, manner)
erkek/kadin her giin/ hafta/ ay
Tiirk/ Italyan. .. hep
yasli/ geng bazen
sar1 sagli... ara sira
yesil gozlii... asla
uzun/ kisa/ orta boylu erken ge¢
sakall1 genellikle
caliskan hemen
akalll nadir
sadik sik stk
yanligsiz yine
net sabah /sabahleyin
deli ogle/ 6gleyin
neseli Ogleden sonra
kibar gece
diizenli

Durring the lesson students had no many questions.

C. Observations according to the exercises:

1. Objervations for exersice 1:

Exercise 1: Translate the following sentences from Turkish to Greek:

a. Atesim var. Doktora gitmem lazim.

b. Firmna gitsin! Ekmek alsin!
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c. Buseyleri yememelisiniz! Sagiliga ¢ok zararl:.
d. Onu dinlemeyecek, kotii bir insan ¢iink{i.

e. Nineni onun sik¢a ziyaret etmesi gerekiyor.

The aim of this exercise is to attest how students will translate those necessity markers and lexica.

a. Atesim var. Doktora gitmem lazim.
The six participants translated this sentence:
Participant 1: Eyo mopeto. [Ipénet va mdo yotpo.
Participant 2: 'Exyw mopetd. [lpénet va mdm ot ylotpo.
Participant 3: 'Eyo mupeto, yperaletar mpénet va mdm 6Tov yloTpo.
Participant 4: IIpéner/Xperaleton va mdw otov yrotpo. 'Exm mopeto.
Participant 5: "Exo mopeto. [Ipénet va mhw otov ylatpo.
Participant 6: 'Exo mopeto. I[Ipénet va mwhw otov ylatpo.

For the first sentence all participants translated as "Exw mopeto, ypeidletar/ npénet va mdw otov yarpd." All
the participants translated the phrase "Atesim var" as "Eym mopetd", and the phrase "Doktora gitmem lazim.",
participants translated it as "ypeidletav mpénet va ndm (otov/otny ytpd ". Some differences are, that: one
participant start the sentence opposite (Participant 4: [Ipéner/Xperaleton vo tam otov yiatpd. Exm mopetd.).
Another difference is with the translation of "Doktora", four participants translated it as "otov yiatpo", one
participant translated it as "otn yiatpo", (Participant 2) and one as "ndw yatpo". The difference is not only the
articles, but also how the participants understood or knew whether the word "Doktora" is a general or
categorical object. Five of the participants used a dot/full stop, one (Participant 3) used comma to combine the
two sentences. As for how participants translated "lazim", all participants used "[1pénet”, except two who used

both "TIpénet" and "Xpedletar". The following graph shows how participants translated "lazim":

Graph 1:
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s [Ipemezr = [lpEmarXKpatiletm

b. Firma gitsin! Ekmek alsin!
The six participants translated this sentence:
Participant 1: Na ndet oto povpvo! Na mhpet yopui!
Participant 2: [Inyouve oto eovpvo! ITape youi!
Participant 3: Na et 6o @ovpvo! Na épetl yopui!
Participant 4:Na ntdetr otov ovpvo! Na whpet youi.
Participant 5: IInye otov povpvo. IInpe youi.

Participant 6: Na maet otov povpvo! Noamdpenympui!

The participants seen to have an issue with the translation of the suffix-sIn. Four of the six participants
translated it as "Na wéel oto povpvo! Na mapev/pépet youi!". One participant translated this suffix as a Second
person singular of the Imperative:" [Inyawve oto povpvo! ITape youi!"(Participant 2) and one translated it as
past tense marker: "I[Inye otov @ovpvo. IInpe youi." (Participant 5). The following graph shows how

participants have translated the marker -sIn:

Graph 2:
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4
Nuo mier grov gotpve! No mdpey'p WL

o [T oto povpvol Tlaps ywow

n [Tjyz otov oodpvo. TInps wopd

c. Bu seyleri yememelisiniz! Sagliga ¢ok zararli.

The six participants translated this sentence:

Participant 1: Aev mpénel va o Tp®dTE 0LTA. AgV KAVEL Y0 TV VYELD.

Participant 2: ..ovtd ta Tpdypoto!

Participant 3:Aev npénet va tpdTe T€T010 Tpdrypata! Eivor PAafepd yio tnv vyeia.
Participant 4: Agv tpénet va tpdTe avtd o Tpdypata! Eivor modd PAafepd yio tnv vyeio.
Participant 5: Agv pénel va tpdTE 0VTA Ta TPAYHaTo. Eitvor moAd emPBrapn) yio tnv vyeia.

Participant 6: Agv tpénel va tpdTE amd avtd To Tpdypato. Eivoal modd BAafepd yio tnv vyeio.

Firstly, for the phrase "Sagliga ¢ok zararli." Participants gave different translations. Three participants
translated is as "Eivat (moA0) Brapepd yia tnv vyeio."(Participant 3, Participant 4 and Participant 6). Participant
5, translated this phrase similar with the other three: " Eivot moAd emiBiafr) yio tnv vyeio." Participant 1,
translated it as: "Agv kévet yia v vyeia.". The phrase "Bu seyleri yememelisiniz!", it is translated as ":Agv
mpémel va. Tpdte avtd tao Tpdypato.” (Participant 4 and Participant 5), Participant 1 translated it as "Agv wpémet
va ta Tpote avtd.", Participant 3 translated it as "Aev mpénel va tpdte tétota Tpdypata!" and Participant 6
translated it as "Agv npénet va TpdTE amd avtd ta Tpdypoata.”. It is observed that participants although in
Turkish the word (Bu) seyleri has the accusativesuffix (avtd ta Tpdypata), in Greek language it can be
translated with many ways. As for the verb "yememelisiniz!" five of the six participants translated it as "Aev
npémel vo Tpdte". Participant 2 did not translate this sentence at all. The following graph shows that all

participants translated with the same way the marker -mAll and one did not translate at all:
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Graph 3:

Frequency

(Azvimpinzt o Kapde perdopom

d. Onu dinlemeyecek, katii bir insan ¢linkii.

The six participants translated this sentence:

Participant 1: Aev Ba Tov akovoel, yloti eivar Kakog avOpmmoc.
Participant 2: Aev Ba tov axovoetl, kakdg eivon avOpwmog,.
Participant 3: AgvBa Tov akovg avtdv, yiati eivor Kakdg avOpmmog.
Participant 4: Agv Ba Tov axoOoeL meldn givorl Kakog avOpmmos.
Participant 5: Mnv tov axobg, eneidn eivar kaKog avOpwmog,.

Participant 6: Na unv axobet ekeivov, emeion sivat évag doynpog dvopmmoc.

In this sentence, for the first phrase "Onu dinlemeyecek", there are different translations. Three participants
have translated it as "Agv 6a tov axovcel" (Participants 1,2,4). Participant three translated with same words, but
he/she made a mistake with the personal suffix: "Agv Ba tov akovg avtdv". Participants five and six, translated
it as "(Na) unv axovel", however Participant five did a mistake with the personal suffix: "Mnv tov axovg". Two
of the six participants have made a mistake with the personal suffix (Participant 3,5). Participants used
different tenses and moods (declarative, subjunctive and imperative mood).For the phrase "kdtii bir insan

¢linkii", there are also various translations. Two participants translated it as "yiati givon Kaxog dvOpmmoc”
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(Participants 1,3). Three participants translated it as "eme1on eivan kokodg/ doynuog dvBpwmoc" (Participants
4,5,6). Participant two translated this phrase without translating "¢iinkii": "kakdg ivon dvOpwmoc”. The
following graph shows how participants translated the verb: dinlemeyecek marker -(y)AcAk with the negation

and Onu:

Graph 4:

Frequency

= Agy B Tov osooDs ouTo

- . - . .
IVITV TV GO0 = No Loy EDUEL EREIVON

e. Nineni onun sikca ziyaret etmesi gerekiyor.

The six participants translated this sentence:

Participant 1: [Tpénetl va emokéntesat Guyva TV yloyd Gov.
Participant 2: H ywoyid cuvavinee..

Participant 3: Avtog ypelaleTol vo EMGKETTETAL GLYVA TNV Y10V,
Participant 4:Agv Tpénet v EMOKETTETOL TNV YLOYLA TOV.
Participant 5: IIpénetl va emokéntetol TV yoryld Tov Guyvd.
Participant 6: Xpetaletot vo eMOKERTTETOL GUYVA TV YLOYLA TOV.

Except, Participant two who did not translate the sentence, Participant one, translated the sentence as: "IIpénet
Vo EMOKENTEGOL GLYVA TNV Ylayld cov." Participant one, have translated correctly "gerekiyor", and all the
sentence, but she/he did a mistake with the possessive marker in the word: "etmesi" or she/he did not remember

that the subject of "ziyaret etmesi" should be in genetive. (onun). Participant three, translated the sentence as "
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Avtdc yperdletan va emokénteton cuyva v yuoyd.", she/he translated correctly the sentence but she/he missed
the possessive marker in the word: " Nineni". Participant four, she/he did three mistakes, she/he added negation
in " gerekiyor", used third singular possesive suffix and not second: " Nineni", and not translated "sik¢a".
Participants five and six translated correcltly the sentence, but they used third singular possesive suffix and not

second: " Nineni". The following graph shows how participants translated the verb "gerekiyor":

Graph 5:

Frequency

= (Aev) mpEmer = Mpealptm = Kopdo pevdppac

Participants translated lexica "lazim" as "npéner/yperdleton" and the marker -mAIl as "npémer", except
Participant one who did not translate at all. The word gerekiyor, is translated as "npénev/yperdletar”. The
problems, participants faced is with the marker -sIn and -(y)AcAk. There were different translations, in these
sentences. Participants seen to have issues with the expression of tenses and moods in Greek. Furthermore, they
missed suffixes such as this of negation and possesive suffixes. In some causes, participants seen to not
understand the pragmatics of a marker/lexica and how it is formulated. There are different translations in the
causes’ suffixes, too. All that is due to the fact that participants did not only lack knowledge in Turkish, but in
their mother language, also (Greek).

2. Observations for exersice 2:

Exercise 2:

Write a small paragraph (5-7 sentences) about characteristics which a good friendshould have and use the

markers and lexica:

-(y)AcAk, -mAll, -sIn, gerek, lazim.

Use also lexica from the table below.

60



Table 2:

Lexica Adverbs(time, manner)
erkek/kadin her giin/ hafta/ ay
Tiirk/ Italyan. .. hep

yasli/ geng bazen

sar1 sagli... ara sira

yesil gozlii... asla

uzun/ kisa/ orta boylu erken gec

sakallt genellikle
caliskan hemen

akill nadir

sadik sik stk

yanligsiz yine

net sabah /sabahleyin
deli ogle/ 6gleyin
neseli Ogleden sonra
kibar gece

diizenli

Participant 1:

Bence her arkadas neseli olmali, net olmali, ve biraz da deli olmali. Kibar olsun ve en énemlisi de akilli

olsunki, arkadaslarina tavsiye versin, herhangi bir konuda. Asla iyi giinde, kétii giinde beni buirakmayacak.

Graph 6:
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]

mAll zln (y)AcAk

emAll mzln ®y)ACA

Participant 2:

Erkek arkadas akilli lazim. Kadin arkadas Tiirk ve sadik lazim. Kadin arkadas sik sik deli. Arkadas erkek ve
kadin sabah kibar lazim. Erken ge¢ neseli gerek.

Graph 7:

Frequency

lazim gerskigerekiyor

Wlazm W pgerels/peraliyor

Participant 3:

Iyi bir arkadas kibar olmali. Onun ara sira neseli olmasi gerekiyor. Caliskan ve akilli olsun, ama onun deli

olmamasi gerekiyor. Yakin bir dostumun sag¢larinin sar1 olmasi [271m. O de orta boylu olacak.
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Graph 8:

Frequency
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mmAll wgerek/gerekiyor  Wlazm  w(y)AcAk msln
Participant 4:
Iyi arkadasin her giin bana konusmas gerek. Beni dinlemeli. Dans gitmemiz ve sik sik eglenmemiz

gerekiyor. Beni desteklemesi gerek ve birbirlerine yardim etmemiz

Graph 9:
Frequency

-

2

L4 .

mAll gerek/gerekiyor lazim
EmAll wgerek/gereldivor W lamm

Participant 5:

Bir kisi 1yi arkadas olmak i¢in erkek veya kadin olmasina gerek yok. O kisi, seninle yanligsiz olmasi gerek.
Herkes yalan sdylemiyor bagka insanlara, iyidir. Ayrica, iyi bir arkadag seninle sik sik bulusmaliyor, ¢linkii
birbirinize en giiclii bir iliski yaratacak. Biraz deli olmaliglinkli iyi hissetmiyorsan o seni neseli yapabilecek.

Genellikle, iyi bir arkadasi diizenli ve sadik olmalidir.
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Graph 10:

Frequency
4
2
0 . .
méAll gerskigerekivor (y1Achk

EmAll  wperek’perekiyor  m{v)AcAk

Participant 6:

Iyi bir arkadas sadik gerek. Benim igin yanhssiz ve deli olmali. Erkek yoksa kadin olmak fark etmez. Her giin
beraber sohbet etmeliyiz, hem de telefonda hem de yiiz yiize. Daha iyi ayni dil konugsmak Hep neseli

olmasi istiyorum. Genellikle net olmasi ve benim sevmesi gerek.

Graph 11:
Frequency
25
2
15
) .
0
méAll gerekigerckiyor azim

EmAll mperek/merelivor  Wlazm
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All participants used the vocabulary/lexica given. That means this vocabulary table was helpful. Participants
used all the marker and lexica. The problem is that some participants did not understand the pragmatics of
lazim and gerek/ gerekiyor. Those participants are Participant two and six. The following graph shows how

many times participants used the five markers in Exersice 2:

Graph 12:

5
mé,

aerskiners=knvor
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Frequency
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azim yIACAk sln
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From the graph above, it is concluded that participants used most the marker -mAII and the lexica gerek/
gerekiyor. (ten times each). Then, the next one in order is, lazim (seven times), -(y)AcAk (four times) and -sIn
(four times). The marker -sIn used only from two participants (Participant 1and 3), The marker -(y)AcAk was
used from three participants. (Participants one, thrree and five). All participants used -mAll except Participant
two. All participants except one, the Participant one, used the lexica gerek/ gerekiyor, however Participant two
and six did not used it proper. (formula). Participants one and five did not use the lexica lazzim. Some
participants chose to use the marker -mAIll and the lexica gerek/ gerekiyor, and lazim, because they probably
already knew about them and their semantics, however two of them did not formulate them properly. And other
used -(y)AcAk and -sIn, maybe due to the fact that they found more easier their formulation. In general, all

participants understood the semantics and pragmatics of the five markers.
3. Suggestions for the improvement of the lesso:

Maybe participants could have more explaination of the markers, in order to understand better the pragmatics of

the lexica and markers, in order to use more times the markers -(y)AcAk and -sIn. It is seen like that these two
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markers are not be used, not because it is hard to understand their pragmatics and their semantics, but probably
due to the fact that students learn from the begining that these two markers use for different reasons to express

Subjunctive mood and Future tense, that the reason, participants afraid to use these markers.
Design of the lesson 2(part 2): Plan 4: TBLT:

Theme: To write an advertisement about the search for a roommate

Ev arkadas1 artyorum

Objectives: Students learn how to use the grammatical markers and lexica to express ‘necessity’ by
the markers -(y)AcAk, -mAll, -sIn and the lexica gerek, lazim, and the possibility marker -(y)Abil

when writing an advertisement.

Participants: Students of the Department of Middle and Eastern Studies of University of Cyprus,
around 19 -24 years old, with different level of Turkish (6 participants )

Level:A2-B1

Social Working/Lerning: Group Working

Lesson Material:Pictures, Advertisements, Dictionaries

Duration/Hours: 1 hour and 30’
A Descriptions of the steps of the language instructor:

1. Pre-task: 45’

1.1. On the beginning, I will use 6 pictures to introduce some of the vocabulary(see below in Table) of what
should the behaviour of a good roommate be. The students then will write 4-5 sentences what they expect from
a roommate s(h)e should do. Dictionaries will be given to help students with the vocabulary. (Tuncay &

Koapatliac (2000, 2009). For this part [ plan 15 minutes.
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Kapiy1 acik birakmamasi ve kapatmasi gerekir.

Temizlik beraber yapilacak.

Saygili ve anlayisli olmali.
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Bazen beraber eglenenbiliriz.

Birbirimize destek olmamiz lazim. /Birbirimizi destekleyelim.

Tabii, ev masraflar1 paylasilacak.

1.2. Then, I will give six advertisements in Turkish, and introduce the vocabulary and grammar using in each of

the advertisements below. Students will read the texts:

a. Write what is the structure of the advertisements. (15 minutes)
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b. According to the texts what are the (possible) characteristics a roommate must have. (15 minutes)

Ev arkadasi ariyorum:

Advertisement 1:

ilan Bilgileri Aciklama Konumu

3+2 dubleks evime ev arkadasi artyorum. Kisisel ve ortak
kullanim alanlarinin temizligine 6nem veren, evde sigara
alkol tiiketilmesinden rahatsiz olmayacak, eglenmeyi
seven ve bilen ama dozunu kagirmayacak kadar
donanimli ev arkadasi artyorum. Ev dubleks ¢ift salonlu
full+full esyali. Cok i1yi konumda, garsiya ve Sekapark'a
yiirime mesafesinde. Evde akliniza gelebilecek,
ihtiyaciniz olan tiim esyalar mevcut.

Advertisement 2:

llar Bigiari Agiklarma Kanumu

Merhabalar baghfin yanhs anlagiimamas: dncelikhi talebim ve
ricamdir. Cinsiyet aynming kargiyim fakat daha dikzenli ve
temiz olduklan igin bayan ev arkadag anyorum. Uzun siiredir
tek bagima yasadifim evde hem benden bagka birisinin
olmasi hemde sessizlifin giderilmesi igin ev arkadag
arryorum. Oncelikle meslefiim yazarlik fakat ara ara gegici
ilerde caligryorum bir siyasetgimizin sponsorlufu vasitasiyla
daha gok yazarhk izerinde galisiyorum. Evde olma sikhifim
degiskenlik gistermekiedir. Ban zaman gehir disina
gikiyorum baz: zamanlarda da gegici ijlerin peginde yofun
templarla siirilklenip gidiyorum bazi zamanlarda da haftalarca
aylarca evde kaliyorum. Sosyal icigilikien ziyade alkolle ok
iyi dostluk bafilanm var. Fakat gayet uysal anlayish ve kibar
biriyim, Evcil hayvanlara karsi degilim sorumluluk ahnmass
duhilinde konusulur ve gocuk bebek karsin da defilim yine
bunlar konugulur. Temizlik konusunda katnyam benim
temizligimde vapilacak demiyorum fakat herkes kendi
temizligini kesinlikle yapmali zira aslanin disisi erkegi
yokiur. Aslan, aslandir ve aslan yattsfh yerden belli olur.
Bagkaca kiiltiirlii olmas lazun gergekten killtrsiz dar

bogia heykeline, iskeleye, yirime mesafesindedir. Marmaray,
metrobiis, metro ve hizh tren ayaiimin dibinde. Bagka sormak
istedifiiniz bir gey varsa iletigim kurabilirsiniz.

Advertisement 3:
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llan Bilgileri Aciklama Konumu

dairede toplam 4 bayan kalinacak.

kalan bayanlar 6zbek ve tiirkmendir.

750 tl kiras: vardir

faturalar ortak ddenecektir.

isinde giiciinde olan iletisime gegebilir.

not:sadece tiirkmen veya 6zbek bayanlar i¢in uygundur.

Advertisement 4:

ilan Bilgileri Agiklama Konumu

Merhaba ben ev sahibiyim ismim /@l evde su anda
yabanei 6grenci erkek bir arkadagim ve Tiirk miihendis
bir arkadas yasiyor yabanci Ingilizee konusabiliyor
tiirkgesi biraz az ancak anlasilabilir seviyede ingilizce
pratigi icin ok iyi bir firsat olacaktir sizler igin yurtdisin
da oldugum igin yatak odasim kiraya verecegiz (ebeveyn
banyo ve tuvaletli)

Mutfak salon balkon ortak kullanim alam

evde tiim temel yasam ihtiyaglari meveuttur balkonu
oldukga bityiiktiir vazin balkonda bile ¢ok rahat
uyuyabilirsiniz otobiis duragna yiiriime mesafesi 4
dakika pazara gok yakin markete ve garsiya yakin..

2. Task (30):
I will give big papers with picture of a house in each paper.
2.1 For the group 1 the following task will be given: (30°)

Siz ogrencisiniz ve kiralayabileceginiz ek bir odamiz var. Bunun icin bir ilan hazirlaym. Ilanda
aradigmiz kisiden beklentilerinizi dile getirin ve onda varolmasi gereken ozellikleri tam olarak

aciklayin. Bunlari ifade etmek icin su isaretleyicileri

-(y)AcAk, -mAll -sIn ve gerek, lazim kelimelerini kullanin.

2.2 For the group 2 the following task will be given: (30°)
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Siz dgrencisiniz ve kiralayabileceginiz ek bir odamz var. Bunun icin bir ilan hazirlaymn. Ilanda
aradiginiz kisiden beklentilerinizi dile getirin ve onda varolmasi gereken oOzellikleri tam olarak
aciklaymn. Bunlan ifade etmek icin su isaretleyicileri -(y)AcAk, -mAll, -sIn ve gerek, lazim

kelimelerini kullanin.
For the group 3 the following task will be given: (30’)

Siz ogrencisiniz ve kiralayabileceginiz ek bir odamiz var. Bunun icin bir ilan hazirlaym. Ilanda
aradigmiz oda/ev arkadashigr icin bir kiz 6grenci istediginizi ve ona karsi olan beklentilerinizi dile
getirin ve onda varolmasi gereken Ozellikleri tam olarak agiklayin. Bunlarn ifade etmek icin su

isaretleyicileri -(y)AcAKk, -mAll, -sIn ve gerek, lazim kelimelerini kullanin.

Lexica will be given:

1lan 1lan

ahivi

i
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Evin ozellikleri

* apartman
* daire

* aylik kiras1
* korum

* evi alam

* kat

* mobilyali
* mobilyasiz

Evin ozellikleri

* depozito

* salon

* oda

internet

* buzdolabi

* ocak

* mikrodalga firin
* sofben

* ¢amasir makinesi
* kurutma makinesi
« TV

* bahge
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Sahibin/Ev arkadasinin 6zelliklerini

* vegan vb.
 Tiirk, Alman vb.
* Miisliiman vb.

* hayvani var/yok
* net

* temizli

* sadik

* saygili

* anlayish

* neseli

* avukat vb.

* Tiirk¢e , Yunanca vb.

* desteklemek

* paylasmak

* temizlemek

* ev isleri yapmak
* yardim etmek

* pisirmek

» toplamak

3. Post task: (157)

Each group presents their advertisements as an exhibition. (15”)

4. Monitoring

I will evaluate the students’written text production of the two lessons (the first as a traditional lesson and the
second as a TBLT lesson) with the aim to attest if students have used the markersand lexica as given in the

objectives

After the lesson, a motivation questionnaire also distributed to assess which of the two lesson approaches was

most productive for the learners' text production.
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B. Description during the lesson/Learners’ work:

The second lesson (part 2) took place on 27 of March 2024, at 15:30, at the Lab of Glossology (Department of
Turkish and Middle Eastern Studies —University of Cyprus). Five leaners of the Turkish as SL/FL of the
Department of Turkish and Middle Eastern Studies participated in this lesson. The participants are students of
the Department of Turkish and Middle Eastern Studies of University of Cyprus, around 19 -24 years old, who
have different level in Turkish. The objectives of the lesson were to introduce grammatical markers to express
necessity (markers —sIn, -(y)AcAk, -mAll and lexica gerek and lazim, in creative writing for writing an

advertisement.
1. Pre —task: 45 minutes

Firstly, participants divided into three groups, each group had two participants. They looked the six pictures and

wrote sentences about what a good housemate should do? (the pictures are above)
Bir ev arkadasi neler yapmali? Neler yapmamali1? (4-5 climleye kadar) (15”)

Then, participants have some minutes to study the advertisements in Turkish (see above) and observe the

structure of an advertisement. (15”)

Then, participants according to the advertisements wrote what a good room-mate should have. Each participant

chose his/her advertisement

[lana gore, ev arkadasmin neler yapmasi gerekiyor? (3-4 ciimleye kadar) (15°)
2. Task (30%):

Big papers were given, with picture of a house in each paper.

2.1 For the group 1 the following task was given: (30’)

Siz ogrencisiniz ve kiralayabileceginiz ek bir odamiz var. Bunun icin bir ilan hazirlaym. Ilanda
aradigimiz kisiden beklentilerinizi dile getirin ve onda varolmasi gereken oOzellikleri tam olarak

aciklayin. Bunlar ifade etmek i¢in su isaretleyicileri

-(y)AcAk, -mAll -sIn ve gerek, lazim kelimelerini kullanin.

2.2 For the group 2 the following task was given: (30)
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Siz dgrencisiniz ve kiralayabileceginiz ek bir odamz var. Bunun icin bir ilan hazirlaymn. Ilanda
aradiginiz kisiden beklentilerinizi dile getirin ve onda varolmasi gereken oOzellikleri tam olarak
aciklaymn. Bunlan ifade etmek icin su isaretleyicileri -(y)AcAk, -mAll, -sIn ve gerek, lazim

kelimelerini kullanin.
2.3 For the group 3 the following task was given: (30”)

Siz dgrencisiniz ve kiralayabileceginiz ek bir odamiz var. Bunun icin bir ilan hazirlaym. Ilanda
aradigmiz oda/ev arkadashigr icin bir kiz 6grenci istediginizi ve ona karsi olan beklentilerinizi dile
getirin ve onda varolmasi gereken Ozellikleri tam olarak agiklayin. Bunlarn ifade etmek icin su

isaretleyicileri -(y)AcAKk, -mAll, -sIn ve gerek, lazimkelimelerini kullanin.

Participants could use dictionaries and lexica (see above). There were not many questions all the participants

seen to understand the structure of the advertisement, the deeper analysis of pre-task and task will follow.
3. Post task: (157)

Each group presents their advertisements as an exhibition. (15)

4. Monitoring

I evaluated the students’written text production of the two lessons (the first as a traditional lesson and the
second as a TBLT lesson) with the aim to attest if students have used the markers and lexica as given in the

objectives.

After the lesson, a motivation questioner is also distributed to assess which of the two lesson approaches was

most productive for the learners' text production.

C. Observations according the pre-task, task, post task:

1. Pre-task:

Bir ev arkadasi neler yapmali? Neler yapmamali? (4-5 ciimleye kadar) (15°)




Those are the pictures that were given to inspire participants with a phrase (see above).
Participant 1 :

Iyi bir ev arkadas1 olmak igin sayg1 olmali. Mesela, diger kisi uyumak istiyor giitiiltii yapmamali. Veya diger
kisinin odasina izinsizle girmemeli. Ayrica, onun arkadaslarini davet etmeyi istiyor, diger kisi sormaliyor. Her
ayin sonunda ev masraflar1 paylasilmali, ve birbirleri destekleyerler. Ev arkadas1 bir kisinin en yakin insan

gibidir ¢iinkii ayn1 evde yasiyor.
Participant 2 :

Bir ev arkadasi kesinikle temiz olmali, ev islerine bana yardim etmeli. Saygili olmasi gerekiyor. Okudugum
zaman giiriiltli yapmamalidir. K6t ve iyi glinlerde birbirmize destek vermeliyiz. Bagirip ¢cagirmamali.
Esyalarini her tarafa dskmemeli. Ozelliklere gelsek ev arkadasim neseli, temizli olmali ve énemlisi iyi insan

olmali.
Participant 3 :

Bir ev arkadasi pisirmeli. Onun seyleri paylasilmasi gerekiyor. Beraber disariya gitmemiz

Benimle/yanima olsun.
Participant 4 :

Bir ev arkadasi temizlik yapmali ve bagkalarina saygi duymali. Saygili ve anlayish olmali. Ev masraflar

paylasilmali ve kapry1 kapatmasi olmali.
Participant 5 :
Bir ev arkadasi desteklemeli, bana. Evin seyleri paylasiimali. lyi bir insan olmali. Temizlik yapmali.

Participant 6:
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Ev arkadasim saygili ve neseli bir insan olmali. Miisliiman veya Hiristiyan olmak fark etmez. Ancak beraber ev
isleri paylasmaliy1z ve yamek pisirmeliyiz. Evin masraflarini paylasmak . Elbette beraber odalar1

toplamamiz gerek.

In this part, it can be concluded that pictures and vocabulary helped participants to think and imagine. Some
vocabulary they used is: saygi, masraflar, paylasmak, desteklemek, anlayish etc. As for the use of the markers,
the marker -mAII was used twenty six times ( olmali (x8), yap(ma)mali1 (x4),yardim etmeli, vermeliyiz,
girmemeli, sormaliyor, paylasmali(x4), cagirmamali, dokmemeli, duymali, pisirmeli (x2), desteklemeli), gerek
was used two times (only from Participant 3 and Participant 6), lazzim was used two times (Participant 3 and
Participant 6) and -sIn one time, only from Participant 3. (olsun). The markers are used properly. The

following graph shows how many times each marker was used:

Graph 1:

Frequency

)
on

= L]
on L)

L)

mAll gerek/gerekivor lazim (VlAcAk zlm
mmAll mgerek/gerekiyor ®lazm  ®i(y)AcAk msln
[lana gére, ev arkadasinin neler yapmasi gerekiyor? (3-4 ciimleye kadar) (15”)

Advertisement 1: Advertisement 2:

llary Bligian Agiklarmi Kamimu

baghim yanhs dncelikli talebim ve
ricamdir. Cinsiyet ayrmuna karnym fakat daba ditzenli ve
temiz olduklan igin hayan ev arkadag) anyorum, Uzun siredic
tek bagima yagadifim evde hem benden bagka birisinin
olmas: hemde sessizlifin giderilmest igin ev arkadag
anyorum. Oncelikle meslegim yazarhik Gikat am am gesici
iglerde galsgryorum bir siynsesgimizin sponsoriufiu vasstesiyla
. o daha gok yazarlik iizerinde galisyorum, Evde olma wkligim
“an Bllgllerl Aglklama Konumu defiskenlik ghstermektedir. Ban xaman gehir disma
gikayorum baz: zamanlards da gecicl 13lerin pesinde yodun
templarla siiriiklenip gidiyorum baz zamanlanda da haftalarca

3+2 dubleks evime ev arkadas: artyorum. Kisisel ve ortak aylarca evde kaliyorum. Sosyal igicilikten ziyade stkolle sok
k 11 l ] f a5 l ot e d o iyi dostluk bafilurim var. Fakai gayet uysal anlaywli ve kibar
ullanim alaniarinin temiz lgll’le onem veren, evde S]cara biriyim, Eveil hayvanlara karp deilim sorumiuluk shnmas:
alkol titketilmesinden rahatsiz olmayacak, eglenmeyi sahilinele konuguihir Ve eocuk hehek: kargct da defidiny yiae
) bunlar konugalur. Temizlik konusunda katryim benim
SEeVEeEn ve bllen ama dozunu ka(;lmlﬂyacak kadar temizhigimde yapilacak demiyorum fakat berkes kendi
A temizhigini kesinlikle yapmah zirs aslanm digisi erkegi
donaniml ev arkadagi artyorum. Ev dubleks ¢ift salonlu yoktur. Aslan, slander v aslan yits yerdisn Belli olur
AL & ] Bagkaca kiiltiieli olmas: lanm gergekien kiiltiiestz dar
ﬁlll+fllll Csyal]. COk Iyl konumda’ @3E§lya ve Sekapal'k a woriigli birvle selamlagmam bile. Kim konusu gorigilir. Ev
ylirime mesafesinde. Evde akliniza gelebilecek bofi heykeline, iskeleye, yliiime mesafsindodir. Marmacay,
SEe = = 2 metrobiis, metro ve hezh tren ayagimin dibinde. Bagka sormak
ihtiyaciniz olan tiim esyalar meveut. istediiniz bir sey varsa ilctisim kurabilirsinz

77



Advertisement 3:

ilan Bilgileri Agiklama Konumu

dairede toplam 4 bayan kalinacak.

kalan bayanlar 6zbek ve tiirkmendir.

750 tl kiras1 vardir

faturalar ortak ddenecektir.

isinde giiclinde olan iletisime gegebilir.

not:sadece tiirkmen veya 6zbek bayanlar i¢in uygundur.

Participant 1:

[lana gore eve gelecek olan arkadas ingilizcesini

konusamiyorlar.

Advertisement 4:

ilan Bilgileri Aciklama Konumu
Merhaba ben ev sahibiyim ismim @l evde su anda
yabaner 6grenci erkek bir arkadagim ve Tiirk miihendis
bir arkadas yasivor yabanci Ingilizce konusabiliyor
tiirkgesi biraz az ancak anlasilabilir seviyede ingilizce
pratigi igin gok iyi bir firsat olacaktr sizler igin yurtdism
da oldugum igin yatak odasim kiraya verecegiz (ebeveyn
banyo ve tuvaletli}

Mutfak salon balkon ortak kullanim alan

evde tiim temel yagam ihtiyaglart meveuttur balkonu
oldukga biiyiiktiir yazin balkonda bile ¢ok rahat
uyuyabilirsiniz otobiis duragma yiiriime mesafesi 4
dakika pazara ¢ok yakin markete ve ¢arsiya yakin..

clinkii evde kalanlar Tiirkge’ yi

This is the advertisement that he/she used: (Advertisement 4):

ilan Bilgileri Agiklama Konumu
Merhaba ben ev sahibiyim ismim @R cvde su anda
yabanci Ggrenci erkek bir arkadasim ve Tiirk mithendis
bir arkadas yagiyor yabaner Ingilizee konusabiliyor
tiirkgesi biraz az ancak anlagilabilir seviyede ingilizee
pratigi i¢in gok iyi bir firsat olacakutir sizler igin yurtdigm
da oldugum igin yatak odasim kiraya verecefiz (ebeveyn
banyo ve tuvaletli)

Mutfak salon balkon ortak kullanim alam

evde tiim temel yasam ihtiyaglar: meveuttur balkonu
oldukga biiyiiktiir vazin balkonda bile ¢ok rahat
uyuyabilirsiniz otobiis duragina yiiriime mesafesi 4
dakika pazara ¢ok yakin markete ve ¢argiya yakin..

Participant 2:

[lana gére, kiiltiirlii olmasi gerekiyor. Onun evcil hayvanlari ve ¢cocuklari

yapmasi gerekiyor.

. Onun kendi temizligini

This is the advertisement that he/she used: (Advertisement 2):
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llar Bgileri Agiklarma Kanumu

Merhabalar basliim yanhs anlagiimamas: dncelikli talebim ve
ricamdir. Cinsiyet ayrimina karstyym fakat daha dik
temiz olduklan igin bayan ev arkadag anyorum. Uzun siiredir
tek bagima yagadifim evde hem benden bagka birisinin
olmas: hemde sessizliftin giderilmesi igin ev arkadag
arryorum. Oncelikle meslefim yazarlik fakat ara ara gegici

li ve

iglerde galiryorum bir siyasetgimizin sponsorugu vasttasiyla
daha gok yazarik iizerinde saligryoram, Evde olma sikligim
degiskenlik gostermekiedin. Baz zaman sehir digina
gikiyorum baz: zamanlarda da gegici iglerin pesinde yofun
emplaria strilklenip gidiyorum bazi zamanlarda da haftalarca
aylarca evde kaliyorum. Sosyal igigilikten ziyade alkolle qok
iyi dostluk baglanm var. Fakat gayet uysal anlaygh ve kibar
biriyim, Evcil hayvanlara kargi degilim sorumluluk ahnrmas:
duhilinde konusulur ve gocuk bebek karin da defilim yine
bunlar konugulur. Temizlik konusunda katnyim benim
temizligimde yapilacak demiyorum fakat herkes kendi
temizligini kesinlikle yapmali zira aslanin disisi erkegi
yokiur. Aslan, aslandir ve aslan yatisfh yerden belli olur.
Bagkaca kiltirli olmas: lazim gergekten kiiltirsiiz dar
goriiglil biriyle selamlagmam bile. Kim konusu prigilir. Ev
bofa heykeline, iskeleye, yiirime mesafesindedir. Marmaray,
metrobiis, metro ve hizh tren ayaiimin dibinde. Bagka sormak
istedifiiniz bir gey varsa iletigim kurabilirsiniz.

Participant 3:
Temizli olmali. Temizlemesi gerekiyor. Sigara ve alkol kullandi§im zaman, rahat olmasi

This is the advertisement that he/she used: (Advertisement 1):

‘ ilan Bilgileri Aciklama Konumu ‘

3+2 dubleks evime ev arkadas1 ariyorum. Kisisel ve ortak
kullanim alanlarinin temizligine 6nem veren, evde sigara
alkol tiiketilmesinden rahatsiz olmayacak, eglenmeyi
seven ve bilen ama dozunu kagirmayacak kadar
donanimh ev arkadagi arryorum. Ev dubleks ¢ift salonlu
full+full esyali. Cok iyi konumda, ¢arsiya ve Sekapark'a
yiirime mesafesinde. Evde akliniza gelebilecek,
ihtiyacimz olan tiim esyalar mevcut.

Participant 4:
Bayan olmali. Kira 6demeli. Tiirkmen veya Uzbek kalinacak. Faturalar ortak 6demeli.

This is the advertisement that he/she used: (Advertisement 3):

‘ llan Bilgileri Aciklama Konumu ‘

dairede toplam 4 bayan kalinacak.

kalan bayanlar 6zbek ve tiirkmendir.

750 tl kiras1 vardir

faturalar ortak 6denecektir.

1sinde giiclinde olan iletisime gecebilir.

not:sadece tiirkmen veya 6zbek bayanlar i¢in uygundur.

Participant 5:
Izgilizce Pratigi i¢in ¢ok iyi bir . Yatak odasin kiraya

This is the advertisement that he/she used: (Advertisement 4):
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ilan Bilgileri Agiklama Konumu

Merhaba ben ev sahibiyim ismim @R cvde su anda
yabanci égrenci erkek bir arkadasim ve Tiirk mithendis
bir arkadas yagiyor yabaner Ingilizee konusabiliyor
tiirkgesi biraz az ancak anlagilabilir seviyede ingilizee
pratigi igin gok iyi bir firsat olacakur sizler igin yurtdisin
da oldugum igin yatak odasim kiraya verecegiz (ebeveyn
banyo ve wvaletli)

Mutfak salon balkon ortak kullamm alam

evde tiim temel yasam ihtiyaglar meveuttur balkonu
oldukga biiyiiktiir yazin balkonda bile ¢ok rahat
uyuyabilirsiniz otobiis duragina yiiriime mesafesi 4
dakika pazara ¢ok yakin markete ve cargiya yakimn..

Participant 6:
Ozbek ve Tiirkmen olmas: gerekiyor. Faturalar ortak ddenmesi gerekiyor.

This is the advertisement that he/she used: (Advertisement 1):

llan Bilgileri i Agiklama Konumu ‘

3+2 dubleks evime ev arkadas: artyorum. Kisisel ve ortak

kullanim alanlarinin temizligine 6nem veren, evde sigara

alkol titketilmesinden rahatsiz olmayacak, eglenmeyi

seven ve bilen ama dozunu kagirmayacak kadar

donammh ev arkadasi artyorum. Ev dubleks ¢ift salonlu

full+full esyal1. Cok iyi konumda, garsiya ve Sekapark'a

yiirime mesafesinde. Evde akliniza gelebilecek,

ihtiyacimiz olan tiim esyalar mevcut.
In this part, it is seen that gerek/ gerekiyor was used five times. Participant 2, 3 and 6 used the lexica gerekiyor.
The marker -sIn was used one time (Eglenmesin!) from Participant 3 and -(y) AcAk was used also, one time
(kalinacak) from Participant 4. Lazim was used one time from Participant 3. The marker -mAll was used four
times from Participant 3 and Participant 4. (olmali (x2), 6demeli (x2)). Participant 1 and Participant 5 used
only the possibility marker -(y)Abil, five times (pratik yapabilir (Participant 1), konusabiliyor, firsat olabilir,
verebilir, uyuyabilir (Participant 5) and Participant 2 used also this marker one time (olabilir). The markers are

used properly. The following graph shows how many times participants used the markers:

Graph 2:
Frequency
o 3 & N A e
& o S N o
S \".l' bt
EmAll Wgerek/gerebavor  Mlzmm  B{v)AcAk  m:ln [v)Abi
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2. Task: (30%)
Big papers were given, with picture of a house in each paper.
2.1 For the group 1 the following task was given: (30°)

Siz dgrencisiniz ve kiralayabileceginiz ek bir odamz var. Bunun icin bir ilan hazirlaymn. Ilanda
aradigmiz kisiden beklentilerinizi dile getirin ve onda varolmasi gereken ozellikleri tam olarak

aciklaymn. Bunlar1 ifade etmek i¢in su isaretleyicileri
-(y)AcAk, -mAll -sIn ve gerek, lazim kelimelerini kullanin.

....Merhaba. Ogrenciyim ve birlikte {iniversiteye icin iiniversitede sinif arkadasim olan oda
arkadasima erkek artyorum. Masraflar1 ve islerini paylasmak gerekiyoruz. Bana saygili ve sadik
arkadasim olmas1 gerekiyor. Ayrica evin kirasini da paylasmaliyiz. Oda arkadasim olmakla ilgilenen

herkesi seveceginden emin olan, sessiz, arkadas canlis1 ve sevimli bir insanim.

First Group, understood the structure of an advertisment. The group mention the characteristics of the room, the
characteristics of the room’s owner and the characteristics of the roommate. The given lexica was used. For the
characterisrics of the room and the owner this group has choosen to use the marker -DIr. For the
characteristics of the owner, group has choosen to use the lexica gerekiyor, two times and the marker -mAll

one time (paylasmaliyiz). The marker -(y)Abil was used one time (gidebilmek i¢in).

2.2 For the group 2 the following task was given: (30)

Siz ogrencisiniz ve kiralayabileceginiz ek bir odanmiz var. Bunun icin bir ilan hazirlaym. Ilanda
aradiginiz kisiden beklentilerinizi dile getirin ve onda varolmasi gereken oOzellikleri tam olarak
aciklayin. Bunlan ifade etmek icin su isaretleyicileri -(y)AcAk, -mAll, -sIn ve gerek, lazim

kelimelerini kullanin.

... Ev arkadasimin evini temizlemesi gerekiyor. Birisi aradiginda bilgilendirilmem olmali. Bir kopek
Bana haber verecek. O mutlu olmali. Kirayr éddemek lazim. Ben planlamay1 ve temizlik

severim. Partileri severim. Cok iyi yemek yaparim. Ev arkadaslarima karsi1 mutlu ve hosgoriiliiytim.

Group 2, also understood the structure of an andertisment and used the vocabulary given. For the characteristics
of the room, this group has used, -mAktAdIr and -DIr. For the characteristics of the owner this group has used
the marker -I/Ar. For the characteristics of the roommate, group has used two times the marker -mAII (olmali

(x2)) and one time the markers —(y)AcAk (verecek), -(y)Abil (getirebilir) and lexica gerekiyor and lazim.
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For the group 3 the following task was given: (30”)

Siz dgrencisiniz ve kiralayabileceginiz ek bir odamz var. Bunun icin bir ilan hazirlaymn. Ilanda
aradigimiz oda/ev arkadashigr icin bir kiz 6grenci istediginizi ve ona karsi olan beklentilerinizi dile
getirin ve onda varolmasi gereken oOzellikleri tam olarak acgiklayin. Bunlari ifade etmek igin su

isaretleyicileri -(y)AcAKk, -mAll, -sIn ve gerek, lazim kelimelerini kullanin.

Merhabalar! Ev arkadasi artyorum. Ozellikle kiz dgrencisi olsun. Ona kars1 olan beklentilerim sunlardir.

Oncelikle, temiz olmali, ev islerine yardim etmeli ve en dnemlisi..esyalarinin dagmik olmamasi. Kendisi

saygili, anlayishive temiz olmali. Odada banya var...Temizlik beraber yapilacak. Kira konusu goriisiiliir.

Isterseniz, bazen beraber Otobiis.. o telefonda

Group 3, understood the structure of an advertisement. For the characteristics of the room the group has
used the lexica var and for other information the marker -(y)Abil. For the characteristics of the owner the
group has used the marker -I/Ar. For the characteristics of the roomate, it was used: the markers -mAll, -
(y)AcAk, -(y)Abil,-sIn. The marker -mAIll was used three times (olmali (x2), yardim etmeli), the marker -
(y)AcAk one time (yapilacak), the marker -(y)Abil three times (eglenebiliriz, gidebilirsiniz, arabilirsiniz)

and the marker -sIn one time (olsun.).

As a conclusion, all the groups understood the structure of an andertisment and used the given vocabulary.
Participants seen to understand the pragmatics and semantics of the nessecity markers and lexica and the
possibility marker. The marker -mAIl was used six times from all the groups (paylasmaliy1z,olmali (x4),
yardim etmeli), the marker -(y)AcAk was used two times one from Group 2 and one from Group 3
(verecek, yapilacak), the marker -(y)Abil was used five times from all the groups (gidebilmek i¢in,
getirebilir, eglenebiliriz, gidebilirsiniz, arabilirsiniz), the marker -sIn was used one time from the Group 3
(olsun), the lexica gerekiyor was used three times, only from Group 1 and 2, and the lexica lazim was used

only one time from the Group 2. The following graph shows the total used of all the markers in Task:

Graph 3:
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3. Suggestions for the improvement of the lesson:

The lesson goes well. For sure if it was possible to add more vocabulary it would be better. Maybe the
pragmatics and semantics of some markers could be explained more. Other sources or pictures etc. Cou;d br

used to.
D. Observations according the motivation questionnaire:

After both the lessons, (traditional lesson and TBLT lesson) a motivation questionnaire distributed to assess

wich of the two lesson approaches was more productive for the learners; text production.

The questionnarie has two parts, one is just to answer questions about lesson in 27 of March 2024, in the
second part there is a table wich attests to show wich approach, according to the participants, was nore

productive.
The first part according the lesson in 27 of March 2024 (TBLT Lesson) includes three questions.
1. What have you learned today?

In this question from the six participants the three mention that they learned neccesity markers. Two mention
that they learned the markers —mAll, -(y)AcAk, -(y)Abil and the lexica gerek and lazim. Three participant
mention that they learned how to do a good advertisment. One mention that he/she learned the vocabulary for

the characteristics of a room and a roommate.

Graph 4:
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s Neccesity markers = Advertisment = Vocabulary

2. Wich part(s) tasks did you like more than other parts? Why?

Three participants mention that they luked the Task (prepare an avertisment) because they used the
grammar knowledge they have beeen taugh, because they worked in teams. Two participants mention that
they liked the part were they read the advertisments in order to find what markers are used in it. One

participant mention that he/she liked both the above the Pre-task and Task.

The following graph shows which part (Pre-task, Task) participants liked more:

Graph 5:
Frequency
33
23
pi
15
Task Pre-task Not clear

Task wmPre-tazsk mNotclear

3. Share with us your expirience, expression, opinion, comments and thoughts regarding today’s lesson?

In this question the general conclusion is that participants had fun, they liked the fact they were used
their fantasy and imagination and they do something unique (making the advertisment). In addition, one
participant mentions that he/she remembered grammatical phenomena that he/she had benn taught

years ago. Two participants mention that they learned vocabulary and grammar.
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The second part of motivation questionary includes three questions:

1. What part of the lessons participants liked the most and why?

For the lesson with traditional approach, participants mention that they liked the grammatical
phenomena, because they remembered them.(one participant). The other mention that they liked the
exercises part because as some mention they like the to translate and they were very useful. One

participant mention that he/she liked the table.

For the lesson with TBLT approach, participants mention that they liked the Task part-making the
advertisement (3 participants), Twoparticipants mantion that they liked the grammatical phenomena

and one mentions that he/ she liked the proccess of the lessson.
2. In wich lesson participants had more fun and why?

Three participant were cleared that they liked TBLT approach lesson, because it was interesting, and
creative, also working in teams. One participant mention that he/she liked the first lesson. Two

participants were not clear wich lesson they liked more. In the next graph will beshown the findings.

Graph 6:

Frequency

A Ped Ead

Leszon 27/3/2024 (TBLT) Mot clear

Lesson 28/2/2024 (Traditional Lesson)
W Lezson 27/3/2024 (TBLT)

m Not clear

3. In wich lesson participants learned more easilyand why?

In this question, five of the six participants they were clear that they learned more easily in TBLT

approach lesson. Some reasons they believe that, is because it was more interactive (working in groups),

the vocabulary was more usful, participants have already a know;edge about those grammatical
phenomena, and the reading of the advertisments was useful., these are some of the reasons participants
think they have learned more in TBLT approach lesson. One participant did not clear in which lesson

learned more easily. The following graph shows in wich lesson participants learned more easily.

Graph 7:
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Chapter three: Results/ Comclusions

The research question, master thesis trying to answer is: "Can the TBLT tasks for creative writing facilitate the
active use of grammar knowledge in Turkish as SL/FL?”” The results are based on the findings from students’

written text production’s analysis and on the motivation questionnaires’ findings.

3.1.Results based on students’ text production
According to the graps from the Exercise 2 of the lesson in 24 of Januarry 2024 (Traditional teacher-oriended
approach) and the Task part of the lesson in 31 of January 202 (TBLT- student —oriended) , where the irreal

wish and irreal conditional markers were taught, the findings show that:

Lesson 24 of Januarry 2024: Lesson 31 of January 2024:

Frequency Frequency

From these two graphs it is concluded that in traditional approach (teacher -oriended), participants used 12
times the marker -sAydl, in TBLT approach the marker -sAydI was used only three times. Participants used the
marker -I/Ardl in the lesson with Traditional approach four times, and in TBLT lesson this marker was used
twenty times. For the marker -(y)AcAktI participants used it nine times in Traditional teaching lesson and only

two times in TBLT lesson.

From the findings it is seen that the use of -sAydl is four times (x4) more in traditional lesson. Furthermore the
use of -I/Ardl in TBLT lesson is five times more (x5) than in the traditional lesson. As for the the marker -

(y)AcAktI in traditional lesson was used nine times in traditional lesson and only three in TBLT lesson.

87



According to the graphs from the Exercise 2 of the lesson in 28 of February 2024 (Traditional method — teacher
-oriended) and theTask part of the lesson in 27 of March 2024 (TBLT approaxh-student oriended approach) ,

where the necessity markers and possibility marker were taught the findings show that:

Lesson 28 of February 2024 Lesson 27 of March 2024
Frequency Frequency
| I 1 i =
2 I \'«\\ & & qb' Ehy o
mmAll wgerekigerekryor ®Wlazm  w(v)AcAk m:ln mmAll mgerek/gerekiver ®mlazm  m(y)AcAk w:n = (v)Abl

From these two graphs it is concluded that participants used in Traditional approach lesson the marker -mAll
ten times and in the lesson with TBLT approach six times. The lexica gerek/ gerekiyor and lazim, gerek/
gerekiyor in Traditional teaching lesson was used ten times, and lazim was used seven times. In lesson of 27 of
March , gerek/ gerekiyor was used three times and lazim only one time. The marker -(y)AcAk was used four
times in traditional teaching approach lesson and two times in TBLT approach lesson. Lastly, participants used
-sIn four times (same as -(y)AcAk) in Traditional teaching lesson and one time same as lazim, in the TBLT

approach lesson. In TBLT lesson the marker -(y)Abil was used five times.

The use of -mAll in the two lessons is similar (ten times in traditional lesson and six times in TBLT lesson).
The use of gerek/ gerekiyor is more in traditional lesson than TBLT (ten times in traditional and three times in
TBLT lesson). The use of lazim was also much more in traditional lesson (seven tines) than in TBLT lesson,
which it is used only one time. The marker -(y)AcAk was used the double times in Traditional lesson (four
times) than in TBLT lesson (two times). The marker —sIn was used only one time in TBLT lesson and four

times in traditional lesson.

As aresult, based on the students’ text production Creative Writing can facilitate the active use of grammar
knowledge in Turkish as SL/FL using the traditional approach as well as the TBLT principles. TBLT approach
can help language instructors teach various grammatical phenomena more easily than with traditional approach,
for example -I/Ardl. However, the exercises’ and tasks’ orders should be considered, too. For example, in the

Task (Lesson one — 31 of January 2024) the order asks with the marker -I/ArdI.
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3.2.Results based on motivation questionnaires

The question from the motivation questionnaire that I will focuss on is: In wich lesson did you lerned more

easily?

For the lesson in 24 of January 2024 and 31 of January 2024 the graphs show that three participants mention

that they learned more easily in TBLT lesson than in the traditional lesson.

Frequency

3724 (TBLT

Leszon 2411724 (Traditional Leszon Lesson

mLeszom 24124 (Traditiomal Lesson) mLeszon 31124 (TELT)

For the lesson in 28 of February 2024 and 27 of March 2024 the graphs show that only one participant learn in
traditional lesson. Three participants mention that they learned more easily in TBLT lesson than in the

traditional lesson. And two participants were not clear in wich lesson they learned more easily.

Frequency

tL
25
15
V5

Lesson 28/2/2024 Lesson 27/3/2024 (TBLT ) Not clear

(Traditional Leszon)

Leszon 28/2/2024 (Traditional Lesson) ®Leszon27/3/2024(TBLT) w=Not clear

From this question, it can be concluded that Creative Writing can facilitate the active use of grammar

knowledge in Turksih as SL/FL using TBLT principles.

Overall, the dada (text production and the use frequency of the markers) analysed from only two lessons does
not allowed to to arrive in a definit answer, however based on the text productions and answers in motivation
questionaries the trend is so far, that the combination of elements from traditional (teacher-oriended) and TBLT

(student-oriended) tasks for Creative Writing can facilitate the active use of grammar knowledge.
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Chapter four: Discussions

Durring this whole research, firsly I objerve that there is a gap on teaching nesssecity markers in Turkish as
SL/FL. Furthermore, the topic about Creative Writing in Turkish as SL/FL should be analysed more. The
difficulties foreign learners of Turksih language would be a good future research especially the problems with
translation from Turkish to Greek, in some markers such as -sIn, possessive suffixes. Ather interesting topic is
How TBLT (facilitates) improves and helps in Teaching Speaking or/ and Reading competence as well, in
Turkish as a SL/FL. Finally, TBLT and how to improve trasnlaton skill or how to teach translate throught

TBLT approach it could be some areas that should investigated more in the future.
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Abbrevations

CEF: Common European Framework of Reference for Languages
FL: Foreign Language

MQ: Motivation questionaire/ motivation questionnaires

SL: Second Language

TBLT:Task —based language teaching

GZ: Genis Zaman (-I/Ar)

TOMER: Tiirkge ve Yabanci Dil Uygulama ve Arastirma Merkezi
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